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Abstract 
 

 The present study entitled "Poetic Texts between the Poet and Critic" 
views the relationship among "poet, text and critics" from a modern 
perspective. The study introduces a hypothesis which is the poet and critic 
are motivated and influence each other. This type of relation has its positive 
and negative impact on the text. Generally, the study is composed of an 
introduction and two sections. In the introduction, some facts that are related 
to two processes of poetic innovation and critical works are presented and 
used to study the topic scientifically in other sections. The first section 
entitled ' the poet and text', which is specified to the poets' views about their 
works and the phenomenon of doing some changes of their texts after the 
publication of their poems. The second section entitled ' the critic and the 
text' deals with those critical views which have positive e and negative 
impact on the text. Moreover, it highlights those critical views which 
neglects the text and they direct their attention away from the text.  

Finally, the study is ended with some conclusions and results. 
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Abstract 
 
This research which entitled genitive assimilation was about the kinds of 

assimilation which used in (Mahwi)s poetry, and therefore the research falls 
into two chapters: in the first one talked about genitive, its definition, its 
types and assimilation. in the second chapter reveal all the genitive 
assimilation in the poetry the research ended by the results of the paper. 
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Research summary 
 
 Language denudation from its social functions has a wonder effect that 

can open the moral ingenuity and meanings variegation's doors.  
 This denudation comes as a result of an accurate arrangement of 

sentences wording and vocalizations arranging that make the text being 
paired in terms of the semantic formation, sometimes disappeared and other 
times the reader find it clear evidences as sun clarity between his hands. 

 This accurate arrangement of sentences and pronounces is not a 
randomly arrangement, but it’s a regular texture that repeat itself in all the 
stages of the meanings developments in the verse, and this means that it’s an 
inventor linguistic formation of the Codes that show the reader evidences 
closer than others, from the text's valleys to the deepness of the reader's 
knowledge and his aesthetic feelings. 

This research's function is finding this formation in aside and its effect in 
other side. And in this domain it reached to that the language denudation 
from its social functions, indeed leads to meanings multiplicity and make 
the reader being closer to concepts and logical evidences starting from the 
linguistic arrangement of the text, and whenever the symbols that are used 
in the poetry were dismantled from the social case of the language, will be 
more significance and more divergence in the semantic fields. Then the 
studied text is regarded from the new texts, and indeed it is, but the 
effectiveness of this semiotic formation make it compatible with itself, i.e. 
between new for and human concepts favorite on classics. That make the 
text attractive and more glitter. 
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5- The cambridge encyclopedia of language, Crystal.D,second edition, 

cambridge university press, 1997,p 400. 
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Abstract


This research deals with "Language in the Kurdish Drama, the Drama of 
gama Shar and Pashaye gama as an example".The researcher , depending on 
the analytical approach, studies definitions of language, its importance and 
functions, and the organization of speech with all its parts including 
organizing and forming speech. It also tackles direct and indirect 
communication , the ways terms are formed in language besides nominal 
sentences and antonymy in language. 

To analyse language in drama, the researcher has chosen the dramatic 
text" Kamaye Shar and Pashaye Kama' by Ahmed Salar as an example with 
placing emphasis on the linguistic issues in it in accordance with the limits 
of the research.  



 












 
 
 

 





















 






































 







































 






































 










































 









































 






































 




































 




































 










































 






































 








































 







































 


































 






 









































 







































 









































 






































 









































 




































 





































 









































 







































 








































 







































 




































 

 




































 

 
 
 






Terminghaam: The 

Sufiorders, p.49
 
 

  

 

 

 
 

 
 

 


 

 







 



 

  

  

 
 

 
 

 
 

 
 

  
 

 
 

 






 

 
 



 

 


 

  

 
 

 
 


 

 






 

 
 

  

  

 
 

 
 

 
 



 

  

  

 
 

 
 

  

  

 
 

  

  








 

 
 

 
 

  

  



 

 


 

  

 
 

 
 

 
 

  

  

  

  

  

 
 

 
 

  

 
 

 
 

  

  



 

 
 

 


 

 
 

 
 

  

  

 
 

  

  

  

 



 

 
 

  

  

 
 



 

  






  

  

  

 
 

 
 

 
 

 
 

  

  

  

  

  

 

 

  

  



 

 
 

 
 

 




 

  

 
 

  

  

  

  

  

 



  

 


 



 


























  

 
  

 
 

 
 



 

  

  

  

 

 

  

  

  

 




  

 
 

 

  

 
  

  

  

  

 




 

  

  

  

 
 

  

 











 

 

 

 
 





 



 

 



 

 
 

  

  





 


 

















Abstract 
Takyas and Khanaqahs in the south of Kurdistan at the end of 

Ottomans Era 
 

With Spreading the belief of Qadri and Naqshbandi in the south of 
Kurdistan, Takyas and Khanaqahs were established continuously with some 
other centers and place in the region as a religious site and worship places 
for Derwesh and Sufies to their spiritoud and religious ceremonies. Despite 
the role of this religious process as a place for implementing their religious 
rites, they guide, invoke and learn as well as this method have cultural, 
social role, in which they attempt to perform and protect social custom. 
These sites, also, became polical needs because they are organic relations 
Ottoman Era. These beliefs are used to draw normal peoples attention to 
sultans. Thes, this stady is an attept to discase the appearance and 
development of the most important Takyas and Khanaqahs in south 
Kurdistan, at the end of the Ottomans Era.It also, outlines to the various 
roles of the most significant shekhs in this period. 
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- Arthur. n. Strathler. physical Geography. Fourth Edition. International 
edition.1975. p83.
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Abstract
The study of local climate is considered as one of the main and 

interesting aspect of climate geography, because it identifies the impact of 
location and spot geography upon the appearance of microclimate. 

The study location comes across a quick and great changes and 
alternation in its climate, because of its obvious variety in topography, led to 
a different climate elements. So the temperature changes because of mere 
(214 m) different heights between two stations, their different temperature 
gets to 4.2 c, that difference in rainfall is clearer, the difference gets to 488.9 
ml per year in the same position and height.  

The impact of topography on wind between the two stations of Penjwen 
and Chwarta as their difference is only 40 m, which is (0.3) m/second. The 
variety of evaporation between the Saladin and Chawta stations gets to 
444.9 ml. 

For the variety of air pressure between the Saladin and Sina stations in 
July which is the hottest month of the year gets to 47.1 millibar, but in 
December is 0.7 milibar. 

The study concluded that is a positive correlation between the going up 
from the sea level in one hand and the humidity and rainfall in the other 
hand, where as there is an counterproductive correlation between the going 
up from the sea level and the temperature. 
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Summary

Reading foreign students at the University 
At the University of Koya A field study 

 
In this research we tried to knowing un outer reading by university 

students in Koya University. The reading is an important process in the life 
of anyone in the society which is participates in a human growing, and it's 
an important source to increasing the knowledge and consciousness for 
society individuals.  

We depended on the student's university which a sample till we know 
how is the range of important of reading by student's because in our day's 
we can get a good sources and all student's can do it but the general thing's 
is how they like the reading and the how is there finance capability to obtain 
an information sources? 

The important of this research is in the some aims and we tried to know 
how is the range of un outer reading by student's university because if there 



 

want to increasing there capability information they need as searching to 
getting information and reading un outer subject's and they can doing it 
which is an important assistant, but the essential question is how they 
depended on the un outer reading , because we can get a good information 
about the level of a knowledgement of fundamentals of a society culture 
which is becoming the reading in it like a good things to participating a 
good education for all societies individual. 

Un outerreading is a good symbol for appearance the awareness level in 
any society because the reading is paying a benefit's to the society 
individuals 

All researches which are finished in all different societies it cleared that 
we can get accurate information about the society's culture level, because 
with increasing knowledgement level we have a good increasing in a culture 
level in the society. 

In this research we used the social survey method and historical method 
to collecting information. And we used 150 information's form to obtain 
information's. we divided all form's on the Male and Female in humanity 
scientist faculty in (History, Geography,Sociology) departments and we 
obtained the intended aim by using (intentionality sample) because this 
subject is have a good connecting with the humanity faculties till scientist 
faculties. And we used the percentage ratio to the statistics center to 
analyzing information's. 

Dialogue about the researches aim: 
1. About the aims that it say: "trying to knowing reading favorites un 

outer reading by student's university" it appeared that % 87.33 likes it an % 
12.66 they don’t' like it. 

2.About the aims that it says: "is the university student's are reading by a 
good and limited time" it appeared that % 63.99 using it and % 36 they don't 
depended on an accurate time system for reading. 

3.About the aims that it says:Trying to knowing the thing's that 
encourages the student to reading" it appeared %52.66 of them they are 
reading for developing and increasing ability to reading and % 26 to filling 
the spare time and % 18 for liking scientist, and % 3.33 they read for 
another purposes. 

4. About the aims that it says:"is the student's university are felling the 
neglect towards reading" it appeared % 92.66 they confessions to neglecting 
towards reading, and % 7.33 they don't confessions to the neglecting 
towards it.  
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ABSTRACT 
"Curriculum Sufi Sheikh Abu Abdul Rahman sulami peaceful 

In - Facts explanation - "
 

My stoicism's approach of Shaikh Abu-abdull Rahman sulami in his 
interpretation under the name of the  

Truth of the interpretation,, 
No doubt mysticism is a manifest school among Other school of 

thoughts in Islam, Among them too Many scinentists appeared, they had 
written about all The fields and the interpretation of Quran. 

This paper is ascientisfic attempt, emphasizes on Three subjects: 
First: expressing the meaning of mysticism's and identifying the source, 

emphasizes on mysticisms interpretation and their types, and the acceptance 
of this 

Interpretation in the scientific centers. 
Second: introducing Shaikh Abu-Abdul Rahman sulami and bringing the 

scientists opinion about him these who 
Are against and interested him. 
Third: defining and introducing the book of truth interpretation and 

explaning the doctrine and the approach of Abdul Rahman in this 
interpretation then putting this interpretation in the scale of science, and 
explaining the edge of the acceptance from this interpretation, this is under 
the light of the old and new quotes of the scientists. 

This research ends with several conclusions about This subject. 
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Summary
 

Granting ‘safety promise’ is one of the important subjects in the Islamic 
history, because it is directly related to the fate of individuals and the 
Abbasid Caliphs of the first part of their Caliphate based their ruling policy 
on suppression, tyranny, deceptions and plots. The Caliphs of this stage, 
nine in number, were not bound to the promises they gave. Those Caliphs 
managed to eliminate numerous prominent figures, after granting them 
safety promises, especially uprising leaders and rebels, and those people 
who could have posed potential danger to the authority of the Abbasid 
dynasty. They used granting safety promises as a means of killing without 
utilizing military power and fighting. This method was used against the 
remnants of the Ummayad dynasty, the Alevites, some of the prominent 
personalities such as the wāli’s (governors) and even against their own 
relatives within the extended Abbasid clan. 

Due to the importance of this subject, the Caliph himself, the nobles of 
the Abbasid family, some of the well-known faqīh’s (clerics) and palace 
officials used to take part in composing and formulating the safety promises.
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Abstract
Petroleum Industry has been developed in order to increase the revenue 

and support the budget of the region for the expenses especially funds 
needed for the economical developments which are ongoing nowadays. On 
the other side, managing this important sector needs human and other 
funding resources. This can be done by getting support from the foreign 
experts in this field to manage this sector in the best possible transparent 
way. To achieve this, practicing the basics of Governance Principles is a 
must in order to provide everyone with their rights. Governance is 
considered the most important thing by the researchers and those who 
involve in this field; the aim of the governance in petroleum industry is to 
control the managing and financial works and respecting the policies. The 
goal of this is to attract the investors and fighting management and financial 
corruptions to improve the aims and reducing the risks. 
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Abstract

The role of the media in the sports of football development from the 
standpoint of media and journalists in Kurdistan/Iraq region 

  
Research Summary 
The research aims to: - 
Identify the role of the media in the sports of football development from 

the standpoint of media and journalists in Kurdistan/ Iraq region. 
Been identified research community way intentional of (media 

professionals and journalists of Sport) in the Kurdistan Region in the 
provinces of Arbil and Sulaymaniyah, Dahuk and registered within 
journalists and media athletes Guild totaling (180) in the media and press, 
but because of the difficulty to meet each other by virtue of their profession 
conditions, were selected sample of (128) of them only and random manner, 
as numbered (62) in the province of Arbil were excluded (13) media and 
press them because of their participation experience exploratory and 
extraction stability scale and the number of the sample was in the province 
of Arbil (49) in the media and press, and (38) the media and journalists in 
Sulaimaniyah province and (28) the media and journalists in the province of 
Dohuk bringing the number of the final sample (115) in the media and 
press, and the researcher used descriptive way the survey, and after 
obtaining the results have been discussed scientifically supported sources to 
achieve the goal of research in the light of the search results researcher 
reached conclusions the following 



 

 Show that the media and journalists, athletes, depending on the make 
up sex (%82.60) of the male as a result of the nature of the game and the 
difficulty of coverage 

 Show that the media and journalists, athletes, depending on their age 
(less than 25 years) and form (%38.26) and this result because of the vitality 
of young people in this area 

  Show that the media and journalists, athletes, according to the 
scientific qualification are secondary degree and form (%34.64) , and the 
reason is due to the lack of specialized colleges in the field of sports media 
and the press in the region 

  Show that the media and journalists, athletes, depending on years of 
experience of their expertise (6-10years) and form (%45.21) , and the reason 
is due to the lack of media experience and modern journalism and sports 
media in this area 

 That the mechanism of the development of football from the 
perspective of media and sports journalists in Kurdistan/ Iraq region came in 
scale moderately. 

- The failure of the sports media and the press duty towards the 
development of football in the region/ Iraq 
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c. Sometimes
d. Seldom
e. Never
Goal: This is related to question # 5 and is designed to elicit information

on the incentive system.
7. Are the employees in your organization rewarded according to:
a. Merit
b. Favoritism
c. Nepotism
d. Seniority
e. Others
Goal: To determine the equality and efficiency of the reward system.

8. Is promotion based on performance appraisal results?
a. Always
b. Usually
c. Sometimes
d. Seldom
e. Never
Goal: To determine if reward is linked with performance.

9. How often does your supervisor use the performance appraisal
review process in assessing your job strength and weaknesses?

a. Once a year
b. Once every six months
c. Once every three months
d. Not used at all
Goal: To determine the presence of the performance appraisal system

and the frequency of its use in the company.

10. Do older managers feel threatened by younger, competent staff
members or subordinates who may have more knowledge, information or
education?

a. Always
b. Usually
c. Sometimes
d. Seldom
e. Never
Goal: To test the social compatibility variable within the organization.
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2. Does management share power, authority and decision making with
the employees?

a. Always
b. Usually
c. Sometimes
d. Seldom
e. Never
Goal: To determine if the employees are given the chance to participate

in decision making.

3. Are you informed of the criteria needed to get a promotion or a
reward in your organization?

a. Always
b. Usually
c. Sometimes
d. Seldom
e. Never
Goal: To determine if the employees are aware of the criteria to be met

in achieving a particular reward, such as promotion.
4. Do you suffer injustice and oppression under the reward system in

your organization?
a. Always
b. Usually
c. Sometimes
d. Seldom
e. Never
Goal: To determine the objectivity and fairness of the reward system.

5. Do you receive rewards in your job for good performance?
a. Always
b. Usually
c. Sometimes
d. Seldom
e. Never
Goal: To determine if recognition is given to employees who perform

well.
6. Are you punished in your job for making errors?
a. Always
b. Usually
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APPENDIX
Appendix I: Questionnaire Survey Questions
1. Do you extend your best efforts in doing your job?
a. Always
b. Usually
c. Sometimes
d. Seldom
e. Never
Goal: To assess the respondent’s sense of personal efficacy and

efficiency in performing his job.
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employee who is not objectively qualified to do the work. Promoting
someone in the organization for personal gains or social acceptance is a
serious threat to the effectiveness of the entire workplace in both private and
public organizations. If such is allowed to continue, the level of productivity
will decline while there is development of negative workplace attitude.
Negative work attitude and continuous ineffectiveness in the government
workforce threaten the stability of future generations. They may become the
victims’ of negligent and uncaring current day technocrats and bureaucrats.
It is equally important to note that the private sector could be the
government’s partner in promoting the common good. It provides
employment to kingdom citizens, and its growth is an indicator of a healthy,
free enterprise economy. Despite the differences seen among the two
sectors, it is apparent that there is much to be learnt across the sectors.

RECOMMENDATIONS
The government should make a consideration of developing policies that

will encourage the development of public sector so that it is capable of
reaching the standards of the private sector. In this regard, the private should
be regulated and frameworks developed for partnerships to be developed
between the two sectors. In addition, the public sector should consider the
use of performance appraisals in order to foster a productive workforce. The
regulation of private sector should also focus on sustainability since the oil
sector, which forms the backbone of Iraq’s economy is quite volatile. A
strategy that encourages domestic workers in private organizations is helpful
for expertise development among the locals.
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complex; the organizations are highly centralized. The regular performance
appraisals of employees in the private sector also contribute immensely to
their performance. The research showed that the public sector lagged behind
in providing performance appraisals. In this regard, the basis for promotion
is not grounded on the performance but other criterion including nepotism
and other discriminatory parameters.

Despite there being differences between the two sectors, in some
parameters there was no major differences. When it comes to provision of
rewards, both sectors performed quite well, an indicator that organizations
have come to the realization of the significance of reward as a source of
employee motivation. The argument for non-participation of public sector in
appraisals is that it could bring forth conflict between individuals at both the
management and subordinate levels. However, upon analysis, employees
failed to understand what they were strong or weak at. Therefore, this is one
of the major contributors of lower productivity among the public sector
organizations.

The private sector was fund to be quite flexible in the choice of rewards
it provided to its employees. In most of the private sectors, the organization
takes the initiative of providing motivation to the employees in order to
ensure that the organization takes into concern their welfare as it advances
towards higher profitability. On the other hand, public sector organizations
are bound by the inflexibilities of the bureaucracy, in which case, a proposal
must pass through several layers of authority and formalities before any
change can be implemented

The other area requiring change would be the behavioral patterns of Iraqi
employees. Behavioral problems, if unchecked, could result in serious
productivity problems. The behavior of the workforce constitutes the overall
behavior of the organization and usually the quality and effectiveness of the
organization is measured by the quality and effectiveness of its workforce.
Studies on human behavior have proven that an employee will bring to the
organization all his skills, incentives, capabilities and values. It is up to the
administration or leaders of the organization to hone positively the
employees’ behavioral tendencies. Iraqi, in general, need to be properly
oriented as to what are the positive and negative behavioral tendencies
expected in the workplace so that employees will be required to adhere to
them.

Bothe private and public sectors were seen to have the problem of
favoritism and discrimination on tribe or kinship basis. Favoritism is a form
of patronage. It becomes a negative behavior when the person in power
exploits or misuses the authority vested in his position to promote an
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"Sometimes" was the dominant response representing 38.9%, followed by
"usually" with 17.7%. About 29% fell under the "seldom" and "never"
categories. The private sector shows a smaller percentage who perceived
that they participated in the decision making process. A meager 9.1% of the
respondents chose "always." "Usually" and "sometimes" comprised the
majority with 24% and 28.1%, respectively. The other 38.8% of the
respondents answered "seldom" and "never."

DISCUSSION
The principal finding pointed to the lack of effective reward system in

both sectors. A summary of the comparison and contrasts between the
public and the private sectors were presented using key variables most of
which were embedded in the questionnaires. These variables were:
participation in the decision making, opportunity for advancement,
promotion, punishment and reward, persuasion, performance appraisal,
social compatibility, job satisfaction, absenteeism, favoritism, and nepotism.
The significant differences occurred in the participation, promotion and
social compatibility variables.

The perceptions of white-collar employees in the public establishments
were not significantly different from those in the private sector
organizations. The latter cannot be a model for the former. The findings
implied flaws in the reward system in both the public and the private
sectors. These flaws specifically pertained to the lack of positive
reinforcements and a poor link between reward and performance. The
findings showed an apparent failure to discuss performance appraisal
results, which were, instead, held in secrecy. Moreover, certain behavioral
problems were determined to be hampering the productivity of white-collar
employees. These were: complacent attitude among the employees;
favoritism among superiors; and the problems of absenteeism and tardiness.

CONCLUSIONS
There occurs a significant difference between public sector and private

sector organizations in Iraq. This indicates that there are many lessons that
the public sector can learn from the private sector. In terms of employee
productivity, private sector organizations lead the park. Despite the fact that
public sector organizations are engaged in provision of products and
services that incline towards societal wellness, they have the capacity to
maximize their productivity. In regards to management and delegation of
duties, the private sector organizations in Iraq have adopted decentralization
of decision-making hence making every employee have an impact in their
specific role. On the other hand, the public sector organizations are
dominated by insurmountable bureaucracy, this makes decision-making
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public sector employees seemed to participate more than their private sector
counterparts, the percentage still showed that participation in both sectors
was weak and thus needs improvement. The wider participation in the
decision-making process among public sector employees could probably be
accounted for by the higher educational level of employees in the public
sector and by the fact that the public sector employed predominantly Iraqi
citizens.

These results indicate that there seem to be significant possibilities for
growth in Iraq by improving the allocational efficiency of government firms
and the technical efficiency of private firms. Future allocation of investment
resources in the development plans should take into account the existing
technological gap between the private and government sectors. Utilization
of the technological knowledge already available in the economy can
increase industrial production in the private sector immediately. These
results justify the allocation of investment resources to finance the
transmission of expertise to the private sector. Below is the result for the
survey conducted in this research.
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Q4 43 43% 26 26% 24 24% 7 7% 0 0% 100 4.05 0.98 0.96
Q5 55 55% 22 22% 8 8% 11 11% 4 4% 100 4.13 1.19 1.43
Q6 69 69% 19 19% 12 12% 0 0% 0 0% 100 4.57 0.70 0.49
Q7 52 52% 20 20% 14 14% 14 14% 0 0% 100 4.1 1.11 1.22
Q8 61 61% 23 23% 16 16% 0 0% 0 0% 100 4.45 0.76 0.57
Q9 64 64% 20 0.2 16 16% 0 0 0 0% 100 4.48 0.76 0.58
Q10 61 61% 21 0.21 18 18% 0 0 0 0% 100 4.43 0.78 0.61

Aver
age
Gene
ral

38.8 15.1 3.65 4.23 0.96 0.95

According to question 1, the research findings showed that that majority
of the participants agree with giving their best efforts in doing the job.
Similarly, participation is the variable tested by question number 2. In this
case, only 14.2% of the public sector respondents chose "always.”
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was asked to seek permission from the governor’s office prior to conducting
a survey in their respective organizations. The chance of not getting an
objective response from the samples prevented the researcher from seeking
the permit from the governor’s office, which required copies of the survey
responses. Only nine out of the seventeen public organizations participated
in the survey.

Some of these nine companies were not aware of the permit while some
were less bureaucratic than other public organizations. There were no
problems encountered in reaching out to the private sector organizations. In
order to balance the sampled organizations, only ten private organizations
were selected at random for the study. From each of the nineteen
organizations selected a sample of five employees was selected drawn from
different departments within the organizations. All the five employees
successfully filled the questionnaires except only one person in one of the
public sector organizations. The research assistants did the process of data
collection in two days. Upon filling, the questionnaires were presented for
analysis.

Data Analysis
The questionnaire was designed to gather data that would allow for some

nominal and mostly ordinal responses. These types of data dictate the use of
nonparametric tests. This research primarily used descriptive statistics
particularly numbers and percentages in analyzing the data generated by the
survey. A tally or frequency count is a computation of how many people fit
into a category (the categories used in this survey are: always, usually,
sometimes, seldom, never). The tabulation takes the form of numbers and
percentages.

RESULTS
The research findings indicated that the Hicks-neutral index of

technology was lower in private firms than in public firms, while the ratio of
the marginal product of labor to real wages is about unity in private firms
but significantly more than unity in public firms. These findings imply that
the public firms in Iraq tend to be more technologically efficient but less
allocationally efficient than the private firms. The results of variance
analysis confirm previous researches indicating that public officials are less
satisfied with their work than private sector workers are. However, this
result does not repeat when we evaluate the satisfaction dimensions. For
instance, public officials reported being more satisfied than private sector
workers with regard to social environment and work stability.

Participation in the decision-making process is one form of incentive
that management may extend to employees in the organization. Although
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The section of the questionnaire to be filled by the respondents was in
two parts. The first part of the questionnaire asked for standard background
information: age, sex, citizenship (Iraqi or non- Iraqi) and level of
education. In addition, it requested data on employment characteristics:
length of employment, salary range, and job (position). Finally, the
respondent was asked whether he/she worked in the public or private sector.
The first part of the questionnaire provided factual information about the
respondents.

The second and main part of the questionnaire consisted of twenty-four
questions, which were directly related to the topic under investigation
(Shown in Appendix I). A deliberate attempt was made to keep the
questionnaire as short as possible, since many people are reluctant to take
the time to fill out a long questionnaire. Most of those items were close-
ended with multiple-choice answers. These questions were concrete to the
respondents’ experience, which makes them easy to answer. The last two
questions were open-ended questions, which gave the respondents’
opportunity to state their ideas and comments as freely as they possibly
could.

The choices given in most of the questions were as follows:
Always
Usually
Sometimes
Seldom
Never

These responses represented the category scales type of the rating scale
method; these responses generated ordinal data. Ordinal data has order, but
the distance between one point and the other point is not really known. For
example, we know that general is more important than colonel and colonel
are more important than sergeant is, but the distance between those ranks is
unknown although it is known that they have a specific order. The answer
"always" is considered to be the best response and "never" as the least
desirable response except when the question is in the negative. Questions #7
and #9 asked for nominal data. Nominal data are named categorical data.
Although the respondents were asked to choose among the categories, the
category being named had no order.

Data Collection
Before starting to collect the data, prior permission from the sampled

organizations as well as other relevant authorities was a requirement. A
major obstacle prevented the researcher from gathering data from the
intended original seventeen public organizations involved. The researcher
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Figure 1:
Sectors providing employment in Iraq based on employee numbers

In this research study, a sample size of 135 was taken for the public
sector, which employed about 425 white-collar employees in Baghdad or
6,375 in the entire Iraq. On the other hand a sample of 150 participants were
considered for the study, the sample was more considering that in Baghdad
alone, there were 53,762 white collar employees out of the 196,606 white
collar employees in Iraq that were in the private sector organizations.

Development of Questionnaire
The questionnaire was developed to capture the views of the respondents

on workplace motivation and their productivity. The questionnaire consisted
of seven pages including a covering memorandum, which stated the purpose
of the survey, the importance of the respondents’ cooperation, and a
guarantee of complete anonymity to the respondents in order to express their
opinions/feelings as freely and honestly as possible. The memorandum also
included simple instructions for completing the questionnaire. The
investigator’s home address and phone number were included, in case
respondents had questions, which needed to be answered, or if the results of
the survey were of great interest to them and they wished to be informed
about the findings, then they could either call or write the researcher.
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and private sector organizations in Iraq. Secondly, the situation that could
generate that information did exist and was accessible to the researcher. This
indicates that all the necessary information and tools for the research were
available. Due to the lack of information related to the productivity of the
white-collar employees in Iraq, a descriptive survey was chosen to
accomplish the objectives of this study.

Population and Sample
The population for this study consisted of white-collar employees from

the public and the private sector organizations in Iraq. White-collar
employees included all employees with desk jobs, more specifically, those
with administrative, managerial, professional, technical or general office
position. Purposive sampling was used in selecting the companies, which
was the source of the sample of the respondents- the white-collar
employees. Purposive sampling assumes that with a good judgment, you can
select your sample, which can directly provide you with the information you
want. The main issues in sampling are choosing the sample, getting an
adequate sample size and response rate. Since the aim of this survey was to
compare the public and the private sectors, samples were drawn from both
sectors. The table below shows the categories of employees in Iraq from
which the sample was obtained from:

White Collar Workers All Kinds of Occupation

Sector

Public 425 6373 8385 88929
Private 53762 196606 149376 792324

Total 54187 202979 157761 881253

Table 1: Categories of employees in Iraq
Equally important with the occupational category was the size of

employment in each organization because bigger organizations usually have
more formal written personnel policies and procedures on rewards and
incentives and other personnel matters, which are intended to be examined
and assessed in this study. Employees in Iraq are drawn from various sectors
as shown in the figure below:
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According to this section; no person employed shall go on strike in
breach of contract- without giving a notice of strike to the employer, as here
matter provided, within 6 week before striking; or within fourteen days of
giving such notice; or before the expiry of the date of strike specified in any
such notice as aforesaid; or during the pendency of any conciliation
proceedings before a Conciliation Officer and seven days after the
conclusion of such proceedings (Perry, 1990, p. 367-373)

Consequences of Illegal Strikes and Lockouts
Industrial relations, which are established between the employer and

employees, are affected by various factors. Industrial relations are a system
of composite factors. These factors not only interact with the other factors
and make the industrial relations system more complex and dynamic but
they are also responsible for the evolution of industrial relations and shaping
up of the industrial relations system. The Industrial relations of any country
is the outcome of its economic, legal, political, technological, educational
and competitive factors or forces and they are also responsible for shaping
the principles and practice of industrial relations of that country (Huber,
1983, pp 261).

METHODS AND PROCEDURE
Design of the Study
The design of the study refers to the way in which the survey

environment is controlled or organized. The more control a researcher has
on the survey environment, the more credible the results will be. The design
variables over which researchers have control includes the timing of the
survey, its frequency, and the number of groups to be surveyed. The
methodology adopted in the study plays a significant role in enabling the
attainment of findings, which can be adopted as reliable information in other
studies. This chapter addresses the methodology of the research including
the development of the survey questionnaire, the intended data analysis
technique, and data collection procedures.

Research Method
The research method selected for this study was the descriptive survey.

This was the most appropriate strategy since it provided the means for
understanding individual motivation of employees in order to elucidate their
productivity for both public and private sector institutions. Other approaches
such as correlation quasi-experimental research methods were not
appropriate, since the study did not try to explain relationships or test
hypotheses to make predictions. There are two conditions, which suggest
and justify the use of a descriptive survey. First, there was an limited
information about the issue of differences in productivity between public
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businesses and the termination of their activities. The number of private
enterprises increased in the period between 2000 and 2010 by 1594. The
number of state and municipal enterprises combined decreased by three
thousand for the years privatization policy was suspended. In Iraq, the
growth of the private sector was due to the emergence of new private
enterprises. The major contribution to the growth of private entities has been
mainly the advancement of state policies that support the private sector as
well as the development of strategies that promote small and medium-sized
businesses.

By comparison, the competitive spirit growing out of the profit motive
fueled the private sector. Private companies were more aware of the
essential role of their employees in keeping their businesses alive and
profitable. The more effective and productive employees they had, the better
it was for them (Wang, 2012, p. 557-573). Thus, most innovative personnel
policies and practices originated from the private sector. From them, the
public sector has attempted to follow suit.

Partnership in Iraq
There is a legal provision that permits the association resulting into

partnerships in Iraq. Paragraph III of Article (15) of the Companies Act No.
22 of 1997 states clearly that “the organization's entitlement to partake with
organizations and establishments of Arab and outside to the execution of the
related focuses on the organization inside Iraq." In this regard, the provision
provides that organizations outside Iraq have the capacity to enter into
associations with local organizations (Looney, 2003). However, it also
requires that the objectives of the organization be known.

Regulation of Strikes and Lockouts among Public and Private Sector
Employees do not have an unfettered right to go on strike nor do

employers have such right to impose lockout. The Industrial Disputes Act
(IDA) lays down several restrictions on the rights of both parties. A strike or
lockout commenced or continued in contravention of that restriction is
termed illegal and there is severe punishment provided for the same
(Swenson, 1992, pp 45-76). Illegal strikes and lockout can take two kinds of
shapes; there are those which are illegal form the time of their
commencement; and those which are legal at the time of commencement but
become illegal subsequently. However, the provisions of the law are quite
clear across the strata:

Section 22 and 23 of the IDA provide for certain restriction which if
not followed make strikes and lockouts illegal from their very time of
commencement.
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among Iraqis before starting to search for answers from other countries.
However, this was a two way street; the comparison and contrast would
elucidate the strengths and weaknesses between the two enterprises hence
stimulating economic development. In doing so, the process could point out
problem areas not only in the public sector but also in the private sector. In
this regard, the public organizations could learn from the strengths of
private organizations and vice-versa. Meanwhile, the weaknesses of both the
public and private organizations ought to be to be solved for the betterment
of the individual organizations and the entire nation. The second argument
lies in the dominant role of the public sector in a kingdom where its leaders
are in support of free enterprise. The public sector is expected to serve the
needs of its constituents but it could not do so when incompetent and
inefficient staffs staff it. Free enterprise cannot proliferate in such
conditions. The fundamental difference between the public and the private
sectors lies in their economic motives. Government operations are hugely
funded by proceeds from the profits of oil industry in Iraq (Schim, 1976, 13-
21). There is a strong link between this fact and the complacency fostered
among Iraqi public employees. Some of them having been hired with just a
high school diploma especially in the first years of the civil service.

Overloaded functions due to incomplete transformation of the Iraqi
public sector are moving boundaries, which depend on many factors. Sector
sizes vary under the influence of the qualitative state of the economy. The
higher it is the more likely growth of the private sector. In instances where
the national economy is of low quality in a country, there is a tendency for
the public sector to increase.

Adams & Freedman (1976) observed that the optimal ratio of public and
private sector is defined by the rule of the “golden section.” In this case, the
distribution of property between the state and private entities ought to be in
the proportion of 38% and 62% respectively. If the public sector share is
close to 38% then that country has adopted a capitalist model of economic
development. Contrarily, if the private sector share is close to 38%, then that
country is considered to have implemented the socialist economic model. A
deviation from the golden ratio state gets the country’s economy into a risky
zone. It turns out that Iraq no longer needs re-privatization. This is because
the private sector accounts for more than 62%, and hence the “golden ratio”
is not reached yet (Chen, 2011, 159-181). However, the increase in the
private sector is not always associated with the privatization of state
property. This may be the creation of new businesses based on private
property and the expansion of existing businesses. On the other hand, the
reduction of the public sector may be due to the elimination of some
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penalties. This centralization leads to complex problems in the public sector.
For example, the person who has a petition in the public sector bypasses
lower officials whom he perceives to be obstacles or buffers in the decision-
making process and takes his petition directly to the most senior official
involved (Tas, 2012).

Labor Force in Iraq
Quite a significant amount of the workforce that provides skilled labor in

Iraq comprises of foreigners. According to Schism (1976), the Iraqi
employers know they are there for better pay. With the money incentive and
desire for comfortable lifestyle, they come to Iraq, but are they satisfied?
Are they performing well? We do not know the answers to these questions.
Although it is true that Iraq’s economy needs additional workers to fill the
shortage in labor, it is also true that most privately owned companies prefer
to hire expatriates to fill their labor needs, undoubtedly because it is cheaper
for them to do so. They do not see their moral responsibility to hire Iraqis
instead of foreigners.

Features of Leadership for Organizations in Iraq
Iraq has been at the center of economic downturn due to wars in the

country. Iraq has distinct negative features that define both the public and
private sectors; the civil service administration is highly staffed, the
traditional leadership style is authoritarian and influential, the level of trust
and openness between leadership and individual employees is average and
the promotions and rewards are more often based upon favoritism than upon
merit. In addition, the motivation system is based on both reward and
punishment, communication between leader and employee is based on rules,
or orders sent from the leader to the employee, therefore the leaders do not
know about their employees’ problems or the difficulties they face in their
daily working lives. Likewise, only high-level leaders make decisions,
although they often discuss the decisions with middle managers and there is
lack of good relationships and effective communication between leaders and
their subordinates. These problems could be attributed to the rapid
establishment and expansion of ministries and public organizations without
concurrent development of appropriate leadership techniques (Chen, 2011,
159-181).

Comparing the Public and the Private Sector Employees
The efficiency and productivity of the private sector enterprises in Iraq

is quite high as opposed to their counterparts in the public sector. In this
regard, the continued privatization of public companies in Iraq is justifiable.
However, this is dangerous to the public sector hence the need to
benchmark. The potential solution must come from success stories in Iraq
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the next five years, an increase of 10.5% is expected. According to the latest
forecasts, plans to privatize more public companies are underway (Foote,
Block, Crane, & Gray, 2004). The shift from the public companies is
indicative of the fact that private companies are doing better in terms of
resource utilization to reach maximum productivity. Though privatization
has borne positive fruits, it is necessary that it should be done in accordance
to set standards (Bittel, 1978, pp 56-78).

Employee Productivity- Historical Perspective
The context of work and productivity has continued to shift over the

years, characterized by the changing needs in the society. Both the public
and private sectors have been on advancement in order to meet the growing
needs of business. In the ancient times, during colonialism, the conqueror
forced its subjects to do manual work. Work was regarded as anathema, and
to ensure productivity, whip-cracking officials guarded slaves. The status of
working man in the society today is far beyond their counterparts in the
ancient civilizations. Management has tried to achieve productivity in more
benevolent and humane ways. Theories and concepts in motivation,
rewards, incentives, persuasion, and performance appraisal are continually
applied to positively influence the performance of an employee.

Organizational Culture and its Influence on Employee Productivity
The organizational culture adopted by either the public or the private

organization plays a significant role in enhancing the productivity of
employees. As observed by Kesselman (1974) who introduced the concept
of organizational culture, values shared by members of an organization play
a significant role in influencing their productivity. Authors who have
advocated more strongly the existence of a specific culture in public and
private organizations, agree on how the culture an organization can be
studied through learning ceremonies, myths, rituals, legends and stories
circulating in the organization and by the internalization of the beliefs and
values held by its members (Collins, 1981, pp 571). The organizational
thinking is formed and develops into a theory that helps maintain and
reproduce the same prescriptive thesis in different versions, which act as
true cultural clues. These cultural keys have emphasized both the rational
nature of the work the separation of public and private, in control and in
setting of goals.

Employment Discrimination
Problems of bribery, favoritism, and special favors are treated mildly

and are seen as part of the culture. Loyalty to kinsmen and to the tribe is an
upheld virtue. The government attempts to combat the problem by requiring
multiple signatures, centralization and other procedures, instead of imposing
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Looking at the private sector, the level of skilled employment is
relatively higher. In most instance private enterprise employees receives a
higher payment for the work done as compared to those in the public
companies. However, wages in the private enterprise depends on the result
of the work done. At a private company, control over the activities of
workers is more severe in nature, since the owner’s main objective is to
maximize profits (Huber, 1983, pp 261).

The main purpose of most of the public companies is to provide socially
important goods and services at affordable prices, an aspect that interferes
with their profitability. On the other hand, employees in a public company
receive a package of social guarantees while the private sector workers feel
less socially protected. Private business owners struggling to cover part of
the revenue from the tax structures are likely to be oppressive to the
employees including not making full pension payments. State enterprise
workers can expect to receive a pension in old age. Contrarily, not all
private employers retain a percentage of the salary of their employees for
monthly payments to the pension fund.

In recent times, there has been interaction between the two sectors as
partners. In this case, the load on the state budget is reduced due to financial
and material resources that are availed by the private sector. In addition, the
private sector receives government support such as sound regulatory
framework, grants, and guarantees. Such a partnership allows government
and private sector to realize projects that could not be implemented through
the involvement of one party (Chalabi, 2000). In collaboration, these sectors
have significant influence to the society. They do support non-governmental
organizations, political parties and the media. Therefore, their influence is
felt across the strata. They are obliged to take into account the public
interest; otherwise, the meaning of their activities is lost. However, the
extent of its influence on government and business must be limited;
otherwise, the weakness of the two sectors of the dominant role of society
can lead to anarchy (Kesselman, 1974, 374-376).

The government of Iraqi has been determined to have its wealth shared
with all Iraqi people, as well as with foreigners living in Iraqi in different
ways. In 1995, the share of state ownership was 23.1% of the total number
of Iraqi enterprises and organizations, and the private sector comprised of
63.4% of the enterprises. In 2000, the public sector’s share was reduced by
12.1% compared with 1995, making up 11% of all enterprises. In 2005, this
figure reached 8.6%. Consequently, with the decline in the share of the
public sector there has been a gradual increase in the number of private
enterprises. Their share increased from 63.4% in 1995 to 75% in 2000. In
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this inclination so that as the private sector becomes more strong, strategies
of having strong public sector organizations are developed. This research
endeavors to elucidate such a strategy by getting to provide an
understanding on why employees in the private sector more productivity as
opposed to their counterparts in the public sector organizations.
Additionally, the research will significantly contribute to the existing body
of knowledge on the nature of both private and public sectors in Iraq in
regards to the productivity and motivation of employees.

Aims of the Study
This study aims at identifying the problems that affect the productivity

of white-collar employees in the public and private sector organizations in
Iraq. Being an oil-rich economy that is dominated by oil industries, the
focus of the study will be particularly on the oil industry in Iraq. The study
will also attempt to elucidate the implications of the oil wealth in the
behavior of white-collar employees in Iraq.

Objectives of the Study
To examine the reward system of employees in both private and

public sectors organizations in Iraq.
To establish the relationship between the reward systems by

different organizations (public and private) with their performance
To assess the extent to which employees in the private sector exhibit

job satisfaction as opposed to their counterparts in the public sector.
To find out the levels of absenteeism among both public and private

sector organizations and the remedy thereof
To establish the extent of favoritism and nepotism among public and

private sector organizations in Iraq.
A REVIEW OF LITERATURE
Understanding Private and Public Sectors
The point of intersection between the public and private sectors is that

both demonstrate competitiveness in order to achieve their objectives. They
develop social orders while exploring ideas across the world that boost their
investments while enhancing social and economic welfare. In addition, they
have been on the forefront in gathering all the capacities in their teams,
including the energies, assets and skill. Both the public and private sector
based organizations develop their staff through trainings and other strategies
so that they have the capacity to make institutional game plans and enact
regulations that help in controlling the administration and operations of the
organization (Lau & Yotopoulos, 1973, 214-223). The sole objective of
these organizations is to make profits while the public organizations tend to
incline towards enhancing social good of the society.
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need for theoretical explanations about the differences in value systems and
behavior patterns of the organizations, which operate in vastly varied
cultural contexts. It is understood that there is a variation across business
cultures in both the private and public sector on various rounds including in
employee productivity. Many organizations are adopting westernization as
well as their cultures especially in the private sector based on the American
influence in Iraq. This hard process of adaptation is essentially cultural. On
the other hand, many public organizations, or private-born have an
international orientation: their goals are oriented to service or meeting their
transnational objectives (Perry, 1990, p. 367-373).

Productivity through improved employee performance is the main theme
of this dissertation. This empirical study is draws a comparison between the
employees of the public and private sectors of Iraq based on their
productivity and factors that influence it. The study will attempt to
determine the main causes of poor employee performance, how employee
performance can be improved, and what management strategies are
applicable in the situation. In the context of organizations, the concept of
culture makes its appearance after the change in direction that occurs in
those passing to conceive as open systems.

Significance of the Study
In many countries including Iraq, the growth of public sector

organizations has lagged behind compared to that of the private sector. The
economy of Iraq is dominated by the oil industry, which has attracted
divergent investors across the world. This study endeavors to establish a
comparison between the public and private sector organizations based on
employee productivity in order to ensure the strengths of one sector are
applied in the other sector. In addition, it compares the allocation and
technical efficiency of private and public firms in various oil-based
industries in Iraq. Through this study, there are diverse aspects that the
private sector can adopt from the public sector and vice-versa. This is
geared towards enhancing efficiency and fostering a higher level of
productivity. The private sector includes enterprises focused on profit
maximization while social orientation is not a major consideration in most
of these organizations. The ratio of public and private sectors do vary under
the influence of activities spearheaded by the state such as privatization and
nationalization in Iraq. As noted by Wang (2012, p 557-573), the changes
adopted by the Iraqi government towards a market economy have continued
to destabilize the balance between the public and private sector. The
privatization process has created a scenario where the country inclines much
more towards capitalism. It is important to understand the pros and cons of
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Public and Private Sector Organizations: Comparing
Employee Productivity in the Oil Industry in Iraq

Sawen Amir Rasul
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ABSTRACT
Implementation of an equitable reward system is an impetus to

achievement of higher productivity by employees in the public and private
sector in Iraq. "Unfreezing,” moving, and "refreezing" are steps on how to
effect a change in an organization. This empirical research focused on
employee productivity with a special inclination to the white collar
employees in the oil industry sector in Iraq. The oil sector in Iraq
contributes the bulk of the country’s economy in both private and public
sectors. The principal finding pointed to the lack of effective reward system
in both sectors. A summary of the comparison and contrasts between the
public and the private sectors were presented using key variables most of
which were embedded in the questionnaires. These variables were
participation in the decision-making, opportunity for advancement,
promotion, punishment and reward, persuasion, performance appraisal,
social compatibility, job satisfaction, absenteeism, favoritism, and nepotism.
The significant differences occurred in the participation, promotion, and
social compatibility variables. As far as Iraq is concerned, under current
circumstance, "valence" is the most demanding condition toward the first
step for change. A continuation of current practices will jeopardize the
future economy of Iraq, and they must realize that if the oil resources run
scarce, then they have to return to the deserts despite its hardship living
conditions.

INTRODUCTION
Among the many aspects that characterize the twentieth century is the

need for effective communication across cultures in order to enhance
economic growth through aspects such as fostering productivity and
establishing new markets. For this reason, there is an increasingly urgent
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5. To conclude the finding, it can be seen that other reasons such as
poverty, unemployment and dictatorship were powerful reasons for
beginning revolts people in the MENA region and Eastern Europe as well.

6. Finally, as can be seen in the research that using media has both
negative and positive points during uprisings, however, the positive points
were more effective than the negatives since media was a tool for promote
democracy.

Recommendations:
Substantially, more an academic researchs will be done to determine the

role of Radio in the Eastern Europian revolts during 1950s and 1960s,
similarly the role of social media in the recent Arab Spring Uprisings.
Moreover, it is believable that researchers can make several studies about
find out the role and impact of Media forms in revolutions and they can
focus of different angles of this recent topic and its cases.

This study has find out many questions that other researchers can make
investigations about them in academic way, also more researchs needed for
better understanding of using the nature of media in the revolutions.
Furthermore, there is other possible methods that other researchers may use
for make their researcher such as they can going to Eastern Europe countries
and Arab world Countries in order to make depth face to face interview with
the media users, media audiences, revolutionary people and other
participants who encouraged people on media such as presenters social
media users, and bloggers.

Conclusion of the research:
As much as the media in the current times are steadfast in their

reporting, the fact remains that the mainstream media was sleeping on the
job. This is because most of the revolutions were brewing and boiling down
under. However, it is clear that the media in the Eastern Bloc in the 1950s
and 1960s advocated for what their specific governments stood for. They
had different ideologies. Eastern Europe media that had no Western links
had pro-communism broadcasts. Those with Western backing advocated for
capitalism.
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block access to these platforms, they ended up failing miserably. This is
because of the dramatic changes in technology.

The results of this provided the people with an avenue to post bulletins
from their own backyard. As well, with the interconnection of the Arab
world through Facebook groups, YouTube and Twitter followers, it was
possible for information and ideologies to spread like wild fire. These
events resulted to a huge change in communication in the region. It became
easy for meetings and eased reporting on the situation on the ground such as
military attack easily highlighted.

The East European uprisings had a major problem in terms of
communication. With only newspapers, television and radio being the only
sources for information, it was a significant problem having a single
ideology and purpose. This worsened especially when government
crackdowns and censures would come in place. It would take days for
information that took a few seconds to reach the other areas.

Findings and results of the research:
This research has given an account of, and the reasons for, using media

in revolutions and its impact on revolts, currently, it is vital to clarify the
most significant results of the research will be listed below:

1. One of the more significant findings to emerge from this study is
that people have used media in order to participate revolutions and
encourage others to supports the movements inside and outside the
countries.

2. Media was a good medium of spreading information among
protesters and groups in different countries.

3. It discovered that in the Eastern European uprisings 1695s – 1960s,
Radio as a main stream media form has played to encourage people to join
the uprisings and publish information to national and international
audiences. Likewise, in the recent Arab Uprisings during 2010 – 2014,
social media has played a great role as a new media or digital media form
which is faster than main stream media forms for spreading information
among activists.

4. The research is finding out that Social Media and Radio, have
played role in revolutions but media does not made those revolutions it was
just a medium for spreading information about activities and managing
protests as well, also encouraging people to join the revolts. Conversely,
according to the used academic sources in the research and regards with the
results it is clear that for starting revolutions we need another important
element which is human being.
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increased revolts and the underground media would attempt to provide a
chance for the revolutionists to spread the agenda.

The Role of Voice of America:
There exists very little information concerning the American the role of

Voice of America in the Eastern European uprisings especially in the
Hungarian Revolution of 1956. This is because Radio Free Europe
overshadowed Voice of America in terms of propaganda. Additionally,
Brow (2011) maintains that Voice of America had a more refined
propaganda. It made the refugees believe that they were to receive aid from
western countries. What VOA did is to aggravate the situation by glorifying
violent revolts. However, the information received from the refugees ended
up being clear of Western broadcast misinterpretations. This is because,
contrary to their belief, the West did not intend to provide support.

Some of the broadcasts incited the people to violence instead of the
ethics of pointing out only the shortcomings. This is through the issuance of
suggestive broadcasts. The achievement of the VOA was certainly to have a
critical role in the revolutions. This is through having intensified opinion
concerning negative opinion towards the Soviet. The likely control from the
U.S government saw scriptwriters to publish President Eisenhower’s
policies. The U.S through the Voice of America insisted the liberating of the
people of the Eastern bloc.

The similarities:
Consistent with previous sources there are stark similarities between the

Arab Spring and the Eastern European uprisings. This is in the way the
media is handles as well as how they handle themselves. Even with the
ability to be free, the ideologies taken up by some of them ended up
blocking any chance of free information. The failure to keep their role as a
watchdog of the government, they maintain the safety.

In both cases, it is evident that no matter how strong the will of the
people towards change was, still, there were difficulties from the
government. The traditional media during the “Arab Spring” depended on
ideological and feared government. This led them to secretly supporting the
government through highlighting the regime propaganda machine and
ignoring the views of the people.

The differences:
One crucial difference is in the way the social media were nonpartisan.

This is especially because every side was able to get access to other
individuals and parties. The social media were finally a tool for the people
of the Arab world to talk freely. With the many attempts by governments to
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the west were encouraging in line with the US ideology of ensuring that
every Eastern European country had a right to determine itself in terms of
the government systems to adopt. As well, both state and independent media
in Eastern Europe were regarded more of state organs than free press. They
relied on the communist party. Most of the Television and Radio stations
were state owned and would simply echo the communist ideologies. Most of
the printed press was owned by political organizations and most of the time,
the ruling party.

It is only fair to state that the media in the Eastern Europe arose due to
three things. The Polish writers, teachers and journalists became the main
driving force that brought all other professions together such as the shipyard
workers as well as intellectuals. With no alternative media sources, most of
the citizen of Eastern European countries chose to instill division as well as
variety. To them, having checks and balances was of huge essence. Theirs
was to ensure that there was a separation of cultural affairs with politics and
power. They insisted that the press besides civil society and elected
representatives would provide a free society. However, the government and
the law would work against them in a big way.

A notable event can be seen when the Soviet hegemony faced the
greatest threat since the 1956 Hungary uprising. Besides, Navr?til (1998)
believes that was the 1968 “Prague Spring.” This began as a mode of mental
liberalization and grew into a political upheaval that wanted to provide for
the freedoms of people. The Slovaks also wanted some form of enhanced
autonomy. In addition to that, financial and economic dissent was in the
offing. Moreover, January 1968 saw Alexander Dubcek appointed Party
First Secretary. This followed the approval of the Soviet Union. Some of the
developments that would haunt the soviets included a faction of the party
ousting it from the conservative foundations. The soviet turned a blind eye
but things began changing when the progressives abolished press
censorship.

These developments opened up with sharp attacks on the conservatives.
This was at a time when the conservatives were aiming at curbing the newly
won freedom of speech. When the events begun worrying the Soviet, they
gave a warning to any party that would attempt to weaken the socialists by
having any anti-communist agenda.

With this, it is clear that the media in Eastern Europe held at ransom by
political, ideological and biased views. The media freedom was not the main
agenda of any socialist movements. This in terms reduced the people’s need
for change. However, the people of this region would not rest. There were
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government propaganda tool to highlight the president Ben Ali as a liberal,
competent and successful leader. It would highlight his daily activities such
as meetings, thus something that made the situation worse is the inability of
the emergence of independent broadcasters to change the situation. They
failed to provide a platform for improving freedoms in addition to the fight
against state control. The upheld the taboo to disparage the president or
government official. This is inclusive of corruption and other newsworthy
issues.

Most importantly, Howard and Hussain (2011) believe that this left the
civil society, legal representatives as well as trade unions without the ability
to express views. Neither the state nor independent media would give room
for this. Strict censorship characterized the day with strict measures against
offenders. The survival of newspapers in the country would also fight for
survival with the only option being to develop their own rules for self-
censoring. They would refrain from reporting crucial policy issues by the
government especially if they had gaping loopholes in them. External
censorship would hit international newspapers. Furthermore, Johnson
(2006) considers that the uprisings in Eastern Europe, the free media
remained largely nonexistent. The only media that existed then was the,
Radio Free Europe. This served as the only free and independent
information source in the entire Eastern Europe region. It exists to date and
broadcasts in 28 languages spreading over 21 countries of in Eastern Europe
and the Middle East.

One thing that was highly criticized was the American foreign policy.
The aim of this radio station was never to push American propaganda but
aimed at providing for the supply of news spanning through different media.

The Battle over Europe- Eastern Europe uprising:
During the Eastern European uprisings, the media remained one sided in

one powerful political parallelism clash amongst the western media and
media controlled by Soviet and related governments. During the cold war,
the west was struggling to bring communism to its knees while the USSR
was struggling to keep it alive and ensure no infiltration to their ideology.
The USSR hoped that this would quell any democratic activities. In
addition, Legters (1992) argues that the belief of the Soviet that capitalism
aimed at hurting people while communism was there for their protection.
They were to protect workers from exploitation. Socialism to providing the
mass with the ownership of the production therefore earning a fair share of
the profits earned.

The media in Eastern Europe adopted the ideology. Any that would
seem to go against this would face the ban. On the other hand, the media in
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Denis (2011) considers that can develop fast. Since most of the dictators
tumbled all over the Arab world held to power for many years, the result of
this would be a growing number of political enemies. However, due to
fragmentation, having a common cause would be difficult. With this, social
media became a common platform for agenda and goal creation. They
managed to achieve solidarity and be able to plan for demonstrations and
broadcast them.

Traditional media on the uprising:
According to Khoury (2011), Program Manager at the Heinrich B?ll

Stiftung office in Beirut, “Convergence of Medias and Activisms What the
Arab revolutions, uprising and protests have injected in the social media
debate is that activism should be taken as a whole and that there should not
be differentiation between traditional and digital activism, as if there is no
continuity between them, and each occurs in isolation. Every age brings
with it newer, faster, and a more powerful tool for communication, thus a
better way of understanding how the Arab revolutions came about is to
consider that traditionally enhanced activism gained increase and became
empowered by digital tools.

She argues that it is difficult to separate the social media such as
(Facebook, YouTube and Twitter) from the mainstream media that are the
likes of Al-Jazeera. This is especially because Al-Jazeera was able to
capture the moments. This is because they also managed to broadcast citizen
shots uploaded to YouTube. This played a crucial role on the branding of
the revolts. The same, according to Layalina Review (2011) it is certain that
Al Jazeera has a great role in recent revolutions in the Arab world due to Al
Jazeera is from the Arab world.

The other vital TV stations such as BBC, Al Jazeera and Guardian
newspapers also played a significant role. Live blogs made an impact to
disseminating news deeply and concisely. The success of some traditional
media was that they provided more space to the rising citizen voices. This is
to mean that a new mass communication age is in the offing. This is because
they will act as channels for change as well as the expression of ideas
amongst people.

Why local media failed:
Khondker (2011) mentions that the reason for the failure of the local

media can be pegged upon state and ideology control. A country like
Tunisia, however, the government licensed three independent radio stations.
This was, however, not enough. There was Radio Mosaique FM, Zitouna
FM and Jawhara FM, but most of them would shy away from fundamental
national political issues. The state TV, on the other hand, was a substantial



67

depended on these platforms and flourished in disseminating information
and news to the people. Here, ideas were to undergo sharing with newscasts
as well as videos and further updates. These are what the mainstream media
would not see or rather ignored. Social media and citizen journalism was
responsible in pushing the protesters to the forefront where not even the
mainstream media would ignore. This did not get the local media unawares
but also the international media.

Why do people turn to social media for news?
The main reason for this is the inaccuracy of reporting. This is to mean

that they failed to make their reports accurately or fairly. The pointer for this
is the reaction of people who would go online in an attempt to find out what
the real issues were. With this, it is a fact that the social media is here to
stay. This is because it could just be the future of journalism where the
mainstream media needs to conform to survive. A crucial link needs to be
found between the two seemingly similar concepts but remarkably different
in execution. Besides, O'Donnell (2011) mentions that essential role played
by the social media is evident. The greatest of this is the availability of more
than 3 million tweets, videos on YouTube and blog posts that go into their
thousands. This eventually would shape political debates. In the initial
stages, first conversations about the will of the people precede significant
events, which are the start of many uprisings.

The social media as well is a driving force since of messages about
democracy and freedom delivered across the region. What this succeeded in
is to raise the expectation of the audience about the possibility of their own
uprising becoming successful. Likewise, Philip Howard (2011) argues that
when people have a common interest in democracy are bound to build
extensive networks socially and were capable of organizing for political
action. The social media managed to fit into becoming the toolkit that would
lead to information sharing, ideas and eventual greater freedom.

Repercussions of social media in the revolutions:
With the realization that the citizens would not only rely on mainstream

media but would use social media as an alternative, the result of this was the
crackdown on social media by the affected governments. This was a bid to
block more activism against communism. The upshot of this is that they
managed to anger the middle class. From the fear that this would incite
people to more activism, they incited even more to the streets when they
could no longer follow through the social media.

It is possible that such actions would result to the public having a
sharing unity of purpose and anger with grievances aggrieved further. The
process of change, besides
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evident when students demonstrated all through the capital, Budapest, to the
parliament.

The role of media in revolutions:
The Arab Spring is a radical wave of shows and remonstrations

occurring in the Arab world that commence in December 2010. To date,
there have been revolts in Tunisia and Egypt, a civil war in Libya
concluding in the fall of its government; civil uprisings in Bahrain, Syria
and Yemen, major objections in Algeria, Iraq, Jordan, Morocco, and Oman.
According to (West, 2011)

The media play a crucial role when it comes to revolutions. This is
because of the trust most citizens place upon it. The reliance of people, first
on broadcast through briefs and special reports on Television and radio, then
to print for a more incisive approach. Likewise, Ferguson and Cummings
(2011) believe that in the Hungarian revolution, the media, spreading the
news upon the detention of the writers and students at the radio station,
which was the beginning of the people’s anger. The students attempted to
match into the radio broadcasting house and faced detention while outside
demonstrated and demanded their release. This sparked the widespread of
news and the anger that spread from the government’s brutal attack thus
resulting to a wholly sudden revolution.

The media is a key player when it comes to uprisings and campaigns to
overturn governments. The trouble with the media is that most of the time,
autocratic and dictatorial governments illegally possess the power to control
what is printed, said or broadcasted. This shades a dark cloud to the will of
the people for better representation and the media that are willing to tell the
story and the media needs to provide free information to the people. This is
because of the human right possessed by people for information.
Governments blocks media in order to have a monopoly to information that
used towards their stay in power.

The media do not have any chance of being able to access classified
information held by the government. This provides the greatest hindrance to
any form of start government initiated changes to a country. However, the
incapability of the traditional media to be able to get information from the
common stands even the greatest impediment to freedom of information.

Influence of the social media:
There is no uncertainty that the public media had considerable influence

in the Arab Spring. This, according to former Cable News Network (CNN)
journalist Octavia Nasr (2012), the social media provided a massive boost to
the uprising. This, she says, provided anti-government protesters and
revolutionists something that a megaphone could not achieve. Activism
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Introduction:
The year 2010 is a gold year for a new generation in the Arab world,

because they started revolutions against dictator leaders and they changed
political systems in their countries, furthermore, Gardner (2011) claims that
the Arab spring started from 18 September 2010 in Tunisia because in that
day Mohamed Bouazizi 26 years old died who set himself on fire against
corruption and political issues, Additionally, ''The year 2010 may well be
remembered as a watershed year when activists and journalists used new
technology to speak truth to power and, in so doing, pushed for greater
respect for human rights." According to (International, 2011, p. 1)
Amnesty's secretary general, Salil Shetty (2011) says in an introduction to
the document. Similarly, (Walker, 2011 p. 34) states "It is also the year
when repressive governments faced the real possibility that their days were
numbered." On the other hand, O'Neil (1997) argues that in the autumn
1956 Poland started the revolution and then Hungarian against communist
systems as they changed and reformed the system to from communism to
post-communism, as well as, international media such as BBC world service
and voice of America they had a great role in those upheavals.

In this essay I will discuss the role of social media in the ‘Arab Spring’
of 2010 and 2011, then the role of international media in Eastern Europe
uprisings during the 1950s and 1960s such as Voice of America. It will also
explain the role of media in revolutions and Influence of the social media
and then the similarities and Differences of those two revolutions.

When it comes to the recent uprisings in the Arab World, there were two
losers; the autocratic rulers and the traditional media. Correspondingly, in
the 20th era Eastern European, the upheavals would not be televised. In the
21st Century, however, things changed. With governments controlling the
media and having the ability to crush any revolts, the advent of new media
changes a lot in terms of how revolutionary ideas and planning would
spread.

The inability of governments being able to quell uprisings due to the
freedom of new media platforms such as Facebook, Twitter, YouTube
among others. Messages would find it easy to pass from the revolution
leaders to their supporters easily and without boundaries. This is because of
the adoption of technology in many communities in the Arabic countries.

Litv?n, Bak and Legters (1996) argue that the Hungarian revolution in
1956 was fast and spread into the whole nation. The beginning of the revolt
was the building block to it is subsequent success and lasted only 18 days
until it the eventual crushed by Russian aid. The power of the media was
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Research problems
Making comparative research is hard particularly if using two different

cases such as Uprising in Eastern Europe during 1950s to 1960 and Arab
Spring 2010 to 2014, the researcher have to work on two different times and
different forms of revolution and different impacts of different forms of
Media, which is why the researches faces numerous problems for instance:
lack of using documents particularly about Uprising in Eastern Europe
during 1950s to 1960 because it’s hard to obtain formal documents which is
why the research depend on academic online sources. Likewise, making
practical parts for the research needs a lot of budget and safety as well
which is why the research used secondary data which is the academic
approach for doing an academic research in the modern world.

Research methodology:
The methodology that will be useful for this research should be in the

field of qualitative methods. We will use content analysis to analyses the
data which we are trying to collect by depending primary and secondary
data from academic research, books, journal articles and online resources.
Hence, collecting and analysing data by using a qualitative methodology
and content analysis approach will be the research methodology because
presently, qualitative methodology is the most common methodology in
researching the media and communication field.

Abstract:
This paper, which is entitled ‘Compare the use of media in the so-called

‘Arab Spring’ of 2010 and 2011 with that of the uprisings in Eastern Europe
during the 1950s and 1960s.’ aimed to analysis the secondary data in order
to identify the role of played by social media in the recent ‘Syrian Uprising’.
Currently social media tools were good mediums of electronic
communication among protesters in the MENA (Middle East and South
Africa) Region. Further, it was a vital medium for spreading information
such as photos, videos and documents about the revolution for national,
regional and international spheres. Conversely, this paper considered at the
impact of traditional media tools such as Radio channels on the uprisings in
the Eastern Europe during the 1950s and 1960s.

As well as, the study has made a controversial argument among different
views of scholars about the using media tools and its effects on social
movements such as traditional tools and new tools for instance
Smartphones and social media tools similar Facebook, Twitter and
YouTube.
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''Compare the use of media in the so-called ‘Arab Spring’ of
2010 and 2011 with that of the uprisings in Eastern Europe

during the 1950s and 1960s.''

Araz Ramazan Ahmad
University of Raparin

Director of International Relation and Media

Theoretical Framework
Introduction
In the first section of this research, the important points of the research

will be clarified, including the aims of the research, questions and the
problems of the research as well.

1.2. Aims and Questions of the Research
The aim of this research is to answer the main questions ''what is the

Role media in revolutions?'' and also the compare of the use media in the so
called Arab Spring of the Uprising in Eastern Europe in 1950s to 1960s.
Also, the academic aims of the research will be clarified: there is not a lot of
academic sources about the use of media in Uprising in Eastern Europe
during 1950s to 1960s also using media in the recent Uprising in the Arab
World is a new phenomenon, and this research will be an attempt to find out
several new academic points related to the academic field and its case,
which will take a part in scientific contribution in the future.

Here, some of academic Aims are shown:
1. To discover the role of New Media such as social media and

Mainstream media such as Radio in revolutions.
2. To clarify the differences among using diverse forms of Media and

its impact.
3. To discover the impacts international Media on local Uprisings.
4. To focus on Eastern Europe and Arab world in two different

decades.
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traduire de français vers leur langue maternelle. Deuxièmement, le marché
de travail du Kurdistan demande souvent de traduction et d’interprétation du
français vers le kurde.
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la mémorisation. Par conséquent, un certain nombre d’étudiants ne
participent pas dans les exercices proposés. Le professeur doit assurer la
participation de tous ses étudiants dans les exercices de pratique. Pour cela,
il doit préparer des exercices qui s’accordent aux différents niveaux des
étudiants. Par exemple, le document audio à traduire simultanément peut
être proposé aux étudiants à niveau élevé ou à niveau moyen. Il s’agit de
diminuer le temps de traduction pour les uns et l’augmenter pour les autres.

Quant aux problèmes techniques, on s’aperçoit que la traduction
simultanée demande la maîtrise des équipements audiovisuels comme les
casques et les microphones. Puisque ces matériels ne sont pas accès à tous
les départements de français, le professeur doit recourir aux matériels
disponibles comme les magnétophones et les hauts parleurs. De même, il
encourage ses étudiants d’assister aux conférences et aux séminaires pour
voir de près le déroulement de l’interprétation simultanée et consécutive.

Conclusion
Comme nous l’avons mentionnée au début de cette recherche, l’objectif

n’est pas de former des interprètes et des traducteurs professionnels. La
méthodologie que nous avons proposée, est une méthodologie à cheval entre
la traduction didactique et la didactique de traduction. Cette nouvelle
méthodologie a pour but de se familiariser avec les techniques de base de
ces différents types de traduction. De plus, elle tend à permettre aux
étudiants de mieux maîtriser ces techniques de traduction pour améliorer la
qualité de leur travail. Cette méthodologie innovatrice a apporté des
résultats concrets et positifs. Grace aux multiples activités proposées dans
les différentes techniques de traduction, nous avons remarqué une grande
motivation chez les étudiants. La maîtrise de différents types de traduction
permet aux étudiants de multiplier leur chance de travail dans le marché du
travail. De même, elle ouvre la voie devant ceux et celles qui souhaitent
continuer leurs études dans la traduction et l’interprétation par la suite.

Notre vision de l’enseignement était de mener les étudiants à acquérir
des compétences techniques dans la traduction et l’interprétation. Dans
chaque technique, l’enseignant veille au bon déroulement des étapes
consacrées et il propose des exercices variés qui assurent la participation de
tous les étudiants. Dans le cas de notre département de français d’Erbil, le
but était de consacrer beaucoup d’entraînements sur la traduction et
l’interprétation du français –kurde que sur celles de kurde-français.
L’enseignant peut faire quelques entraînements de kurde- français, mais il
doit focaliser plutôt sur la traduction de français vers le kurde. Cela revient à
deux raisons ; premièrement il est plus pratique pour les étudiants kurdes de
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féminin et l’absence de certains temps comme le futur proche, le passé
antérieur dans la langue kurde.

Quant aux problèmes du lexique, nous découvrons, tout en examinant les
deux langues, que le kurde est langue pauvre de lexique par rapport à la
langue française. Le français est réputé pour avoir une grande gamme de
lexique. On peut trouver plusieurs synonymes pour un seul mot. Par contre,
le kurde est connu pour être pauvre en synonyme. Par conséquent, les
étudiants rencontrent des difficultés pour trouver le terme exact lorsqu’ils
traduisent de français vers le kurde. A titre d’exemple, le verbe annoncer en
français pour avoir des synonymes comme apprendre, communiquer,
publier, signaler et déclarer tandis qu’en kurde on les traduit par un seul
mot ( ). Face à ce manque de lexique, les étudiants kurdes recourent

souvent à la polysémie comme une solution. Ils s’appuient également sur le
contexte du mot pour combler la lacune du lexique.

Au cours de l’entrainement sur les différents textes littéraires et
spécialisés, le problème du lexique s’impose encore sur le travail des
étudiants. Ils se trouvent en face des mots et des termes très spécialisés
quand il s’agit des textes juridiques, médicaux, journalistiques et sportifs.
Au lieu de recourir au dictionnaire, le professeur doit préparer à l’avance le
lexique propre à chaque texte spécialisé. Cela permettra aux étudiants non
seulement d’éviter le recourt au dictionnaire, mais aussi de se familiariser
avec le vocabulaire du texte abordé.

Vu la pauvreté lexicale de la langue kurde par rapport à la langue
française, nous remarquons certaines difficultés sémantiques qui s’imposent
lors de la traduction des textes et des discours du français vers le kurde. A
cette fin, les étudiants traduisent les termes trop spécifiques en kurde à
l’aide de techniques telles que la modulation, la transposition, l’emprunt,
l’adaptation et l’équivalence. Ainsi, les étudiants tendent à recourir à la
simplification du style français faute du manque de lexique kurde. Le
contexte, lui aussi, doit être pris en considération : les étudiants doivent
connaitre le contexte dans lequel le texte spécialisé ou le discours est traduit.
Pour ce faire, le professeur a la mission d’inciter ses étudiants à chercher les
informations cognitives sur le texte ou le discours source. Cette collecte
d’informations cognitives peut se faire en consultant des références
bibliographiques ou en cherchant sur les sites d’internet.

Quant aux autres types de traduction (la consécutive, la simultanée), les
étudiants sont confrontés à deux sortes de problèmes : problèmes de
pratique et problèmes de technique. En ce qui concerne la pratique, on
trouve que les étudiants ne se sont pas habitués avec les techniques de la
traduction consécutive et simultané telles que la rapidité, la prise de notes et
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Afin de voir de près le travail de l’interprète simultanée, le professeur
peut amener ses étudiants à une cabine d’interprète dans une salle de
conférence. Cela permettrait aux étudiants de découvrir la technique des
matériels de l’interprétation simultanée. Ils peuvent également interroger
l’interprète sur ses tâches d’interprétation.

Quant à l’entraînement de l’interprétation simultanée, le professeur doit
préparer à l’avance un document audio segmenté en séquences d’une ou
deux minutes. Ensuite, il sera demandé aux étudiants de venir un par un
devant leurs camarades. Le professeur lance, d’un côté, la séquence audio
via un haut parleur, et de l’autre côté il enregistre la traduction de l’étudiant.
Il est fort possible que ce dernier n’arrive pas à traduire dès la première
écoute. Il peut donc réécouter la séquence et refaire la traduction. Le
professeur analyse et décortique les traductions enregistrées avec les
étudiants. Il explique les difficultés de lapsus, de perte de fil de traduction. Il
propose certaines techniques d’apprendre par cœur les expressions
quotidiennes qui permettent non seulement la fluidité de la traduction, mais
aussi la rapidité de réaction et d’adaptation. Par ailleurs, le professeur fait
travailler l’esprit d’intuition chez ses étudiants. Cette faculté d’intuition
aidera l’étudiant d’anticiper ce qui va être dit.

Après ces étapes, les étudiants commencent à s’entraîner
à l’interprétation simultanée

e. analyse et solution des problèmes.
Lors de nos observations tout au long du cours de traduction, nous avons

remarqué deux types de problèmes. Les problèmes communs qui se répètent
presque dans toutes les techniques de traduction. Les problèmes qui sont
propres à certains types de traduction. Dans les deux cas, il s’agit de
problèmes liés à l’aspect linguistique et sociolinguistique de traduction.

Quant aux problèmes communs, nous avons vu que les étudiants
rencontrent un certain nombre de difficultés liées à la morphosyntaxe, au
lexique et à la sémantique de la langue de départ et d’arrivée. Au niveau
morphosyntaxique, nous observons que la construction syntaxique de la
phrase kurde est bien différente de celle de la phrase française. La première
est constituée de différents ordres : sujet –verbe-complément ou sujet-
complément – verbe ( .. ) tandis que la seconde
a un seul ordre : sujet-verbe-complément. Cela rend la tâche de choisir
l’équivalente de la phrase française assez difficile chez les étudiants. Pour
surmonter cette difficulté, les étudiants discutent dans la classe les
différentes positions, et ils choisissent ensemble celle qui est
sémantiquement la plus près de la phrase de départ. De plus, il existe des
autres problèmes morphosyntaxiques tels que l’absence du genre masculin /
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mémorisation et de reformulation. Les interprètes simultanés suivent
souvent des études et des formations spécifiques dans les grandes écoles
d’interprétation comme l’ESIT (Ecole supérieure d’interprètes et de
traducteurs), L'ISIT (Institut de management et de communication inter
culturels). Dans le cas de simultanée, l’interprète retransmet quasiment en
même temps les propos du locuteur aux auditeurs. L’interprétation
simultanée est effectuée aux grandes organisations et conférences
internationales dans lesquelles on exige une rapidité de l’interprétation. Elle
est aussi pratiquée dans les chaînes télévisées d’information.
L’interprétation simultanée se déroule dans les salles équipées par des
matériels sophistiqués comme des cabines, des casques, des microphones et
des antennes relais de transmission. L’interprète entend les propos de celui
qui parle par un casque, et il les traduit simultanément aux auditeurs par le
micro. L’interprétation se déroule avec quelques secondes de retard. Ce
court décalage du temps lui permet d’écouter la suite de la phrase. Vu la
difficulté de l’interprétation simultanée, il faut prévoir deux interprètes par
cabine qui prennent le relais chaque 20 minutes.

Quant aux exercices d’entrainement de la simultanée, le professeur
propose des exercices qui renforcent la mémorisation des étudiants. Ces
exercices peuvent être de la mémorisation écrite, orale et visuelle. Pour la
mémorisation écrite, le professeur projette sur l’écran une phrase et
demande aux étudiants de la mémoriser. Ensuite, il cache la phrase et
demande aux étudiants de retrouver la bonne phrase parmi trois phrases de
variantes proches. Quant à la mémorisation orale, le professeur lit plusieurs
fois un texte court et demande aux étudiants de s’en souvenir sans prendre
des notes. Après qu’il leur demande de réciter en ordre les événements du
texte. Le professeur peut également faire le même exercice avec un
document audio. Pour exercer la mémoire visuelle, le professeur projette
une image ou une photo, et il demande aux étudiants de l’observer pendant
une ou deux minutes. Ensuite, il la cache et leur demande de se souvenir des
éléments qui la constituent. A la fin de chaque exercice, le professeur
projette les corrigés pour que les étudiants puissent vérifier leurs réponses.

De plus, le professeur peut ajouter des exercices de perfectionnement de
l’écoute en lançant quelques enregistrements audio. Ces enregistrements
sont choisis selon un débit lent et accéléré. Il s’agit d’amener les étudiants à
se familiariser avec les différents registres de la langue. Ici le professeur
lance des courtes séquences audio et demande aux étudiants de repérer, et de
souvenir les phrases entendues. Les étudiants ne sont pas censés traduire les
phrases, mais ils essayent de les répéter dans la même langue source. Cet
exercice leur permet aussi d’améliorer la concentration de l’écoute.
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de production, l’étudiant commence la traduction orale tout en regardant le
paragraphe source.

La traduction à vue se distingue de la traduction littéraire par le fait
qu’elle transforme le texte écrit à l’oral sans recourt à la dictée. Par contre,
elle se distingue de l’interprétation consécutive et simultanée lorsque la
traduction se fait oralement à partir d’un texte au lieu d’un orateur ou du
locuteur. ( GILES,).

c. Préparation à l’interprétation consécutive (la prise de notes)
L’interprétation consécutive (ou traduction consécutive) consiste à

traduire oralement le discours oral du locuteur. L’interprète se met à côté de
l’orateur afin de prendre les notes pendant son discours. L’interprète
effectue la traduction lors des pauses que ce dernier manège pour permettre
la traduction. Dans ce type d’interprétation, l’interprète et l’orateur prennent
successivement le tour de parole. Par ailleurs, la consécutive se fait dans les
conférences et lors d’un entretien journalistique. Quant à la préparation des
étudiants à la consécutive, l’enseignant s’appuie sur la technique de la prise
de notes et la mémorisation. Il explique aux étudiants la manière de prendre
des notes afin d’économiser du temps et afin de combler le trou de la
mémorisation concernant les mots-clés, nombres et les dates. Il leur
explique comment utiliser les signes, les sigles et les abréviations pour noter
l’essentiel avec un minimum du temps.

Pour effectuer l’entrainement, le professeur propose plusieurs types
d’exercices. Il peut inviter un francophone à présenter un discours sur un
thème particulier. Ensuite il demande aux étudiants de se mettent un par un
à côté de l’invité pour faire la tâche d’interprétation. En cas de l’absence du
locuteur natif, le professeur peut lui–même jouer le rôle du locuteur
francophone. Aussi, l’enseignant peut se recourir aux enregistrements audio
ou vidéo tout en les partageant en segments courts. Il convoque les étudiants
à interpréter après avoir écouté le segment. Quant au professeur, il
enregistre la traduction faite par l’étudiant et il chronomètre aussi la durée.
Après il fait écouter la traduction dans la classe, il décèle en discussion avec
les étudiants les problèmes et les difficultés rencontrés. Il redemande au
même étudiant de refaire la même traduction afin de vérifier l’amélioration
et le temps gagné pour la deuxième traduction.

d. Préparation à l’interprétation simultanée (mémorisation, débit de
parole, reformulation).

La traduction simultanée (appelée interprétation simultanée) est la
traduction la plus difficile parmi les autres types de traduction. Ce type
d’interprétation exige une professionnalisation soutenue. Elle demande une
bonne maitrise qui permet de s’approprier avec les techniques d’écoute, de
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d. préparation à l’interprétation simultanée (mémorisation, débit de
parole, reformulation) ;

e. analyse et solution des problèmes.
a. Exercices sur les différents textes littéraire et spécialisé.
Le procédé de traduction littéraire se déroule tout en sélectionnant des

textes courts et varies. La sélection des textes se fait en consultation avec les
étudiants et cela les motive de mieux avancer dans la traduction. Les textes
sont souvent de type littéraires, journalistiques, sportifs, juridiques voire
culinaires. L’enseignant prépare en avance la traduction du texte choisi, cela
lui permet d’orienter les étudiants dans leur tâche. La traduction commence
par l’identification des termes et des expressions clés du texte source et la
recherche de leur sens dans la langue cible.

L’entraînement sur les textes littéraire et spécialisé se déroule en deux
étapes. Dans la première étape, l’enseignant divise la classe en groupes de 5
ou 6 étudiants qui travaillent ensemble sur la traduction du texte. Cette étape
est importante car elle offre aux étudiants de discuter et d’échanger leur
traduction. Elle leur permet aussi de travailler ensemble et de se mettre
d’accord sur la version finale. Au cours de cette étape, l’enseignant
intervient régulièrement pour rectifier la traduction et donner quelques
techniques de traduction littéraire comme l’équivalence, l’adaptation,
transposition, etc. ( ). La seconde étape consiste à

traduire solo. L’enseignant distribue aux étudiants des petits paragraphes à
traduire individuellement. Il se peut que le même paragraphe soit traduit par
plusieurs étudiants. A la fin de cet entraînement, l’enseignant prépare un
glossaire général sur les termes propres à chaque type de texte.

b. Technique de traduction à vue des divers documents écrits
La traduction à vue se fait en traduisant un texte écrit oralement.

Autrement dit, c’est une transformation d’un message écrit en un message
parlé. Il s'agit de lire un texte en silence dans la langue source et de le
reproduire ensuite oralement dans la langue cible. L’entraînement se déroule
de la manière suivante : l’enseignant explique les techniques nécessaires
pour réaliser la traduction à vue. Il s’agit de trois éléments indispensables :
lecture, compréhension et production. L’enseignant prépare le texte à
traduire, il le divise en quelques paragraphes, et il demande aux étudiants un
par un à venir choisir un paragraphe au hasard. Chaque étudiant aurait 3 à 5
minutes de préparation avant d’entamer la traduction. Cette période de
préparation permet à l’étudiant de comprendre le sens global de paragraphe,
et d’identifier les termes et les expressions difficiles. L’étudiant peut
demander l’aide de l’enseignant à propos de mots inconnus. Dans la phase
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étudiants qui suivent de formation de la traduction didactique aux
départements de la langue française, se retrouvent en face un marché du
travail qui exige les traducteurs professionnels. Pour satisfaire les besoins du
marché du travail, et pour s’orienter vers la didactique de la traduction, nous
avons proposé la méthodologie suivante :

Méthodologie
Dès l’adoption de matière de traduction aux départements français en

Irak, la méthodologie suivie dans l’enseignement de la traduction était basée
uniquement sur la technique de traduire les textes littéraires. Cette technique
se concentrait sur la traduction de type thème – version qui consistait à
traduire le texte source vers le texte cible. Cette méthodologie traditionnelle
se déroulait en plusieurs étapes : en première étape, l’enseignant expliquait
les définitions et les notions principales de la traduction. En seconde étape,
les étudiants commençaient à s’entrainer sur la traduction des phrases
simples ou complexes de français vers l’arabe et vis versa. La troisième
étape concernait entre autre la traduction des petits textes de majorité
littéraire avec quelques autres textes politiques, journalistiques et sportifs.

L’enseignant envisageait l’enseignement de cours de traduction en se
basant sur la tradition pédagogique de FLE. Le but était en premier lieu
d’amener les étudiants à améliorer leur apprentissage de français à travers la
traduction des textes écrits. Durant le cours de la traduction, l’enseignant
expliquait les difficultés syntaxiques, sémantiques et culturelles liées à ces
types de textes, mais il manquait d’une vraie stratégie théorique et pratique
de la traduction. Les cours se concentraient plutôt sur les compétences
linguistiques que sur les techniques de la traduction.

Mais notre objectif était plutôt d’adopter une méthodologie hybride entre
les deux approches (didactique et professionnelle).Une telle méthode qui
nous permet d’orienter les étudiants vers l’apprentissage de FLE, mais en
même temps, qui leur permet de se familiariser avec l’apprentissage de la
traduction professionnelle. Comme la finalité du département de français
n’est pas uniquement de préparer des traducteurs francophones, nous
n’avons pu donner que les initiatives de la traduction professionnelle à nos
étudiants kurdes. Nous avons laissé le choix à ceux ou celles qui veulent
poursuivre leurs études supérieures dans la traduction et l’interprétation.

Pour réaliser ce but, nous avons opté pour les techniques suivantes :
a. exercices sur les différents textes littéraire et spécialisé ;
b. technique de traduction à vue des divers documents écrits et

audiovisuels ;
c. préparation à l’interprétation consécutive (la prise des notes) ;
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l’enseignement de traduction a pour objectif de multiplier leurs opportunités
d’emploi dans le marché de travail de Kurdistan.

Carde théorique
La traduction existait, directement ou indirectement dans l’enseignement

des langues étrangères. Elle faisait toujours partie de la didactique de la
longue seconde. Elle commençait par les phrases courtes ou les mots que le
professeur traduisait aux étudiants durant les cours (Sandra FOTOS,
2005 :661). Elle se transformait en traduction des textes courts à des fins
didactiques (Elisabeth LAVAULT, 1985, 1991). La traduction a ensuite
retrouvé sa place parmi les autres matières de la classe de la langue. Depuis
la méthodologie suivie dans le cours de traduction était une méthodologie à
une visée didactique, appelée également la traduction universitaire (Daniel
GILE, 2005 :7). Autrement dit, une traduction qui vise à motiver
l’apprentissage de la langue étrangère. C’est ainsi que Gile explique :

Les acteurs du monde universitaire sont, dans un système fermé, les
enseignants et les étudiants : l’enseignement de la traduction y est conçu
pour les étudiants et orienté vers eux, et les enjeux sont une acquisition de
compétences linguistiques et parfois une certaine compétence
méthodologique traductionnelle, sans qu’intervienne une composante de
transfert d’information ou d’autre communication vers le monde extérieur à
travers la traduction et sans qu’il y ait d’enjeux économiques (2005 :9).

Cette traduction universitaire a pour but d’acquérir les compétences
linguistiques en abordant quelques techniques traductionnelles mais sans
prendre en compte les besoins du marché du travail. Cette méthode a été
utilisée depuis plusieurs décennies par les départements de français en Irak.

Par ailleurs, une nouvelle méthodologie de la traduction tout récent vient
de s’imposer dans l’enseignement de la langue étrangère, nommée la
didactique de traduction (Jean DELISLE 2005 : 19). Cette méthodologie
vise à valoriser la dimension professionnelle de la traduction (GILE,
2005 :10). Il s’agit des écoles spécialisées en traduction professionnelle où
on enseigne la méthodologie et la technique de la traduction (DELISLE
2005 :50). Nous citons l’Ecole supérieure d’interprètes et de traducteurs
(ESIT) à l’université de Paris III et l’Institut supérieur de traduction et
d’interprétation (ISIT). Dans ces écoles, les étudiants poursuivent une
formation professionnelle de traduction plutôt qu’une formation de
perfectionnement linguistique.

Dans les universités irakiennes, on ne trouve pas des écoles
professionnels de traduction, ni des départements de la traduction
spécialisée en langue français-arabe ou français-kurde. Par conséquent, les
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Introduction
Depuis l’ouverture des départements de français à Bagdad, à Mossoul et

en 2004 à Erbil, le cours de traduction avait pour but de faire travailler les
étudiants autour des textes littéraires et parfois autour de quelques textes
politiques et journalistiques. Cette tendance à former uniquement des
traducteurs littéraires (traducteurs des textes écrits) a mis à côté non
seulement les autres textes spécialisés, mais aussi les autres types de
traduction telle que la traduction consécutive, simultanée, résumée et la
traduction à vue.

Ainsi, depuis la libération de l’Irak en 2003, la région du Kurdistan a
connu un développement économique et commercial saillant. Ce
mouvement économique a encouragé beaucoup d’entreprises étrangères et
certaines autres françaises d’y venir s’investir. Cette ouverture de la région
vers ces entrepreneurs étrangers a eu un impact sur la politique de la
didactique de FLE en général et sur la didactique de la traduction en
particulier.

Dans cette recherche, nous allons présenter une nouvelle méthodologie
de l’enseignement de la traduction que nous avons adoptée au département
de français à Erbil. Une méthodologie innovatrice qui traite les différents
types de traduction et d’interprétation et qui répond aux nouveaux besoins
du marché de travail au Kurdistan de l’Irak. Bien sûr, cette méthode est
aussi accompagnée d’un certain nombre de difficultés linguistiques et
techniques liées aux types de traduction. Mais nous allons également voir,
malgré les difficultés, comment la méthode adoptée a pu améliorer la
compétence linguistique de nos étudiants kurdes. Aussi cette méthode de
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-The findings, which have been concluded from the small samples and
mentioned above, are not to be generalized to the Kurdish community as a
whole.
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that all the respondents employed an indirect strategy and preferred offering
reasons for the refusals.

However, it is worth to note that Kurds are said to be rank conscious.
This is highlighted by using the address term ‘mâmosta gean’ (dear
professor) to refer to the rank of the hearer as away to show respect and
protect the hearer’s face as well as to avoid confrontations and maintain the
relationship in a good harmony.

Conclusion
Refusals play a significant role in everyday communication for it

requires a high knowledge of communicative competence because any
failure in the realization patterns of refusals may lead to breakdowns in
communication and thus cause insults, anger, embarrassments etc.

This study investigated the speech act of refusals to invitations. It
examined the linguistic means, strategies, used by Soran University students
and professors in refusing invitations. It focused on the point that how the
speech act of refusals is realized when the refuser is lower, equal or higher
in status to the refusee.

Further, throughout this study, the researchers reached to the following
findings:

-performing refusals is a face threatening act
-most professors valued the direct strategy in refusing invitations from

someone of lower status (i.e. students).Although they didn’t feel necessary
to provide [Reason/excuse] to their interlocutors, they expressed [Gratitude]
in their responses as away to sound polite ,save the inviter’s face and show
respect and appreciation to the student’s good will.

-Kurdish professors didn’t express [Regret] to their inviters
-respondents employed indirect strategies when refusing individuals of

higher and equal status.
-participants tended to use some semantic formulas (strategies) when

refusing a higher-status professor (regret, gratitude, addressing term, and
reason/excuse), equal-status classmate (reason, negative ability/willingness,
positive opinion and future acceptance) and lower-status student( gratitude,
negative ability/willingness, and only one reason).

- Kurds are appeared to be rank-conscious. To recognize the higher
social rank of their interlocutors, they (i.e. lower status participants) used
the [addressing term] ’professor’ as a way to show respect.

-The use of refusal strategies varied according to the status of the inviter
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can be drawn is that the invitees were careful and polite in transmitting the
message of their disagreement via the use of indirect strategy.

As a result, we see that all the participant’s refusals went with
convincing reasons for not accepting the invitation. The overwhelming
reasons to refuse were’ WaIa dakim naxo?a …. (my mother is sick…)’,
‘xom lawâz dakam ‘(I am on a diet),’ Sibay imti … (tomorrow I
have an exam)’,’ Handak naxo?m (I am not feeling well)’. In addition, in
refusing invitations from peers with equal status, the interlocutors didn’t feel
obliged to end or even start their refusals with the strategies of [Gratitude]
or [Regret].

When the invitee is at a lower status
In Kurdish culture, when a student declines a professor’s invitation to

dinner, s/he may use the following patterns.
1-Zor supâsit dakam mâmosta gean, handak naxo?m loya dâway

(Thank you so much dear professor. I am not feeling well therefore I
beg your pardon)

[Gratitude]+ [Addressing term] + [Reason] + [Regret]
2-

dars daxeenim. Zor supâs lo dâwataka.
(I am sorry dear teacher. I do study with my classmates this night. Thank

you so much for the invitation)
[Regret]+ [Addressing term] + [Reason] + [Regret]
3-

(Thank you so much, I wish I could, but I go to Sulaymania.I am sorry)
[Gratitude]+ [wish] + [Excuse] + [Regret]
4-

(Dear professor, I do thank you so much.I beg your pardon because I
have lots of assignments. Again I am sorry)

[Addressing term]+ [Gratitude] + [Regret] + [Reason] + [Regret]
According to the examples above, Kurdish students tended to use

expressions of [Gratitude] and [Regret] in their refusals. These expressions
appeared in all the responses but in different orders (either at the beginning
or at the end of the utterance). The interlocutors used the apologizing
phrase’ dâway l
diminish the potential face threatening and lead the act of refusal. Further,
the use of wish ‘xozga bimtânibâya’ (I wish I could) also reduces or
mitigates the force of face threatening to a great degree. In this case, we see
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Moreover, as a Kurdish cultural norm, Kurds from higher social status
show politeness when expressing their disagreement. Hence, all the
respondents mitigated their refusals with a mitigated marker

[Gratitude] in order not to sound rude or impolite and to them it is the
crucial device with which they can reduce the potential face threatening in
performing refusals.

When the invitee is at equal status
In this situation, the inviter and the invitee are of equal status, and

Kurdish invitees may normally employ the following patterns when refusing
a classmate’s invitation to dinner. See the following examples

1-WaIa dakim naxo?a dabi b
(I swear, my mother is sick. I have to give her a visit ,that is why I
Cannot)
[Reason]+ [Explanation] + [Negative ability]

2-
(I like it very much but I am on a diet)
[Positive opinion] + [Reason]

3-Sibay imti
(Tomorrow I have an exam. I have to study)
[Reason]+ [Explanation]

4-Handak naxo?m ba lo jârakitr bi
(I am not feeling well. We will make it next time)

[Reason]+ [Future acceptance]
Obviously, from the above analysis, none of the participants used the

direct formula. They tended to refuse the invitation indirectly. The indirect
strategy was used to imply their intended meaning. In fact, indirectness, as
Zhang and Hua point out, is the means in which one meaning is implied
indirectly through utterances to achieve certain aims (2009:101).Although
the refusers did not use polite markers(e.g. thank you) or apologizing
phrase(e.g. I am sorry),they diminished the unpleasant message contained in
their refusals. They used indirectness to save their positive faces.Further, as
Tsuda remarks that indirectness can also be “employed when the speaker
and the hearer understand each other completely” (1993:66).It is used as a
factor to protect the faces of the interlocutors because invitation puts the
inviter’s face at risk( Gu 1990:253) and refusing the invitations as well is
face threatening( Brown and Levinson 1987:65 ).Thus as Zhang and Hua
suggest” if one does not want to lose his face, the safest way is not to
damage the face of others”(2009:100).Hence, the general impression which
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J/ Criticism& attack: statement of negative feeling, opinion, insult
and attack (Who do you think you are/ that is a

terrible idea.)
3-Adjuncts to refusals
A/ positive opinion (good job- congratulations-I am very glad…)
B/ Gratitude (Thanks…
C/ Agreement (yes, I agree, but…. / I like it, but….
Data Analysis
Data
Twelve Kurdish male university students and professors participated in

the study. Participants were native speakers of Kurdish and were pooled
from one community in Kurdistan Region/Iraq. All participants were natives
of Irbil and shared the same regional sorani dialect. They are currently
professors and undergraduate students at Soran University.

When the invitee is at a higher status
In Kurdish society, a professor may refuse a student’s invitation to

dinner via using the following patterns. See the examples below
1-zor supâs, nâtwânim
(Thank you so much, I cannot)

[Gratitude]+ [Negative ability]
2- Supâsit dakam, baIâm p
(Thank you, I cannot be present)
[Gratitude]+ [Negative willingness]

3- Zor supâs, p
(Thank you so much, I cannot. There is no need for this)
[Gratitude]+ [Negative ability]+[positive opinion]

4-zor Supâs lo dawataka, baIâm aw mawaya zor sarqaIm
(Thanks for the invitation, but I am very busy these days)

[Gratitude]+ [reason]
In refusing a low status person, the most frequently semantic formulas

used by refusers were [negative ability/willingness]followed by [
Gratitude].However, only one respondent tended to employ the indirect
strategy; started the refusal with [ Gratitude]then [reason].Thus, most of the
refusers were found to be similarly direct. They straightforwardly expressed
their in ability to accept the invitation by using the direct [Negative
ability/willingness] strategy. They favored the direct strategy, that is, as
Nelson et al. point out, they vividly expressed their feelings and wants
(2002:40).
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C.datâni dwâyxay? Negative politeness
(Can you set it up (postpone) for another time?)
D.dabi darsakânim bxinim off record
Here, if the invitee refuses the invitation by saying (A), she/he employs

the Bald on Record strategy and does not minimize the hearer’s face threats.
If the invitee uses (B), the she/he holds the positive politeness strategy. It
shows the friendly relationship and the hearer’s face is respected. With the
(C) answer, negative politeness strategy, the hearer’s face is respected but
the invitee tries to impose on the speaker. But if the hearer uses (D), then
she/he employs the off Record indirect strategy. The invitee indirectly
refuses the invitation by saying that she/he will be busy with studying and
may not have enough time to enjoy the meal with the inviter. She/he makes
her/his refuse indirectly and give reason behind the refusal in order to save
both her/his and the inviter’s face.

In addition, refusals may be performed via different strategies in order
to avoid offending interlocutor’s face.

Refusal Strategies
This study adopts Beebe et al.(1990:55-73) modified classification

scheme of refusal strategies , including direct, indirect refusals and adjuncts
to refusals. See the following

1- Direct strategies
A/ Using performatives (e.g. I refuse...)
B/Non-performative statement
1-“No”
2-Negative willingness/ability (I cannot, I will not be able…..)

2-Indirect Strategies
A/ regret (I am sorry / I feel terrible….)
B/ wish (I wish I could…..
C/ Excuse/ reason/ explanation ( I am busy. I have a headache)

D/ Statement of alternative (I can do X instead of Y) (I prefer, I’d
rather …) (e.g. I will find someone to help you)

E/ Set condition for future/ or past acceptance
(If you had asked me earlier, I would…) (I can help you
tomorrow after the exam)

F/Promise of future acceptance
(I promise I will do it next time)

G/ Principle (I do not like lazy students, who like easy
note taking) (I never do business with friends)

H/ Self-defense (you should have attended the class)
I/ Philosophy (No one is perfect) (Excuse is worse than sin)
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freedom of imposition), and positive face is the desire to be appreciated and
approved of (1993:65).

Moreover, there can be many occasions for situations where a speaker
causes a threat, through using certain kinds of acts or expressions, to the
hearer’s positive or negative face(and it is called FTA)( Brown & Levinson
1987:65).Thus, they may result in uneasiness, embarrassment, humiliation
,etc.to hearers. As such, a rational interlocutor, while interacting with others
in society, will either decide to avoid threats or employ strategies to reduce
the potential threat (Brown & Levinson 1987:68-70).

In fact, there are four types of politeness strategies that sum up human
polite behavior: Bald on Record, Negative Politeness, Positive Politeness,
and Off-record indirect strategy (Brown & Levinson 1987:60).

With going on record, the addresser directly utters an utterance to the
addressee. With positive politeness, the addresser satisfies the addressee’s
positive face by showing appreciation. But with negative politeness , the
addresser tries to take the addressee’s negative face into consideration by
showing respect to hearer’s want by having freedom of will and action. The
speaker’s expression may contain apologies with other linguistic or non
linguistic softening devices… Further, the off record strategy may have the
least threat to both speaker’s and hearer’s faces since the speaker conveys
his/her intended intention implicitly to the hearer. That is, she/he utters an
utterance which is not vividly expressed but the response is expected from
the hearer (Brown&Levinson, 1987:68-70). For instance, if the weather is
cold and the speaker wants from the hearer to close the door, she/he may go
off record and utters a statement to make a request. She/he may, for
example, say It is cold in here. However, incase if the speaker doesn’t
receive the expected response, the speaker acts as if the utterance was not
directly directed to him (hearer). Conversely, if the hearer does not want to
respond or close the door, acts in such a way that she/he didn’t grasp the
speaker’s actual intention. Thus, in such kind of situation both faces are
remained safe. The same is true in case of making refusals to invitations.
Consider the following examples:

Azad (inviter):
1-Dakim dâwati kirdi lo war
(My mother invited you to dinner)

Nasrin (invitee) may say:
A. Min nây Bald on record
(I will not come)

B. Manun dabim agar qisurim ?afukai positive politeness
(I do appreciate you if you accept my apology)
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traditional view of politeness as knowing the norms of conversation which
reflect or indicate good manners( Onions, 1966:693). In fact, different
linguists defined politeness differently, and they all have used the idea of
having considerations for others. Therefore, it might be difficult to focus
and decide on a single satisfactory universal definition of politeness.

However, politeness has been approached from different perspectives
relying on various considerations. The traditional view of politeness which
was outlined by Fraser in his article ‘Perspectives on politeness’ depends on
the social norms that are existed in every community. Further, he highlights
that each community has a set of social norms or rules that specify the
socially appropriate or acceptable behavior in particular contexts. Thus, a
behavior, whether verbal or non-verbal, is considered polite if it goes in
accordance with the norms and it receives a negative evaluation (i.e.
impolite) when it runs contrary to the specified norm (Fraser, 1990:220).

Lackoff (1973-1979) and Leech (1993) outlined their view of politeness
on Grice’s cooperative principle and its four maxims (quality, quantity,
relevance and manner). According to Lakoff, politeness is a “device used in
order to reduce friction in personal interaction”( 1979, cited in Fraser
1990:223) while Leech introduces the ‘Politeness Principle’ which will “
minimize impolite beliefs , maximize polite beliefs”( 1983:109) and this, as
he believes, should be added to the cooperative principle as a compliment
since it rescues CP from serious trouble; accounts for many inexplicable
exceptions ( Leech ,1983:80).

Thus, politeness plays an instrumental role in any interaction to
maintain and enhance the social and friendly relations. Moreover,
Brown&Levinson (1987), on the other hand, think that politeness is used to
mitigate potential threat to a person’s face. That is, their view associates
politeness with the faces of the speaker and the hearer.As Yule points out
that politeness, in an interaction, can be defined as the means used to show
awareness of another’s face (1996:60).

Further, in everyday communications, the phenomenon of politeness is
certainly concerned with how interlocutors achieve good interpersonal
relationships (Chopman, 2011:132). Thus, to gain success in this respect,
communicators have to follow certain strategies that ensure the maintenance
of good social relations. In other words, they may follow the politeness
strategies which are developed by Brown& Levinson for mitigating face-
threatening acts , or to save the hearer’s face; “public self –image that every
member wants to claim for himself”(Brown& Levinson 1987:87). Face, as
Tsuda clarifies, has two sides: namely negative and positive face. Negative
face is the desire to be unimpeded in one’s action (i.e. freedom of action and
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In addition, Paltridge defines speech act as an utterance that serves a
function in communication such as apology, greeting, request, complaint,
invitation, compliment or refusal. A speech act may consist of only one
word as ‘No’ to perform a refusal or several words or sentences such as ‘I
am terribly sorry. I cannot. I have other commitments’. In fact, it is worth
mentioning that speech acts include real –life interactions and require not
only knowledge of the language but also appropriate use of that language
within a given culture. Further, the socio-cultural variables like authority,
social rank, social distance, and situational context may influence the
appropriateness and effectiveness of the strategies used to realize the speech
act of refusals (2000:15).

Refusal as a Speech Act
According to Chen et al.”the speech act of refusing is a responding act

in which the speaker denies to engage in an action proposed by the
interlocutor” (1995:121). In fact, the speech act of refusing occurs when a
speaker directly (explicitly) or indirectly (implicitly) says No to a request,
offer, or invitation and etc. Just as one can accept offers, applications and
invitations, so each of these can also be rejected or refused (Searle and
Vandervken (1985:195).Moreover, in many cultures, how one says No is
likely more significant than the answer itself. Thus, refusing is a “category
of FTA (face threatening act) that expresses S’s negative evaluation of some
aspect of H’s positive face” (Due, 1995:182). Face is the self-image of an
individual; the emotional and social sense of self that one expects from
others to recognize (Yule 1997:60). That is, refusal is a face-threatening act
to the hearer’s, requester’s or inviter’s face since it contradicts his/her
expectations and restricts the freedom to act according his/her will. And it is
mostly realized through direct or indirect strategies. Hence, it requires a
high level of pragmatic competence. Thus, refusals are speech acts require
not only the language, but also “face saving maneuvers to accommodate the
noncompliant nature of the act” (Grass&Houck, 1999:2).

Further, the task of refusing requires special skills; therefore, how one
party says No depends on the art of refusing. If sending the message of
refusal is done inappropriately, feelings will be hurt. Because of their face
threatening nature, refusals are sensitive and any pragmatic failure in this act
may easily lead to insulation, offense, misunderstanding or breakdowns in
communication. Hence, the interlocutors must be aware and know when and
how to use the appropriate form of refusals.

Politeness
The term ‘polite’ was taken from the Latin word Politus( p.p of polire ’

polish’ which means ‘refined’ or ‘polished’, and this accounts for the
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In fact, one main function of language is that it can be utilized to
perform things. That is, the act nature of language can easily be felt, for
example, when speakers make invitations or issue refusals to them. As
Houck and Guss remarked, refusals are complicated speech acts since “they
often involve negotiations as well as face saving maneuvers” (1995:49).

Further, in an attempting to make sense of how refusals are made
politely to protect the interlocutor’s face, different strategies are looked at
that are related to social status (higher-lower-equal).

Speech Acts
Generally speaking, many linguists believed that language has logic;

that is, they argued that sentences are only used to describe states of affairs
or some of act and, unless they could be tested for truth or falsity, are
basically meaningless. Austin and Searle realized and observed that there
are many sentences that cannot be meet such truth conditions but that are,
nevertheless, valid and meaningful sentences when uttered in contexts. They
also go beyond their literal meanings and do things or perform acts.

Further, in the 1950 s -60s, the two philosophers of language, Austin
and Searle appeared and developed speech act theory in which they stated
that language is used to do things other than just refer to the truth or
falseness of particular statements. In fact, these two philosophers launched a
strong and influential attack on the logical view of language.

Moreover, Austin’s book How to Do Things with Words(1962) was a
series of lectures on this issue and were delivered at Harvard University.
Later, Searle, a student of Austin, developed Austin’s work in his book
Speech Acts which was published in 1969.

Thus, language can be used to do something extra over and above the
statement; using just words or expressions to express feelings or emotions,
etc. Fromkin states that the speaker can also use language to make promises,
offer congratulations, condolences, warnings, nominating or resigning
etc.(2003:214-15). In fact, when people use language, they are doing or
performing a kind of action if it is said by appropriate person in a given
context. For instance, if a priest says “I now pronounce you husband and
wife “in a wedding ceremony (Fasold and Connor-Linton, 2006:162). In
such a sentence, the speaker by uttering this accomplishes an action and this
action or act is called speech act. Mey points out that it is not primarily what
is said or intended to be said determines the speech, but the way it fits into
the entire pattern of acting as a social being is typical to culture. Further, he
defines speech acts as “verbal actions happening in the world”, and by
uttering a speech act an activity is performed (something is done). Thus, it
results in a change in the existing state of affairs (2000:95).
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This paper is entitled ‘Invitation’s Refusal Strategies in Kurdish’.
Refusal, as a speech act, is a negative response to invitations, offers,
suggestions, etc. Refusals are significant because they have a
communicatively instrumental role in day-to-day interaction. In fact,
rejecting invitations appropriately involves not only linguistic knowledge
(I.e., a wide range of vocabulary and knowledge of grammar) but also
pragmatic knowledge (i.e., how to use language in different
contexts).Moreover, it is hard to reject since it risks offending the
interlocutor; a misbehavior in this domain results in the interlocutor’s
feeling of being angry, shocked, annoyed or even seriously insulted.

This study employs the refusal strategies of Beebe et al (1990) including
direct, indirect refusals and the adjuncts to refusals. Further, it focuses on
the analysis of the linguistic means used by Kurdish people to refuse
invitations; illustrating how do Kurdish people realize the speech act of
refusals when the refuser is lower, equal, or higher in status to the refusee. It
aims to discover the ways of performing refusals since they are sensitive to
social or cultural variables.That is, people from different cultural
backgrounds may perform refusals differently even if they have and use the
same code (language).

Introduction
In everyday interactions, people communicate with each other for

achieving various goals. In order to be successful in this respect,
conversational partners anticipate what their hearers need and how they
should use the appropriate ways to go about saying it and keep relationships
in a good harmony.
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ment specific, academic feedback to students, and
conduct assessment of student comprehension
and learning throughout the lesson.

AppendixNo. 2: The Analytic Assessment of the Unit Projects
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learning be effectiveness: data show,
overhead projectors, posters, flashcards, CD,
DVD, video cassette
Critical thinking
Setting competition
Expectations
Consequences of student misbehaviour and
monitoring their behaviour

7

Classr
oom
manag
ement

Motivation

8 Presen
tation

The procedures of teaching which are adopted
are illustrated and the teacher indicates how
the major points of the topic will be presented
and illustrates the way of the students'
participation in this presentation.

9
Discu
ssion

Teacher interprets the creation of some
activities by which the students can
participate the discussion by using English
language and the teacher indicates the ways of
making successful class interaction by
providing basis for oral discussion.

10

Exerci
ses or
produ
ction

The teacher explains the techniques of
providing useful tools for assessing students'
performance and understanding of the topic,
and the practice and performance may be in
different ways, but the purpose is still to
achieve the process of learning
Clarity and accuracy of presentation
Alignment with learning goals
Interpretation of data

Evidence of impact on student learning

11

After
delive
ring
the
unit

Outcomes: the teacher states the outcomes of
the lesson and the ways of discovering the
outcomes whether the purports of the process
of teaching is achieved or not by using
analysis component such as what they did and
what sides need to be improved as well as the
ways of transferring of information and
knowledge.

12

Home
work
or
assign
ment

The learning outcomes are to be increased, the
teacher indicates the exercises or a
certain amount of work that should be done as
homework by students.

13
Revie
w and
assess

Teachers explain the teaching techniques of
providing a comprehensive review of the
topic and concepts, regularly by giving
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Woodward, T., 2001. Planning lessons and courses: designing
sequences of work for the

language classroom. Cambridge: Cambridge University press.

Appendix No. 1: The Rubrics of Unit Projects Assessment

Starting and finishing Date
Name of the subject
Title of the unit
Level of students

1
Unit
introd
uction

Duration of time
Content objective (specific); specific content
and language aims of the topic are
illustrated, in order that the students can be
familiar with the content of the topic and be
able to use the language properly

2
Unit
Object
ive

Language objective (general); Can be a range
of strategies and builds on each student's
strength, needs and prior experiences.
Alignment with learning goals and instruction
Clarity of criteria for performance

Multiple modes and approaches
Adaptation based on the individual needs of
students

3

Identif
ying
learni
ng

purpo
ses

Opportunities of students of self evaluation,
monitoring, and adjusting learning goals.

4
Introd
uction
:

When the lesson starts, class preparation and
the procedures of the connecting of the new
lesson to previous lesson are explained.

5

Buildi
ng
backg
round

Brainstorming, asking questions, clustering,
listening...etc.

6
Teach
ing
aids

The teacher clarifies and asserts which
material tools can be used in teaching in order
to solve the shortage and make the process of



30

Bibliography
Al-Hamash, K., 1984. A survey o f English textbook in primary and

secondary schools in
Iraq. Baghdad: IDELT
Brown, D., 2000. Teaching by principles: an interactive approach to

language pedagogy. 2nd

edition. California: Longman
Designing effective Projects: planning projects rubric, Anon., 2012.

[PDF]. Available
at:http://www.97.intel.com/au/ProjectDesign/Design/PlanningProjects/P

roject_Rubric. htm [Accessed on 4 April 2012]
Fisher, E. 1956. A National Survey of the Beginning Teacher. In W. A.

Yauch (Ed.), The
Beginning Teacher. New York: Holt.
Gulbahar, B., becketgh@ucmail.uc.edu, 2012.Total Physical Response.

[E-mail] message to
Dr. Ali., alimjukil@yahoo.com sent Tuesday 22 November 2011.
Harmer, J., n.d. The practice of English language teaching. 3rd edition.

London: Longman
Haynes, A., 2007. 100 ideas for lesson planning. New York: Continuum

International
Publishing Group
Irubric: main idea and details rubric, Anon., 2012. [PDF]
Available at:
http://www.rcampus.com/rubricshowc.cfm?code=A23A22&sp=yes&
[Accessed on 4 April 2012]
Macmillan, 2010. Sunrise teachers' book11. London: Macmillan press
Scrivener, J., n.d. Learning teaching: a guidebook for English language

teachers. 2nd edition.
London: Macmillan
SIOP lesson plan, Anon., 2012. [PDF] Available at: http://cal.org-siop-

resources-lessonplans
[Accessed on 27 April 2012]
The SIOP model, Anon., 2012. [Online] Available at: http://unk.edu-coe
[Accessed on 27 April 2012]
Ur, P., 1991. A course in language teaching: practice and theory.

Cambridge: Cambridge
University Press.
Wakins, et al., 2006. Teacher work sample: student guideline. SMSU.



29

Conclusions and Recommendations
The study has reached at the following conclusions among which are

important issues regarding projects that should finally be taken into account
for further project design formulation:

1. Unit projects are the most integral part of successful lesson plans that
can play major role in achieving educational objectives including language
and content ones.

2. Designing a unit project is an easy and simple task, but; what matters
here is in association with the exactness and appropriateness of the
objectives, the contents and destinations.

3. Based on the analysis, almost all the projects are still undergoing lack
of adequate knowledge concerning how to set up aims properly and then
relate them to classroom teaching.

4. For some of or certain rubrics, students really performed well and
learned how to set up them properly that can align with lesson objectives.

5. The concept of unit project has been understood mistakenly, i.e., there
were some who failed to distinguish between a unit project and a certain
daily plan. This frequently gave rise to making ample mistake during
designing such projects.

Recommendations;
6. Students are to be paid due attention yet as they have got shortages

with regard to designing a good shape of unit, encompassing items, plotting
aims, and aligning all of them with practical aspects of teaching classes.

7. Still, awareness development of individual lesson plans should play its
own role since getting advanced with any sizable projects stems directly
from isolated lesson plans and marginal assignments.

8. Lesson plan preparation should be heavily emphasized as the very
beginning step towards considerable success for further prospect unit
projects.
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Overall Findings
Table No. 3: Overall Performance

Total Item Very good Good Fair Limited Weak

1-13 9 31 35 18 11

On the basis of overall results (marks) brought out in the table above, it
has been concluded that almost all (eight) projects managed to design unit
projects as they were assigned to by including prerequisite materials but this
by no means indicates that they all aced it. In other words, some of the
projects performed quite well in certain items, whereas some others did
extremely badly.

For instance, for item No.1, (six) of the projects performed well and got
assessed as Good by having included the components properly and having
substantially met pedagogical objectives.

For an item like No.12, (six) the projects performed considerably badly
as they were assessed Weak, i.e., they were scored between (zero) to (one).

Apart from doing very well or extremely badly, there are some items
which were carried out fairly, i.e., some of the projects did half well and
others half badly, items of No. three, five, six, nine, ten, thirteen, are
straightforward and trustworthy examples of them. (See also unit project
assessment schedule on appendix)

By large, one can deduce that almost half and over of the projects
designed well if it was not for some unexpected reasons. For example, there
are some projects which carelessly set forth points about pupils' assignment
and homework activities, or among some of them are projects which
confusingly met item requirements.

Thus, projects are different from one another in the way of forming
projects, material inclusions, setting and meeting objectives (language and
content) plainly and finally putting them into application.
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The analysis of the sixth item affirms that most of the projects formed
properly just like item No. 5 and almost all of them are acceptable as they
were assessed as Fair (three) to Good (three), equally. Also, it is worth
mentioning that (two) of the projects were shaped well and perfectly since
both got assessed as Very good.

The analysis of the seventh item confides that the ability to design
content objectives of a unit project by the students is variable so long as
their assessments are indicated. The items were assessed as Limited (three),
Fair (two) and Good (two).

The analysis of the eighth item shows that the students' performance of
designing projects are acceptable and correctly established since (four) of
them got assessed as Good, whereas, two (two) s were assessed as Fair and
Very good evenly.

The analysis of the ninth item shows that (four) of them were assessed as
Fair, while the other two (two) s were each assessed as Good and Very
good, consecutively.

The analysis of the tenth item indicates that (four) of the projects were
assessed Fair, while (one) was measured as Limited and (three) as Good.

The analysis of the eleventh item concludes that (five) of the projects
were measured as Limited, whereas, (two) were measured as Fair and (one)
as Good.

The analysis of the twelfth item brings out that (six) of the projects were
measured as Weak, whereas, (one) was measured as Limited and (one) as
Fair.

The final findings confirm that almost all the projects have failed to
incorporate adequate materials in their projects and follow them
appropriately. This tends to be heavily due to carelessness or lack of
sufficient knowledge about this new expertise.

The analysis of the thirteenth item concludes that (six) of the projects
were measured as Fair, as (one) were measured as Good and (one) as Very
good.
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Table No. 2: Individual Item Assessment
Item
No.

Very good Good Fair Limited Weak %

1 1 6 0 1 0 75%
2 0 5 3 0 0 63%
3 0 1 3 3 1 38%
4 0 0 1 4 3 50%
5 1 3 4 0 0 50%
6 2 3 3 0 0 38%
7 0 2 2 3 1 38%
8 2 4 2 0 0 50%
9 2 2 4 0 0 50%

10 0 3 4 1 0 50%
11 0 1 2 5 0 63%
12 0 0 1 1 6 75%
13 1 1 6 0 0 75%

Total 9 31 35 18 11

On the basis of the above tabulated assessment for the overall unit
projects the following analytic explanations for each item are given as
follows:

The entire schedule of the unit project is composed of thirteen items,
moreover; it functions as typical norm by large. Occasionally, an item
involves more than two, three or even four sub-items as far as the rubric of
each item is required per se.

The analysis of the first item confirms that the majority of the unit
projects including six of them out of eight performed well by having been
assessed Good, whereas; one of them assessed Very Good and one Limited.

The analysis of the second item shows that five of the project designed
well by having been assessed Good, whereas; three of them got assessed as
Fair. As a whole, this item was nicely put and orderly stated.

The analysis of the third item claims that almost half the projects were
designed fairly distributed between Fair and Limited equally.

The elicited assessment of the fourth item ranges between Limited to
Weak. This proves that almost all the projects either failed to design
appropriately or didn’t manage to include the sufficient materials adequately
in the content, i.e., they were incomplete.

The analysis of the fifth item assures that most of the projects formed
duly and almost acceptable as they were assessed as Fair to Good,
respectively.
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Scoring System(4)

The scoring process is distributed over two discrete operations as
follows: firstly, it is counted whether or not that the items as well as
particles included in the data's samples, and secondly, the grades are given
to each item under the titles (very good, good, fair, limited and weak), i.e.,
each level of assessment represents a grade extending from (0) to (5),
(further details provided below). The scoring is processed in accordance
with the appropriateness, practicality and the extent of rubric reflection to
which each item attributes in entire classroom provision.

Five (5) marks are assigned to each main item in the project. Finally, the
grades are totally added up to decide each item's level of strength as follows:

(0-1) Weak
(2) Limited
(3) Fair
(4) Good
(5) Very good
An item given (0-1) mark is regarded as weak. An item given (2) marks

is regarded as limited. An item is regarded as fair if it is given (3) marks. (4)
marks will be given to an item if it is regarded as good, whereas an item is
confirmed as very good if it is given (5) marks, respectively.

The projects were collected then numbered; the items were checked first
whether or not included in the projects. Later, they were analyzed and
academically studied if they properly fitted eligible requirements for each
item and the project.

Data Analysis and Explanation of the Findings
The table below is prepared to conduct our main question through a

research in the College of Basic Education/ University of Salahaddin. The
overall contents included in the table are supposed to be adopted as the
criteria to check the suitability, clarity, validity, reliability, and etc. of the
unit projects designed by our four year practitioner students for the
academic year 2011-2012.

The first column of the table is devoted to the rubrics of any unit project
which should encompass as the prerequisite provisions, whereas; the second
represents further supplementary involvement about each rubric in turn.

(4) The scoring system is set and processed based on the nature of the rubric design as a
whole and each item requirement per se. And for further statistical analysis, the study
consults (Fisher 1956).
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Validity and Reliability
Both validity and reliability of the study were executed differently and

under the patronage of scholars specialized in the area as follows:
The validity of the work (content validity) was detected and

consequently confirmed by exposing the study to a jury member.(2)

For reliability, the projects were reprocessed and scored one more time
by giving them to another(3) (3) scorer to detect the rubrics and mark each
one of them separately.

Table No. 1: Reliability of Scoring

1st scoring 2nd scoring

Good Fair Limited Weak Total % Good Fair Limited Weak Total %

75% 38% 38% 75% 63% 38% 38% 75%

63% 50% 50% 75% 63% 50%

38% 38% 38% 38% 50% 38%

50% 50% 63% 50% 63% 63%

50% 75% 63%

75%

17% 23% 15% 6% 61% 17% 22% 19% 6% 65%

As a result, it was brought out that the outcomes were nearly recorded
the same except for some little inconsistency representing (4%) in terms of
given grades, or else the rest was mostly unchanged. The final result
percentage of the overall projects proves that the come out efficiency was
considerably consistent by representing (96%).

(2) Dr. Gulbahar Bacckette, Associate Professor at University of Cincinnati, Ohio, USA.
(3) Dr. Ali Mahmood Jukil, Assistant Professor, the head of English Dept/ Basic Education
College/ Salahaddin University
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i.e., to help students to understand teachers' instruction that is imperative
that the teacher implement techniques to improve comprehensibility.

4. Strategies: this indicates the ways of providing students with
instructions in practice with a variety of learning strategies, scaffolding their
teaching with techniques such as think-aloud. They promote higher-order
thinking through a variety of question types and level.

5. Interaction: teachers’ role is to clarify the ways of providing students
with frequent opportunities for interaction and discussion and group
students. This is used for supporting content and language objectives,
supplying sufficient wait –time for students' responses, and appropriately
clarifying concepts in the students' first language as far as possible.

6. Practice and application: this is about explaining the techniques of
providing hands-on materials and/or manipulative ones. They also include
activities for students to apply their content and language knowledge
through all language skills (reading, writing, listening and speaking).
Moreover, teachers should understand that students are more likely to retain
new information if they immediately put it in. on the other hand, the
teachers can assess students' learning while they are practicing and applying
their new understandings opportunities in practicing and applying new
language use.

7. Lesson delivery: this point illustrates the techniques of achieving the
ends of the lesson delivery components including supporting content and
language objectives. It can be done with appropriate pacing to the students'
ability level and their engagement.

8. Review and assessment: they are about teaching techniques of
providing a comprehensive review of the topic and concepts, regularly by
giving specific, academic feedback to students. They are also adopted to
conduct assessment of students’ comprehension and learning outcomes
throughout the lesson.

The SIOP model which is the result of a lengthy project conducted by
CREDE (Center for Research on Education, Diversity & Excellence)
included several years of collaboration with teachers to refine and evaluate
the Model. The SIOP Model has the following purposes:

1. A research observation tool to evaluate the implementation of the
SIOP

2. An classroom observation tool to for administrators and supervisors to
use with in-service and pre-service teachers

3. A teacher lesson plan checklist or planning guide (The SIOP model,
Anon., 2012).
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4. Outcomes: Through the teacher’s explanation, the students gain
ability for communication. And the ways of knowing whether students have
enough ideas about the topic and how they will apply them in their real life
and society and to what extent the students understand the new vocabularies
meaning and the ability of using them in different contexts of speech.

5. Assignment: in which the teacher indicates the assignments and
homework for further practice by completing activities on their activity
book at home which increase students' potential of discovering multiple
ways of constructing meaning and facilitate transfer of information and
knowledge as well as helping in increasing learning outcomes (Macmillan,
2010).

3. Model of SIOP:
The term SIOP (pronounced as /saiop/) is the acronym for Sheltered

Instruction Observation Protocol. It has become widely known as an
empirically validated approach for implementing effective sheltered content
instruction for students who are acquiring English as a second (or multiple)
language. This organization has worked with thousands of teachers and
administrators throughout the US and served other countries as they have
implemented the SIOP model.

The SIOP Model is a research-based model for providing Sheltered
Instruction to English Language Learners (ELLs) within the mainstream
classroom. Developed by Center for Research on Education, Diversity &
Excellence (CREDE) researchers, Jana Echevarria, Mary Ellen Vogt and
Deborah J. Short. The model includes eight components for making content
comprehensible: Preparation, Building Background, Comprehensible Input,
Strategies, Interaction, Practice & Application, Lesson Delivery, and
Review & Assessment (SIOP lesson plan, Anon., 2012).

Further details about the components are as follows:
1- Preparation: teachers plan lessons carefully, paying special attention

to language and content objectives, appropriate concepts, the use of
supplemental materials, adaptation of content, and meaningful activities.

2- Building background: they clarify the ways of supporting their
students to develop understandings through connections they make among
those things known to them and experienced, and those things they are
learning, therefore; teachers should make explicit links to their students'
background experiences, knowledge, and previous learning.

3. Comprehensible input: the ways of the use of a variety of techniques
are explained to make instruction understandable, including speech
appropriate to students' English proficiency, clear academic tasks, modeling,
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achieved or not by using analysis component such as what they did and
what sides need to be improved as well as the ways of transferring of
information and knowledge

9. Homework or assignment: in order that the learning outcomes should
be increased, the teacher indicates the exercises or a certain amount of work
that should be done as homework by students.

2- The Model of Sunrise Textbook
During the last decade, the Ministry of Education adopted the Sunrise

Textbook for teaching English in Kurdistan Region in which the PPP
approach was implemented for teaching, therefore; the features of lesson
plan can be as follows:

- Date / / year
- Duration of time: 40 Ms
- Subject: English Language
- Level of the students: in which grade is indicated
- Unit topic: in which the title of the unit is shown
- Lesson Topic: in which the lesson topic is indicated
- Materials: in which CDs, Student's Book and Activity Book are cited
- Key concept: in which key concept or key vocabulary is indicated
Then the procedures of teaching are illustrated as follows:
1. Preparation: in which the teacher clarifies the aims and explains the

ways of the preparation of the classroom as preparing material such as the
white-board, CD Student's book, activity book. Then, the teacher clarifies
how he starts his lesson and connects all the key concepts necessary for the
student. Providing variety in organizing the teaching process is very
important for creating motivation.

2. Presentation: in this procedure the teacher illustrates the variety of
techniques. These techniques will be used by the teachers for teaching and
promoting the process of learning including speech appropriate to students'
English proficiency, clear academic task, modeling and the use of visuals,
hands-on activities, demonstrations, gestures, and body language as well as
teaching strategies. Likewise, students will be equipped with a variety of
learning strategies and also they will be provided with frequent
opportunities for interaction and discussion.

3. Production: in this step the teacher explained the ways of giving
students a great chance of mastering content concepts and skills of learning
the language by adopting practices and production in a meaningful way and
developing language skill in a holistic manner. Also, the teacher illustrates
the tools for assessing students' performance and understanding of the topic.
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1. The model of 1960s and 1970s:(1)

This model or format is related to teaching English according to the
oxford and The New English Course for Iraq (NECI). This type of unit
project is called a daily lesson plan which contains the following elements,
typically in this order:

1- Title of this lesson: in which the topic is illustrated
2- Time required for completing the lesson, in which the time of a lesson

is illustrated representing (40 Ms)
3- grade: in which the stage and the level (class) are indicated as (grade

five or six in the primary school, or the 1st, 2nd, 3rd in the intermediate
schools or the 4th, 5th after 1969 the sixth grade in the secondary or the
preparatory schools are exemplified).

The above information is considered the title, while the core of the
lesson plan (unit project) contains the following:

1. General aims of the lesson: in which general purposes are illustrated
which can be a range of strategies and builds on each student's strength,
needs and prior experiences.

2. Specific aims; the specific content and language aims of the topic are
illustrated, in order that the students can be familiar with the content of the
topic and be able to use the language properly.

3. Introduction: it is about starting lesson, class preparation and the
procedures of connecting the new lesson to the previous one.

4. Presentation: the procedures of teaching which are adopted are
illustrated and the teacher indicates how the major points of the topic will be
presented and illustrates the way of the students' participation in this
presentation.

5. Discussion: teacher interprets the creation of some activities by the
students by using English language and the teacher indicates the ways of
making successful class interaction by providing basis for oral discussion.

6. Exercises or production: s/he explains the techniques of providing
useful tools for assessing students' performance and understanding of the
topic, and the practice and performance in different ways, but the purpose is
still to achieve the process of learning.

7. Teaching aids: s/he clarifies and asserts which material tools can be
used in teaching to solve the shortage and make the process of learning
more effective.

8. outcomes: it states the outcomes of the lesson and the ways of
discovering the outcomes whether the purports of the process of teaching is

(1) Self –experience
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5. He should know how to plan for classroom management which are:
A- Importance of content
B- Management of transitions
C- Expectations
D- Monitoring of student behaviour
E- Consequences of student misbehaviour
F- Motivation
After the teaching process,
A- He should analyze student learning in which the following

procedures should be taken into account:
B- Clarity and accuracy of presentation
C- Alignment with learning goals
D- Interpretation of data
E- Evidence of impact on student learning
Then the teacher should reflect upon and evaluate his/her teaching as

related to student learning in order to improve teaching practice by adopting
the following procedures:

A- Interpretation of student learning
B- Reflection on instructions and student learning
C- Insights on effective instruction and assessment
D- Alignment among goals, instruction and assessment
E- Implication for professional development
F- Reflection on teaching performance
G- Accessing special services
H- Ethical practice
The models of unit project

Various models of unit project can be presented and this is due to
different methods of teaching and learning purposes. The various methods
can be as follows:

Iraqi Education System: the process of teaching English as a foreign
language has undergone different approaches such as Oxford System, Iraqi
Work System and the last one which is Sunrise Textbook in which the last
has been implemented in Kurdistan region. In these processes, teachers have
been provided with a guideline for teaching English language. In addition to
the description, the design and the construction of the textbooks, the
teachers guide include, procedures and different formats for a lesson plan
which can be implemented by teachers of English language and the unit
project or lesson plan in the Iraqi and KR educational system which can be
introduced as two models (Macmillan, 2010).
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Each teaching process is followed by a unit project norm, the task; a
prompt and a rubric that identifies various levels of performance on the
norm. The features of the norm and rubrics will be used to assess the
teacher's unit project (Wakins, et al, 2006).

Each Teaching process is followed by a unit project norm, the task, a
prompt and a rubric.

1- A Rubric identifies various levels of performance on the norm.
2- The features of the norm and rubrics will be used to assess the

teacher's project.
3- The prompts (or directions) help the teacher documents the extent to

which the teacher has met the norm.
4- The teacher is required to teach a comprehensive unit. Before the

teacher teaches the unit;
1. He should describe contextual factors which can be:
A- Knowledge of community, school, and classroom factors
B- Knowledge of characteristics of students
C- Knowledge of students' varied approaches to learning
D- Knowledge of students' skills and prior learning
E- Implications for instructional planning and assessment
2. He should identify learning purposes.
3. He should assess the unit project which includes:
A- Alignment with learning goals and instruction.
B- Clarity of criteria for performance
C- Multiple modes and approaches
D- Technical soundness
E- Adaptation based on the individual needs of students.
F- Opportunities of students self evaluate, monitor, and adjust learning

goals.
4. He should plan for his/her instruction for specific learning purposes,

student characteristics, needs and learning contexts which are:
A- Alignment with learning goals
B- Accurate representation of content
C- Lesson and unit structure
D- Use of a variety of instruction, activities, assignments and resources
E- Use of contextual information and data to select appropriate and

relevant activities, assignments, and resources
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The study aims at finding out the followings; to what extent students
could have mastered the forms and the contents of unit projects as they were
assigned to, determining their abilities as to design and achieve the contents
of unit projects pertaining them to genuine classroom teaching, and judging
on the appropriateness and preciseness of the contents based on a list of
rubrics.

In this study, it is hypothesized that projects are understood as a
marginal shape of lesson plan that they are in no way different from an
individual lesson plan. It is also predicted that in designing projects,
teachers tend to have projects shortly and include only small parts of lessons
separately, not successively. Teachers are conceived as to mistakenly fill in
projects or prepare them adequately and in accordance with the rubrics
required for each item.

The study has its merits in educational domains including other
pedagogical institutions or academic hubs. It is hoped that the study will
handle some more unsolved problematic issues regarding classroom
management and lesson plans in particular. Teachers are the first to come
across the benefits of the findings of the current study.

The Vision of the study
Successful teachers support learning by designing a unit project that

employs a range of strategies and builds on each students' strength, needs,
and prior experiences. Through this performance assessment, teachers
provide credible evidence of their abilities to facilitate learning by meeting
the features of unit projects.

Including the features, teachers can get information about the learning-
teaching context and the variations of students individual in order to set
learning purposes and plan comprehensible input and evaluation. They plan
for the important challenging, varied and adequate learning purposes. They
also plan for the multiple evaluation models and approaches aligned with
learning purposes to evaluate student learning before, during and after the
lecture.

Furthermore, teachers can design instructions for specific learning
purposes, student characteristics and needs and learning contexts. They use
an understanding of individual and group motivation and behavior, creating
a safe learning environment. They implement regular and systematic
evolution of student learning to make instructional decisions.

Regardless of foregoing features mentioned above, teachers are still able
to use assessment data to profile student learning and communicate
information about student progress and achievement. They reflect on his/her
instruction and student learning in order to improve teaching practice:
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mostly performed fair in designing projects regardless of some peripheral
points that can be referred to as factors of carelessness.

Finally, the study has revealed and shed lights on some of factual and
worthwhile points that some of which should be tackled and rectified with
no delay. The concluded points and recommended ones can occur at the end
of the study plus each of a list of rubrics, statistical analysis and a sample of
unit project design with inclusions.

Introduction
The present study is an endeavour which has been accomplished in

search of finding out a great deal of issues as far as possible concerning unit
projects and the ways of their establishments. Designing projects requires
teachers due exactness and proper ways to implement them in the hope of
better form of material presentation as well as appropriate procedure to
manage any individual classroom teaching.

Getting further introduced, unit projects are more like long-term
planning which has been described in (Haynes, 2007) as "a plan that covers
at least a complete school year". What makes unit projects dissimilar with
their counterpart is with regard to their intensive and widened content
materials and covered time for each.

Recently, it has been conceived that teachers pay less attention and value
to planning as they regularly have to. Getting stick of such a bad habit
caused many problems to emerge and put stakeholders into trouble of
educational merits especially the classroom teaching and presentation ones.
As unit projects are part of plans, they have also undergone paradoxical
influential effects and almost been set aside. And since the concept of unit
project is fairly confusing especially among new comers of language
teaching, it has failed the majority of the teachers carrying out projects
competently in real times.

Preparing lessons and the ways how to present them can be noticed and
thought of as crucial as well as endless problematic concerns among
teachers. Thus, unit projects can play vital role in settling down and
overcoming such troubles (Ur, 1991). Teachers will be in need of having
well disposed plans so as not to get completely lost during classroom
teachings.

The aim of lesson plans including extensive projects is to give a good
vision of what teachers are going to do and teach in classes. Plans help them
be clearer about the contents of teaching and the ongoing feedbacks they
will receive from their students. The better prepared they are as teachers, the
more they will likely be able to overcome whatever faces them expectedly
or unexpectedly (Scrivener, n.d.).
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Abstract
This study which is entitled ''The Assessment of the Teachers' Unit

Project in College of Basic Education" is indeed a study that has been
applied to our fourth grade students during practicing period at various
Basic Schools.

The study mainly aims at a number of crucial issues regarding lesson
plan and unit projects, including finding out to what extent students could
have mastered the forms and the contents of unit projects as they were
assigned to, determining their ability as to design and achieve the contents
of unit projects and pertain them to genuine classroom teaching, and judging
on the appropriateness and preciseness of the contents based on a list of
rubrics.

Unit project can be defined as a guideline or plan that implements a
range of strategies and builds on each student's strength, needs, and prior
experiences. The importance of unit projects arises when one finds himself
in educational settings including schools, colleges, associations and other
pedagogical institutions.

The ultimate goal behind any unit project is to forward educational
classroom objectives ahead and put them under one shield. Furthermore,
unit projects give rise to better intensive lesson plan forms and make the
materials as well as other issues related to classroom management appear
more transparent and trustworthy.

Through this performance assessment, students are provided with
credible evidence in their units of their ability to facilitate learning by
meeting the unit project features. It also comes from the study that students
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Conclusion
It is obvious from the discussion so far that Henry James in his The

Beast in the Jungle explores the substratum that lies beneath the surface
reality of human life; in other words, he appears here to be much more
interested in the inner life of his characters rather than in their daily
activities and concerns. Hence, having characters suffering from some
pathological diseases or psychological illnesses becomes quite expected.
What should be emphasized here is that his mentally-disordered figures try
and pretend, as much as they can, to live as normally as others do, yet, their
efforts always prove to be in vain, as they remain prisoners of the shell -
usually called the self - they have imprisoned themselves in.

John Marcher, the principal figure of "The Beast in the Jungle," remains,
in fact, on the borders of reality, however hard he attempts to rid himself of
the fantasies governing his mind, and his life, by implication. Marcher
spends the best part of his life predominantly controlled by an obsession of a
long-expected event - which he knows nothing about - that is to happen and
turn the course of his life upside down. He has long suspended achieving
progress in nearly all the fields of life, waiting for that event to take place,
or the "beast" lurking in the "jungle" to pounce at him. Yet, he fails to
recognize one essential fact; that confining oneself to one area or one side of
life and then building or basing one's fate or destiny accordingly is the real
"beast" that hides in the bush, waiting patiently for its inexperienced prey.
As such, James bridges the gap between the adventurous Romantic and the
confined modernist.
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mental delusions, which never require the interference of a specialist.24

However, there is no huge gap between Marcher's internal and external
worlds, the fact that generally relegates the possibility of the dominance of
personality duality over him.

In the end, Marcher may now be able to see the identity or the reality of
the "beast" which he has long dreaded, and which is embodied in his
impending loss of May Bartram: “[h]er dying, her death, his consequent
solitude –that was what he had figured as the Beast in the jungle, that was
what had been in the lap of the gods! (Beast, p. 583)

Having considered what Bartram has said that the “beast" has already
come and gone, Marcher feels devastated by his new knowledge or
awareness that there is nothing left for him to anticipate, and that "his light
had failed." He comes to know that he is destined to suffer his fate, without
necessarily knowing it necessarily.

With the passage of time and the discovery of the "beast", Marcher finds
that he has to adjust to the sudden ending of suspense in his life, knowing
that there is nothing more to expect, the matter which leaves him neither any
perspective nor interest in the future. He feels emptiness inside, realizing
that he cannot stop thinking about the "beast." Yet, he is now obsessed with
the past, trying to figure out what it means to him, and consider what the
"beast" might have been. Visiting all kinds of romantic and spiritual
locations in search of what is essentially missing in his life, Marcher finds
the world basically vulgar and vain. He still feels different from others, but
with nothing special or unique to hold on. No longer having that unusual
"beast" to await, he is now just one of the crowd.

Some critics see in the tale James’s own fear of what he might have
been, had he not acted on his belief in doing, in pursuing actively the
challenges of living. Marcher is often classed with James’s artist-failures,
unable to handle his medium, life.25 In fact, this story is usually lined with
other similar tales written by James during the last decades of the
nineteenth-century and the first decade of the twentieth century, Prominent
examples of such stories are "The Ghostly Rental" (1876), "Sir Edmund
Orme" (1891), and "The Jolly Corner" (1908).

The fact that James is a great literary figure owing to his bridging the
gap between the romantic movement and "all that is 'modern' in the literary
art of the twentieth century"26 renders his tale an example of how fiction
writers, among them James, were less concerned with portraying the reality
of the outside world than with honestly conveying that of the inner one.
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there is uncertainty surrounding her health. He becomes overwhelmingly
governed by a strange sense: "the growth of a dread of losing her by some
catastrophe - some catastrophe that yet wouldn't at all be the catastrophe"
(Beast, p. 572). He even wonders whether this is the hidden event that is to
happen to him. When May later confesses that she has a disorder of the
blood, he becomes extremely worried that she may die before knowing what
the "beast" looks like. He is so disconcerted by these thoughts that he ". . .
immediately began to imagine aggravations and disasters, and above all to
think of her peril as the direct menace for himself of personal privation"
(Beast, p. 572).

The fact that Marcher is alienated and distanced from the world renders
him a sympathetic character; readers can feel this identification with the
protagonist thanks to a common point, which is probably the search for
meaning in life and the validation of one's existence in the world. Readers,
along with May Bartram, are kept waiting and asking about the nature of the
lifelong obsession and the vague feeling that haunt Marcher.21

Marcher believes that his fate is incalculable, unforeseen, and
unimaginable not because he understands that such is the nature of all
human experience, but because he sees himself as a rarity, an exception to
the mundane human lot. Yet he spends the greater part of his own life
persistently trying to foresee what fate has in store for him. What he misses
is the ordinary but still exceptional experience of life itself, and he misses it
precisely because of his efforts to see the thing he cannot see.22

As Bartram is dying, Marcher remains still obsessed with himself and
what might happen when the "beast" finally shows up. When Marcher
becomes unable to see or meet May, he feels desolate and disappointed as
what he has been waiting for has never happened to him. Accordingly, he
tries to convince himself that the "beast in the jungle" is nothing but the
event that is happening now, May's imminent death and his expected
solitude. When all his beliefs about the nature of the "beast" collapse; he has
nothing more to live for. At the end of her life he knows how mean he has
been. Her death is a shock to him as he has no one to depend on. Leon Edel
comments relevantly by saying that in James's fiction there is an insistence
upon the "fundamental truths of human behavior" rather than on "the
cheerful coloring of these truths." Yet, this fiction, at the same time, shows
"the force of passion and emotion beneath the intellectual facade."23 As a
paranoid figure, Marcher is more in contact with reality than in most other
psychotic conditions because he is only partially insane. The reason why he
rejects the idea of seeing a psychiatrist is his belief in the factuality of his
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meaningful, these people can only be stupid.18 Bartram's view of fate is,
however, remarkably different:

Of course one's fate's coming, of course it has come in its own
form and own way, all the while. Only . . . the form and the way in
your case were to have been-well, something so exceptional and so
. . . particularly your own" (Beast, p. 566).

Whereas Marcher is proud of his capacity to remember so much,
Bartram feels disappointed, being sure that he is not really in possession of
this capacity. To prove how well he can recall things to his mind, he begins
to mention some particular recollections. They both feel disappointed that
their first meeting has been void of significance. Marcher wishes that their
encounter had been more dramatic and memorable, that he might have saved
her from a capsized boat.

Marcher casts himself in the role of the chivalrous hero and May as the
angelic and charitable heroine, thinking that he ought to have rendered her
some service—saved her from a capsized boat in the Bay, or at least
recovered her dressing-bag.19 In fact, what happens is absolutely the
opposite; Donarella Izzo, commenting on Bartram's commitment to
Marcher’s self-absorption, states that Bartram does not even have her own
story—"the supreme embodiment of the perfect Victorian angel who
experiences no desire other than that of comforting and serving others."20

Marcher, in his attempt to recapture what he has already lost, is doing her a
big damage, rendering her a lifeless shadow of the others.

Marcher is, however, faced with the realization that it may be too late for
this mysterious event to happen to him. He feels old and stale and that if
nothing is to happen to him, then his life has been a failure. He would even
prefer some great disaster, such as bankruptcy or even "hanging," to befall
him rather than the necessity of living with the knowledge that nothing was
going to happen and that he is no longer a strong, young man:

Since it was in time that he was to have met his fate, so it was in
time that his fate was to have acted; and as he waked up to the
sense of no longer being young, which was exactly the sense of
being stale. When the possibilities themselves had accordingly
turned stale, when the secret of the gods had grown faint, had
perhaps even quite evaporated, that and that only, was failure. It
wouldn’t have been failure to be bankrupt, dishonored, pilloried,
hanged; it was failure not to be anything (Beast, p. 575).

Likewise, Marcher has some ominous feeling he has never had before:
the fear of losing Bartram due to some catastrophe. This is partly because
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nothing whatever was to happen.”15 Eventually—by the time readers meet
him, on the occasion of his reunion with May Bartram—this impression has
hardened into an obsession, and the idea has corrupted his feelings,
perceptions and relationships.16

In comparison with his foil character, Miss Bartram, who could see and
perceive him in reality, Marcher is a defective judge of his own actions. He
sometimes finds himself normal enough to live his life the way the others
do, though he does not, practically, feel this normality. He regards himself
as rather odd and singled out from the crowd, expecting something of which
his self-denigrating side knows nothing: "It hasn't yet come . . . It isn't
anything I'm to do, to achieve in the world, to be distinguished or admired
for. I'm not such an ass as that. It would be much better, no doubt, if I were"
(Beast, p. 556). He lives by the idea that he is not like others around him,
therefore, the sense of duality persists in him once he feels his inability to
confirm his belonging to his social group. He confesses through his speech
to Bartram that he has been ignorant of anything, an "ass," before first
meeting her, which was why he trusted her and depended on her. May still
recalls what Marcher had always felt deeply when he was still young. He
was preoccupied with a strange sense:

. . . the sense of being kept for something rare and strange,
possibly prodigious and terrible that was sooner or later to happen
to [him], that [he] had in [his] bones the foreboding and conviction
of, and that would perhaps overwhelm [him] (Beast, p. 556).

She remembers that their friendship, which she often refers to as a
"habit," makes him seem like a normal man, willing to spend a lot of time
with a "dull woman." Obviously, he, suffering from this sort of mental
aberration, is in special need for someone close enough to him so as to
watch with him for this upcoming, mysterious event in his life.

As an egotistical protagonist, Marcher spends his life obsessed by a
feeling; that he has something “exceptional” that will occur in his life.
Having realized that perhaps it is the tragedy of missing May that is his
ultimate and most terrible destiny, Marcher, when talking with May, tries
his best not to be selfish. By taking May out to the opera on several
occasions in one month and trying not to talk much about himself, he thinks
he can compensate for any sense of egoism he may have. Hard and abortive,
however, are his attempts to go beyond his personal preoccupations.17

Marcher's relationship to most people is characterized by contempt,
since his sense of the rare fate reserved for him alone casts all other human
beings into the light of the common. Because they regard ordinary life as
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predicaments they go through, and how such hardships shape the course of
their life. It revolves around a paranoid character with the name of John
Marcher who detaches himself from others because he believes that some
event, which might very likely be a catastrophe, will eventually end his life:

Something or other lay in wait for him, amid the twists and
turns of the months and years, like a crouching beast in the jungle.
It signified little whether the crouching beast were destined to slay
him or to be slain. The definite point was the inevitable spring of
the creature . . . 11

For this reason, the "Beast" of the title stands metaphorically and
symbolically for that disastrous event awaiting somewhere for him. Martin
Scofield, in his study of James's short stories, points out that they can be
read "as employing a means of intensifying metaphor into the literal or the
figurative into a ghostly figure." Behind those supernatural figures lies
hidden some psychological point which those figure tend to represent
symbolically.12

Of the various visitors wandering around the estate’s ancestral halls
peering at its treasures, paintings, heirlooms, and collectibles, John Marcher
"feels trapped among all these fine items and fine people, unable to
determine the “proper relationship” he is to have with the things that
surround him."13 To add much to his disappointment that there may be no
excitement to be found in his re-acquaintance with Miss May Bartram, a
woman he had met ten years before in Naples, May paralyzes him with a
question about whether or not “the thing” had happened to him. Marcher is
shocked to learn that he had confided a secret in May those many years ago,
the consuming secret of his life: a lurking feeling that some terrible thing
would happen to him at some point in his life.14

Marcher is a cultivated, well-educated man, a member of the English
upper middle class and the sort of man who can easily afford to travel and
attend the opera in London. He pretends to own a house in the country and
to enjoy the garden there; he likes books and owns quite an extensive
library. He often finds himself ". . . disconcerted almost equally by the
presence of those who know too much and by that of those who know
nothing" (Beast, p. 548).

"The Beast in the Jungle" is a story in which nothing happens, and that,
for the main character, is the tragedy of his disappointingly mundane life. In
his preface to the 1908 edition of his short story, James writes that Marcher,
the main character, “. . . has indeed been marked and indeed suffered his
fortune—which is precisely to have been the man in the world to whom
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Joyce, Virginia Woolf, Graham Greene, Dorothy Richardson, and others
derived technique or aesthetic ideas, but also as "the first of the great
psychological realists in [his] time, on a much more complicated and more
subtly subjective level than his Russian predecessors, Turgenev, Tolstoy,
and Dostoevsky."6

James’s stories cover a wide range of experience – mainly within the
world he knew, that of the rich and cultivated upper class of his time in
America and Europe. He wrote of Americans travelling in Europe, of
businessmen, of counts and countesses, of painters, writers and actors, of
governesses and tutors, of students and professors, of journalists and editors;
and his settings range from Boston and New York to London, Paris and
Rome, the country houses of England and the palazzi of Italy.7

“The Beast in the Jungle”
In "The Beast in the Jungle", James employs one of his major themes,

which is known in psychology as paranoia, The term "paranoia" is derived
from a Latin word, meaning a mental disorder, whereby a person may
wrongly believe that others are dangerous, trying to harm him or her. It is,
therefore, associated with fear and suspicion of other people when there is
no evidence or reason for this. In a medical context, the lifelong disease
(paranoia) is an:

…. illness characterized by a stable and persistent delusional
system which is relatively encapsulated and which, in many cases,
leaves much of the personality surprisingly intact, allowing a
considerable degree of social functioning to persist. The individual
clings to the delusion with fanatical intensity and nearly always
spurns any suggestion that he or she is ill.8

Many patients, males or females, are unmarried, separated, divorced or
widowed and the personality is said to be isolative and asocial. Even so, the
condition is sometimes compatible with marriage and continued
employment, although many of these individuals are noted to be eccentric or
fanatical.9

“The Beast in the Jungle” (1903) has produced a number of readings,
from metaphorical, symbolic, metaphysical, mythic, psychoanalytic, formal,
philosophical, and religious points of view.10 Each of those readings has
been based on a close scrutiny of the text in addition to subjecting the major
characters and events to intense analytical discussions.

James's short story mainly focuses on what goes on in the characters'
minds, how they experience and get knowledge from the severe
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introspective characters. The method of the research is a mixture of
description and text analysis.

Paranoia in Henry James's "The Beast in the Jungle"
Preliminaries
Henry James, one of the notable experimentalists of the late nineteenth

and early twentieth centuries and an admirer of eighteenth-century
architecture and cultural styles, tended to mock new technologies like the
automobile, telegraph, and typewriter. For this reason, he always included
references to the most modern conveniences in his writings and used many
of them on a daily basis.1 As a modern American writer, James was
obsessed by examining the differences between his American personalities
and European traditions. Being the brother of the well-known psychologist
and philosopher William James, Henry dealt deeply with the human motives
and behaviors in a sequence of actual difficulties.

In addition to dealing with the moral and ethical questions that had
occupied the mind of their father, both William and Henry devoted their
work to "problems of consciousness, perception, and the limits of what one
person ever can know about another." Part of the legacy that they both
inherited from their parents was a "suspicion of intimacy and the
possibilities of empathy."2 William's The Principles of Psychology (1890)
had a profound impact on James's mood in writing, especially his short
fictional works.

Belonging to the Romance genre, James's tales and short stories broadly
mix the actual and the imaginary, so that those stories can never be viewed
as pure fantasies. As is generally acknowledged, the Romance is that genre
whose boundaries lie between the real world and the fairy land.3

James's fiction is concerned with destruction in one form or another: and
in the conflict of good and evil, it is ultimately evil that achieves victory.
James's sense of the past is evident in his fiction; yet he is much more
concerned with the negative effects of the past upon the present. Most of the
major characters of his short fiction are, in one way or another, victims of
their past, and the stories are dramatizations of the extensive influence of
that past over their lives.4

In his novels, James presents the conflict in two forms: the conflict
between the individual and a certain tradition or culture and the one between
an individual and another.5 Due to James's exploration and elaboration of
the inner life of his characters, the interpretation of his stories are said to
have psychological dimensions. In this way, Leon Edel sees James as not
only the writer from whom such later novelists as Joseph Conrad, James
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Paranoia in Henry James's "The Beast in the Jungle"

Asst. Prof. Dr. Namiq Othman Baker
Koya University

Faculty of Humanities and Social Sciences
Department of English

Abstract
The fiction of Henry James (1843-1916) is usually rich with unexplored

areas. Therefore, scholars working on its satirical dimension may let their
approach mingle with the social aspects which the author tackles more or
less throughout his fictional world. Resulting from theses interpretations is
yet a third level, that is, the allegorical one, which forms an additional
interesting sphere for James's scholars. A fourth area, however, can be
explored when reading James's stories, that is to say, the psychological
readings work on not only studying the inner recesses of the human psyche
but also on evaluating the overall experiences a certain character has during
his / her life.

Characteristically, James's "The Beast of the Jungle" (1903) is one of
those short fictional works whose interpretation largely depends on
analyzing characters and incidents in a variety of ways and methods. This is
a character study in the sense that critics and readers try to understand the
behaviours of the protagonist in the light of his / her different moods and
under several conditions in his / her life.

This paper tries to investigate the inner life of the story's central
character, John Marcher, while he tries hard to come to a better introspective
understanding of himself. He has spent most of his life waiting for
something (an event) which he can neither identify nor even define its
outcome.

The purpose of this paper is to prove that James was interested in
introspective characterization. In addition, the argument of the paper is that
James bridged the gap between Romanticism and modernism by portraying
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