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Abstract 
 

 This research tries to study Rafiq Hilmee's book "Kurdish poetry and 
literature" and the influence of this critical perspectives in Kurdish 
literature. The research is divided into two parts: 

 The first part , entitled" the critical concepts of Rafiq Hilmee's 
perspectives " is dedicated to discuss the critical concepts adopted by the 
writer. 

 The second part entitled " Rafiq Helmee's Textual Analysis Approach " 
is about the approaches adopted by the writer to analyze the texts. 

 At the end , the researcher sums up the findings and the conclusion.  
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Abstract 
 

 The modern Kurdish poets are known as having experiences and clear 
visions of their reality and having the sufficient cultural background as well. 
They are also representatives of their fellow citizens. This appreciation 
gives them the strength to be in a position for the renewal of the Kurdish 
poetry. Thus, the technical imagery or image which is the effective part in 
structuring the poem is translated into the poetic creativity and novelty like 
a small bell tinkling in the poem in order to pass on the enjoyment beyond 
the thoughts that leads to the surprise. Therefore, the technical imagery 
cannot be deprived and decomposed from the poems in which they are 
defined to be the source of the originality and the beauty. 

 The imagery in such poems is divided into various categories such as 
language, imagination, reality, concepts, emotion and unconsciousness. The 
absence of each category results in the inadequacy of the poem and the lack 
of rhyme and the rhythm. Thus, one can realize that the poet Dilawar 
Qaradaghy is one of the poets who designs his poems in such a way having 
the technical imagery and makes his writings as the flown stream. The 
technical imagery is distributed between the single and the compound 
imagery and between the stable and the movable imagery. On the other 
hand, the technical imagery is scattered among the senses: the sight, the 
hearing, the smell, the taste, and the touches. The poet deals with the 
imagery as human's life and appearance. 
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Abstract 
 

 This study titled "The Role of Language in Establishing a National 
State" tries to illustrate the role of language in the establishment of any 
state, particularly when language will be a decisive factor in distinguishing 
the nationalities from are another, and orient towards linguistic and national 
independence.  

 This study which is a descriptive one within the analysis method 
according to are applied scientific parameters of language in national 
language. In some pivots, national language, the arising factor and its 
characteristics have been tackled, and their very existence in establishing a 
national state. Finally the conclusions are put forth.  
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Conclusion  
Kurdish poetry، as a part of the international literature، is so colorful and 

its scent extends its geographical borders with the topics it deals with. This 
aspect has attracted many writers and literary scholars and invited tempted 
them to investigate and probe the Kurdish poetry realm. 

In the present study، the researcher has attempted to shed light on some 
characteristics of the Kurdish poetry، and arrived at the following results:  

1. Existentialism، as a field philosophical knowledge، is interested in 
forms and contents of human life affairs. This theory tackles human’s status 
from within in a way that personify the text in an impressive articulate 
visual body which expresses special beauty in the frame of special 
philosophy that dominates man compulsively. 

2. According to what has just been mentioned about the theory of 
existentialism، one can guess how comprehensive existentialism is. It 
touches the life of ordinary people equally to cultured، cultivated ones 
whether interested in fiction or non-fiction realms.  

 This philosophical tendency has been detected in works of the Kurdish 
poet Mahwy quite overtly. Hence، the focus، in this study، is placed on 
Mahwy rather than others.  

3.  Believing in existentialism or not، a creative utterance may refute or 
demolish shelves of books stuffed with futile thoughts. Creativity may be a 
product of a literary writer or of a scientist as well. 

4. Mahwy is typically creative. Firstly because he is absolutely 
traditionalist، and secondly، due to his commitment to humanity in his 
works. Knowing he is a captive of existentialism or not، Mahwy can be 
accounted for as a typical embracer of this philosophy. 

5. “Death” has remained a confusing، hard question since the dawn of 
humanity. It occupied man who kept seeking immortality. Some 
intellectuals pictured existentialism in terms of “death”، which is really 
scary.  

6. Mahwy as a typical traditional Sufi، used to think of death in a 
simple way. Death، to him، was something inevitable and act of God، that 
towards which one can do nothing but surrender. He believed that such 
belief would save him from confusion and unanswered questions.  

7. Nonetheless، Mahwy’s poetry plants seeds of self-confidence inside 
man، as one is free to choose، and no need to confuse. 

8. Mahwy’s view of life states that life is perishable، so one should be 
ready for a long journey towards destiny: hell or paradise. The only way out 
is to believe.  



 












 
 

 
 



 






















 





































                                                






 































                                                                                                                        








 



 




























                                                














 






















                                                














 







 





























                                                                                                                        


 







 






























                                                














 





































                                                




 


















                                                


 



 




















 






























                                                












 

































                                                







 

































                                                
 







 































                                                











 





























                                                











 



 






























                                                







 






























                                                


–







 
































                                                


 

–





 

























                                                











 


 




 

































                                                
 


 



 
































                                                



 





 






































                                                





 





 











–






 











 
























 














 











 










–




 


 



 


 

 
 



























 

Mala Mohammed ebn Adam Albaleki
The beginnings of religious thought renewal in Kurdistan 


Mala Mohammed ebn Adam Albaleki from the century of twentieth and 
thirteenth AH, grow and study with his father in (Rost) village in Rawandez, 
taking the scientific agreement with Mala Abdulla Al bayazedi, then he 
travel to Mahabad to learn the Persian language, after backing, he stay in 
Rawandez during Alsorani period, Mohamed Pasha Alqora appreciate him 
too much, he have so many students. 

He queered with Mohamed Pasha Alraqandze due to the works of Pasha 
against Islamic ideas, after that he leave Rawandez and migrate to (Delazha 
village) continues with studying and writing books, as he make the 
religious, political, and social reform by studying and writing books. 

As his trial to renewal and religious reform by the promotion of virtue 
and prevention of vice, simplifying the language of religion, and by 
studying show the right way for revival of religion, reform of the nation and 
the country's progress. 
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Abstract 
History as a founder of the identity in Sharafxans Sharafnameh 
The Kurdish historian Sharafxan Bedlisi, through his book Sharafnameh, 

Tried to find some kind of bonding and between the process of writing the 
history and features of the statement and the basic features of the Kurdish 
identity, as it was known during his reign. From here came the book 
different from what was written by the Kurdish presence in history, not only 
in giving a new concept of history in itself, but because of the privacy of the 
content. This has affected the approach of blogging and how to list the 
events, even commensurate with the perceptions of the Kurdish identity. 
Search consists of three main sections. We showed at the beginning how to 
constitute a historical consciousness when Sharafxan, both on the impact of 
historical events or the understanding of the history, as well as the 
functionality that can play. The second section, which we talked about the 
dimensions of identity formed in a historical context, especially the 
fundamentalist dimension and understanding of the geographical and 
political entities of Kurdish origin. In the latter section we assigned the so-
called The Happening or historical continuity and how to employ them by 
the historian necessary to legitimize the Kurdish authoritarian presence in 
history. 
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ABSTRACT 
This study is entilted "Gun holding Occurrence and its Relation with 

Committing Crimes- a Field Research in Sulaimanyia Governorate". Seeing 
people carrying guns becomes a common, uncivilised and illegal view in 
Kurdish society especially after the Kurdish Uprising in 1991. Sience then 
guns become a suitable means for Kurdish individual to settlement their 
issues which caused blood shading and disasters for many families.  

In one hand, crime as a social phenomenon with different types in our 
society has existed particulary those committed by guns. As one knows 
without guns the loosing of lives will be less risky. This study aims at 
demonstrate not only the crimes that committed with guns but also the 
suicide and shot cases. 

In the other hand, the existence of guns and the absence of adequate 
legal rules let induviduals to attempt assaulting, killing, shooting, and 
frightening others in family, passionate problems that rises in the society. 

This study investigates the amount of crimes that happened by using 
guns according to the years that considered are in different levels. 

The main results and conclusions of the research are the following 
points: 

1- The events that happened by using guns were murdering ,suicide, 
shooting and self-wounding. The sums of crimes in 2008, in Sulaimanyia 
Governorate were 65 cases, in 2009 were 74 cases, in 2010 were 81, in 2011 
were 222 and in 2012 were 201 cases. The total cases were 643 cases of 
crime. 

2- Regarding the murder and shooting the study concludes that the total 
cases of murder for the five years between 2008 to 2012 were 223 cases. 

In a way that in 2008 (40) cases, in 2009 (41) cases, in 2010 (50) cases, 
in 2011 (43) cases and in 2012 (49) cases. The total shot cases were 216 
cases. 

3- Concerning suicide, the study comes to this end that the total suicide 
cases that guns used in them in the whole five years were 133 cases in a way 
that in 2008 (23) cases, in 2009 (33)cases, in 2010 (27) cases, in 2011 
(28)cases and finally in 2012 (22) cases. 

And at hast, we are putting a number of recommendation in order to 
social reform about this phenomenon dangers. 
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Research Summary 

Specialists in the science of Sayings (Hadith) of Prophet Mohammed 
(Peace and blessing be upon him) usually define "Idraj" (Inclusion) as 
inclusion of a word , a phrase or a sentence in the original text of the saying 
by the narrator Sometimes this may mislead some people to believe that 
these additional words are parts of the sayings. 

The research consists of an introductory part and four chapters. 
In the Introduction and Chapter One I have tried to give a definition for 

Idraj and then to explain it and to classify it into two main categories. The 
first type is "Idraj in the text", and the other is "Idrij in attribution". 

Chapter two deals with Idraj in the text i.e. "Inclusion in the text" and its 
places; while chapter three deals with Idrij in Attribution i.e. "Inclusion in 
Attribution" and its places. 

In chapter four I have discussed some issues that have strong relations 
with Idraj, for instance causes and justifications of Idraj and ways of 
recognizing Idraj, and then the rules of Idraj. Finally the whole research is 
summarized in some important conclusion points.  
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ABSTRACT  

  
Dealt with in this research the phenomena of language in the poetry of 

Al-Hussein Bin matir Al-Asadi through language levels morphological and 
compositional and sound، in search of what shows the power of the poet and 
enables it to language in the formulation of phrases discreet، and after the 
show، study and discuss the views research found several results are as 
follows : 

A. Morphological level: it turns out that the poet was distinct in most 
uses came uses in accordance with the rules of the Arabic language and its 
assets، suggesting to his knowledge and methods of linguistic heritage، 
during the use of a single (red). 

B. In terms of level of compositional: he came uses poet in the 
introduction delays style beautifully reflects the capacity of culture and 
knowledge of the language without any defect in the formulation of phrases 
and sentences within the framework of the house poetic، as well as the 
command in the deletion، it was the poet careful in the use of this kind of 
methods in a statement that throwing to him and he meant without affecting 
deletion in a statement the intended meaning of the sentence or poetic 
House، was artist in methods of expression away from the grammatical 
templates . 

C. The audio level: it was a repetition of certain sounds characters in 
the poetic text carefully poet Tone، as well as the significance of this 
repetition voice to express the poetic experience in providing harmony 
between the meaning to be expressed and the voice repeated . 
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Abstract 
Characteristics of Geomorphological Processes in the Shelgha basin 

Iraqi Kurdistan Region 
This research aimed to study the properties of geomorphological 

processes that activate in the Shalgha basin, and their effects in the 
formation of its geomorphology. In addition it studied the morphometric 
characteristics and geomorphological evidences. The basin Locates at 
northeast of Erbil city and determined by longitudes ((17 30 44  ? -16 14 44 
) east and latitudes (54 15 36  ? ? - 53 49 35 ) north, with an area of (612 ?

km2). This study depends on field study to document the results of 
geomorphological processes that active in the basin and the quantitative 
approach to get the morphometric characteristics of the basin and the types 
of erosion operations. 

Current Climate conditions contributed in the modification and 
development of geomorphological processes. Depending on (Belter 1950) 
model that explains the activated geomorphological processes in different 
climatic regions, this paper found that Shalgha basin falls within the scope 
of weak chemical and physical weathering as (Pelter 1950) model . 

It turned out that the natural characteristics has role in the functioning of 
geomorphological processes prevailing in the region, some of which are 
represented by morphoclimatical processes like chemical and physical 
weathering processes and mass wasting. The morphometric analyses explain 
that the basin is 5 orders, with bifurcation ratio 5.2, the basin texture 3.4 
valley/km and 1.2 km/km2 for drainage density . 

This paper studied kinds of water, sheet, rill and gully erosion. 
Depending on Bregsam classification (1983), the study area located within 
the zone of medium gully erosion. 
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Abstract: 
 

"Forgiveness system in these crimes have relationship with 
National Security" 

 
In fact the lawmaker, has a system plan to prevent the crime from 

happening in general , especially National security crimes. The lawmaker 
also have plan to fight this crime in order to stop it from growing up and to 
protect the public interest. For this reason there is a system plan for a 
forgiveness , that is to encourage the criminal to stop doing the crime and 
make the criminal to regret doing crime again , that is via getting benefit 
from this system. Even though this system does not have a clear principles 
in Iraqi law , but the researcher tried to make clear all principles in detail 
which was not clarified before. In this way the researcher with a special plan 
try to clarified this system in the point of view of law and sharia , and 
determine all it is rule by a plan which is start and contain an introduction 
and two chapters. The first chapter talks about the forgiveness system in 
national security crimes according to law , and this one also divided into 
two sections , the first section explains the forgiveness system in national 
security crimes outside the country according to law. And the second 
section explains this system in national security crimes inside the country 
according to law. 

In both sections this system was explained in two separate branch. The 
second chapter explains and studies forgiveness system for these crimes that 
have relation with the existence of the security according to Islamic law 
(sharia) which is contain two sections. The first section talks about the 
forgiveness in (hodood) crime and the second section talks about the 
forgiveness in (taazer) crimes , which has relation with existence of society.  
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Conclusion 
 

Discussion dealt with the impact of the rules on the quality of 
information networks banking application on the banking sector in the 
province of Dohuk. The sample was taken from the banks that have 
implemented or have programs and projects of e-marketing and network 
information and rules in order to see the reality of this sinks. As known، 
expanded and made information technology in the last five decades، has 
been a focus on data and processed electronically to produce information of 
value-added support management activities، comes this change as a result of 
factors encouraging many the most important transformation explicit to the 
knowledge economy، and as the ability to learn and innovate and quickly 
adapt to every new change binding by both organizations including banks 
and in order to maintain a good competitive position in the market. 

Importance of this research comes from the role that should be adopted 
by the rules and information networks in government and private banks in 
Dohuk for the success of their work and achieve their marketing goals، 
social and through the use of internet in providing services and quality 
assurance to customers. 

In the application has been distribution of 50 form questionnaire to 
workers in banks research sample، which amounted to ten banks، has been 
focusing on senior management in the distribution of forms resolution in 
banks to get the answers adequate in the field of research topic where the 
number of respondents 50 employees and by title career as follows: (nine 
directors and nine aides Director of and thirty-two head.( 

In light of access to search results have been collecting and analyzing 
data and test hypotheses using percentages، as well as a way to Acard to 
analyze the data. 

 Been reached on a set of conclusions is that the rules and information 
networks contribute to increase the area market for banks dating to new 
markets، and work to improve the reality of banking service in banks that 
use information systems to identify the needs and aspirations of customers 
of the bank، creativity and development banks working to take advantage of 
information with and to provide expertise and intellectual capital through a 
cadre of staff who works on the development of the reality of the bank and 
take advantage of the opportunities available in the market. 

 The research found a set of recommendations، which was the most 
important is the need for the banks، which do not depend on information 
systems and networks in the province of Dohuk to work on the provision of 
supplies needed for work to take advantage of the rules and information 



 

networks and marketing data to meet the requirements of customers and 
assist them in making decisions regarding matters banking، and banks 
working to create an atmosphere of confidence and trust in the relationship 
with the customer and the need for communication between the bank and 
customers through information networks. 
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of the nature of female. The play deals with gender relations in modern
society and shows, in the actions of the heroine, a vision of the need for a
new-found freedom for women amid a suffocating society governed wholly
by unsympathetic and insensitive men.

Ibsen, in the play, depicts the image of woman in a way that is in
conflict with her own society’s expectations. The heroine, Nora, is a
rebellious character. She deviates from the expected roles of women at that
time. She disobeys society’s expectations and rules. She refuses to be
controlled by male authority or be used by males for their own purposes. A
Doll’s House slams the door on the static social conventions of the
nineteenth century European society. This slamming of the door advocates
the liberation of not only women, but also for the liberation of individuals
from the rigid institutions within society.

The play is still relevant because some women still need liberating from
unequal and stifling relationships. Women are human beings with the full
ability to comprehend, to learn, to grow and to rationalize.
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Nora shuts the door. She continues to laugh quietly and happily to
herself as she takes off her things. She takes a bag of macaroons out of her
pocket and eats one or two; then she walks stealthily across and listens at
her husband’s door (Ibsen 1981, 4).

John Northam argues that through this simple action Ibsen “tells us in a
matter of seconds several important things about Nora’s character: it is a
childish one; it goes in awe of authority; it is willing to deceive” (Northam
16).

In the first scene, her behavior attracts the audience not because eating
macaroons is a funny habit, but because she eats so slyly, wary of a person
who has yet to appear on stage, but whom seemingly instructs her eating
habits. Her excitement over eating macaroons immediately raises questions
about her husband and their relationship. Nora’s eagerness, “just a little one
or two at the most” is amusing, and her plead to swear makes her amusingly
like a child with a sugar rush. However, extreme eating can also be an
evidence of restrained anger. Nora never does swear in front of Helmer, but
perhaps here she is symbolically “eating her words” instead (Gray 21).

Helmer talks to her as he talks to a puppy that needs to be educated; he
comes in the room looking for his little squirrel “Is it my little Squirrel
bustling about?”( Ibsen 1981, 8). It seems like he does not take his wife and
mother of their three children too seriously: ‘Hasn't Miss Sweet-Tooth been
breaking rules in town today?’ Nora did ‘break rules’ by buying macaroons.

Summary and Conclusion
Ibsen’s A Doll’s House presents the real life of women in the nineteenth

century; the social constraints imposed on them and the sufferings of
women under the pressure of oppressive social ideas. Ibsen profoundly
illustrates Nora's internal suffering in the Play. Her story is a representation
of every dominated and neglected human being in the world. She is
perceived by her husband as an attractive, playful and doll-like housewife.
However, throughout the journey in a home, she realizes her value as a
distinct human being. She becomes aware of her isolation and repression in
her cage like home and eventually recognizes entrapment of her marriage.

In the play, Nora is victimized by Torvald because he does not respect
her as a person. Nora’s dedication and hard work is to have happiness in
life. Unfortunately Torvald does not provide the happiness. She is like a
little object of decoration in his life. Torvald’s ruthless behavior not only
kills the happiness of Nora but also her identity.

Ibsen challenges the values of middle-class society and formulates the
basic rights and liberties of the individual. The play criticizes the prevailing
doctrine and attitudes towards woman. It challenges the conventional notion
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and to play with. She acts the charming, decorative plaything when she is
practicing the tarantella. Both doll-like acts are for the benefit of Helmer,
who wants her to remain dependent upon him. Helmer once again reminds
Nora of his illusion “It is because I make believe to myself that we are
secretly in love...and that no one suspects there is anything between us”
(Ibsen 1981, 80). He consciously chooses to keep their relationship at a
distance, perhaps a method of keeping things within his control.

What makes the characters most interesting is how they are revealed
through their actions and contact with the objects around them. For
example, Nora cannot express her distress fairly in speech, but she expel
this through the tarantella dance. At certain moments in the play she moves
towards the stove which reveals her need for emotional warmth. Rafferty
argues that through the gestures of the characters a great deal is also
revealed. Nora puts her hand over her mouth, claps her hands repeatedly,
jumps up, shakes her head and walks around the room. All of these gestures
reflects a certain state of mind (Rafferty 115).

Nora’s wild dance shows her like an animal in a trap, caught between
two men who love her but fail her. Gray claims that the dance is a way of
expressing what she can not say. It is an outlet for expressing her true
feelings; the panic and terror she feels. She tries to free herself of the deadly
poison of an outside force. Through her bodily gestures Nora can express
the violence of her desperation (Gray 51). Mrs Linde tells her that she is
dancing as if her life depended on it, and Nora replies, “It does”. Helmer
tells Nora to practice the tarantella while he shuts himself away in his office,
“I shall hear nothing; you can make as much noise as you please” (Ibsen
1981, 53). While Helmer is apparently being fond towards his wife, the
image of her practicing the passionate dance alone and unheard emphasizes
her isolation within her marriage.

9. Macaroons
Nora’s house reflects society and the way women were treated. Her

upbringing has made her a person with a hidden and fatal disease;
ignorance. Nora has been raised to get her way by using her charms to get
what she needs. She has not been shown another way, as is an evidence of
society’s treatment of women at that time. From the very beginning one
begins to see the relationship or lack of it that takes place between Helmer
and Nora. She panics when she returns from a Christmas shopping trip,
trying to hide the macaroons from her husband for fear of displeasing him.
Her actions suggest a child like fear of getting one's hand caught in the
cookie jar.
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7. Dress
Because Nora has been so sheltered all her life, Helmer represents the

entire outside world she knows. He does not only stand for the world of men
and the world of business which has no place in her house-bound life, but he
represents society at large. At the beginning of the play Nora’s personality is
governed by others. For Helmer she is a pet animal, a sexual partner, a
mother and a housekeeper (Gray 64). He advises his wife even in her very
dress. According to Gray his choosing a costume for Nora shows exactly
what he wishes her to be: his economic inferior; a symbol of his sexual and
social status in possessing a beautiful wife (Gray 68). He simply sees Nora
as a decorative sex object. Ibsen shows how he expresses his sexual desire
toward his wife. In order to arouse his desires he dresses her as a Capri
fisher girl and motivates her to dance. She is wearing the dress for him: the
sight of her dancing in it puts him into a state of sensual attraction. This
emphasizes the idea that it is Nora’s beauty, which is superficial and
temporary qualities, that Helmer most admires. It is important that when the
Nurse first brings out the dress (Act2), Nora notices that it is torn and she
tries to tear it to pieces. This is symbolic of the imperfect state of her
marriage and of her feelings about it. Mrs. Linde suggests mending it, and it
is Mrs. Linde who decides that Nora and Helmer must be made to face the
truth about Nora’s secret. She believes it would be advantageous to the
marriage, though in Nora’s view the marriage, like the dress, is beyond
repair.

Nora’s comment on her fancy dress, “I should like to tear it all to pieces”
(Ibsen 1981, 44), reveals her earlier comment to Helmer that “everything
seems so stupid and pointless” (Ibsen 1981, 40) and suggests that the dress
is acquiring a symbolic significance for her. Helmer’s choice of a
Neapolitan fisher-girl’s outfit may reflect his sense of social superiority to
Nora. When Mrs. Linde says that she would like to see her “all dress up” in
it Ibsen uses the same word to describe the Christmas tree. Nora is perhaps
growing weary of “dressing up” for Helmer as his social and sexual inferior,
and of being “dressed up” like a doll by him. One may see her as weak to
the same fate as the tree she bought earlier, now bare of its ornaments and
unwanted (Gray 27).

8. The Tarantella Dance
Tarantella is a wild dancing which was supposed to clear up the poison

of the bite of the tarantula spider (Oxford Dictionary pro 384). Helmer
dresses Nora up as his little Capri maiden, showing her around the room for
the guests to see. Through this dance Ibsen shows the treatment Nora
receives from her husband; she is Helmer's little doll for him to dress up,
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allowed by Helmer, but she takes it for granted in her friends’ presence.
When facing other people except for Helmer, Nora can show her real self
more.

Nora: …what’s it matter once in a while! Don’t you think so, Dr. Rank?
Here!

[She pops a macaroon into his mouth.] And you too, Christine. And I
shall have one as well; just a little one…or two at the most (Ibsen 1981, 27).

Nora is only her true self with Dr. Rank. She has an honest and open
conversation with him and lets him get to know who she really is. She lets
him get to know her in a way that her husband never could because of the
strictures placed on her by society (Bradford 23).

6. The Christmas Tree
The play is entirely set in the Helmer's well-furnished living room

during Christmas time. The Christmas tree is one recurrent symbol
throughout the play, which stands in the background of every scene. Ibsen
makes various similarities between the tree and Nora. Nora, like the tree, is
simply decorative, as were many married women during the period. She
makes herself busy by decorating the Christmas tree not only to occupy
herself from anxiety, but to perform the role of the pretty and carefree wife
Helmer wants her to be (Gray 23). Her position in her own home is entirely

decorative; she makes no crucial familial decisions.
At the beginning of the play Nora seems to be happy with her role as

wife and mother. But one can feel that something is wrong with this picture.
She orders the porter to bring the Christmas tree in and asks the maid “ Hide
the Christmas Tree carefully, Helen. Be sure the children do not see it until
this evening, when it is dressed” (Ibsen 1981, 4). This suggests that there are
hidden aspects in this household and that a carefully created appearance is
what matters. Also, when she tries to persuade Helmer into keeping
Krogstad in his job, she draws his attention to how pretty the flowers on the
tree look.

Another parallel between Nora and the tree can be seen as Nora's
psychological condition declines throughout the play the stage directions
suggest that the Christmas tree in the background should be accordingly
‘disheveled’. Ibsen describes the scene as “The Christmas Tree is in the
corner by the piano, stripped of its ornaments and with burnt-down candle-
ends on its disheveled branches” (Ibsen 1981, 44). At one time serving as
something glorious to be admired, both Nora and the Christmas tree
subsequently become messy and disorderly.



53

process to believe that she is coming to terms with her needful nature. She
declares that, “Everything I think of seems so silly and insignificant”
Helmer: “Does my little Nora acknowledge that at last?” (Ibsen 1981, 40).

Nicknames discourage members of assorted societies to treat each other
fairly, instead causes a sense of differentiation and separation.

Helmer never discusses anything serious with Nora nor does he accept
her help as he believes that lack of abilities and talents is considered to be
one of women’s virtues. He thinks Nora does not need to worry about any
important things in the family. He protects Nora and keeps her from
interfering in his affairs. For example when Nora tries to show her opinion
about Helmer’s work, he responds, “…When it comes to the point, I’ve
enough strength and enough courage, believe me, for whatever happens.
You’ll find I’m man enough to take everything on myself” (Ibsen 1981, 53).

She has to ask for his permission whenever she wants to do something,
even when she wants to eat a piece of macaroon.

Helmer: [wagging his finger at her]. My little sweet-tooth surely didn’t
forget herself in town today?

Nora: No, whatever makes you think that?
Helmer: She didn’t just pop into the confectioner’s for a moment?
Nora: No, I assure you, Helmer…!
Helmer: Didn’t try sampling the preserves?
Nora: No, really I didn’t.
Helmer: Didn’t go nibbling a macaroon or two?
Nora: No, Helmer, honestly, you must believe me…! (Ibsen 1981, 8).
He continues to question about her macaroon eating habits, and in an

order to confuse his questioning she joyfully shows him her purchases of the
day.

On the second appearance of the macaroons, she reveals that Helmer’s
forbidding her from eating sweets is not unreasonable; she says, “He’s
worried in case they ruin my teeth” (Ibsen 1981, 27). The rule is thus
seemingly in Nora’s best interest, as a parental prohibition against candy
may be for a child. It simultaneously, however, represents Helmer’s concern
for his “property”; the pretty wife he delights in displaying would be
considerably devalued by blackened or missing teeth. While, on Nora’s part,
expenditure of macaroons is largely a simple matter of pleasure, it reveals
the dilemma of her situation (Northam 20).

While Nora hides objects such as macaroons, she also hides her
emotions.

An evidence of it can be found from not only her behavior but also her
words. She avoids to be seen eating macaroon at home because it is not
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Frances Gray claims that Ibsen uses doors as a key image (Gray 16).
Before Nora enters the house the bell rings which is evidence that she does
not possess her own key. Her first word is “Hid the Christmas tree carefully,
Helen” (Ibsen 1981, 4) her high spirits and her generosity to the porter
signifies that this will be a domestic comedy. Although Helmer has no
intention to leave his study yet when he heard the word “bought” he comes
out like a bird from a cuckoo clock. His rush to the door indicates Helmer as
a potential figure of fun, vague about money. However there is no threat of
poverty. The diversity in Nora and Helmer’s attitudes to spending money is
at the level of comedic stereotyping. Helmer’s calling his wife by “skylark”
and “squirrel” sounds stooping, but she has no nicknames for him; though
her speech “if you only knew what expenses we skylarks and squirrels
have” (Ibsen 1981, 7) suggests the animal names are a private joke in a
happy relationship. Gray declares that “If Helmer labours the point that
Nora is impractical-he derides her attempts to make Christmas decorations-
this is consistent with a light comedy about a dizzy young wife with a
sensible husband” (Gray 17). However, there are evidences of deeper
problems beneath the comic surface. Nora is not only without a key but her
hesitancy to open or knock on Helmer’s door suggests that she has limited
access to her own house as a whole.

She is not even permitted a key to the mailbox,
Nora: The letter is lying there in the box.
Mrs.Linde: And your husband keeps the key?
Nora: Yes, always (Ibsen 1981, 7).

5. Calling Nora by Pet Names
Throughout the play Helmer uses teasing little nicknames that keep

Nora in a recessed mind-set. He treats her in a way that a small
domesticated animal or a doll is a person’s property. He calls her little pet
names and spends time to persuade her to do what he desires. He regards
himself as the master and her as his to do with what he chooses (Bradford
25). During the play Helmer attempts to direct her into his conception of a
perfect wife. He expects her to dance around and sing all day long. He uses
some nicknames to teach her his idea of necessary moral lessons. “A song
bird must always have a clean beak to chirp with…no false notes!” (Ibsen
1981, 40).

Helmer’s constant referral to Nora as his ‘little one’ or ‘little girl’
reflects the atmosphere of subordination more appropriate to a father than a
husband. His names for her are often preceded by ‘little’ showing that he
sees her as a child; he does not see her as his equal. He tears his wife down,
rather than encouraging her to think for herself; he manipulates her thought
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doll's house. It is not until the end of the play that Nora realizes that she
does not even know what she wants in life; she was brought up never to
think about that (Bradford 26). Nora’s desire is not important; Helmer’s
desire is the main focus in the play. She never thinks about her own ideas;
she has just obeyed her father or her husband. When Nora disguises her real
personality, she can cope with Helmer in a harmonious way. When she
reveals her real ideas, which is rational and positive, they can not get on
well with each other anymore. It is because their sense of value was so
different. Actually, Nora’s thought is very different from that of the society
and law at that time. She says, “…All I know is my idea about such things
are very different from yours” (Ibsen 1981, 93).

Helmer is so deeply influenced by the social value at that time that he
considers it queer and unbelievable for Nora to express her opinions so
definitely, he says “This is unheard of in a girl of your age!” (Ibsen 1981,
93).

He hardly loves Nora well enough to realize that the reason why she had
forged the document was to save his life. He is only worried about her
committing a crime and about the possible scandal's effect on him. This
causes Nora to feel that Helmer is trying to encourage the slow waterlogged
sinking of her will into his.

Helmer: Before all else you are a wife and a mother.
Nora: That I no longer believe. I believe that before all else I am a human
being, just as much as you are or at least that I should try to become one. I
know that most people agree with you, Helmer (Ibsen 1981, 93).

This indicates that she is less important to Helmer than his career and
reputation which shatters Nora's illusions about him.

Frances Gray states that Helmer’s repetition of the insulting description
for Nora “shiftless” is one of the inhumane ironies of the scene, which
literally means “without resources” and carrying connotations of idleness, it
nevertheless signifies the flighty child-wife he has wanted Nora to be.
Moreover Gray says that by locking the door and declaring, “Here you shall
stay until you’ve explained yourself” (Ibsen 1981, 87), he underlines his
part in confining her to the “doll’s house” (Gray 40).

4. Doors and Keys
From the beginning of Act One, one notices that Nora is pretending in

her behaviour with her husband and that she is keeping a serious secret
(Ibsen 2005, xvii). Johnston informs that the meaning behind doors, the
opening of them and who opens them are very important. For instance, the
door which leads to Helmer’s study with Helmer being the only one to open
represents security, authority and patriarchal power (Lyons 1).
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her father and Helmer have seen as her natural sphere. Nora tells her
husband that both her father and him have treated her like a doll-child, with
no opinions of her own, and have only played with her. She says both men
have commited ‘a great sin’ against her in discouraging her from growing
up. She is conscious that her personality has been largely constructed by
others. To all of them she has been an object to be played with or looked at
(Gray 52-53). One could argue that Nora is trying to push the blame off on
others and not take ownership of the way her life is. However, due to the
time period, she is correct. Women did not have the freedom they have now
to find themselves. Both Helmer and her father likely did not mean to do
harm when they sheltered Nora. It was what they were accustomed to. Men
were to handle everything. Templeton states that, in reading responses to
and interpretations of this play, one frequently comes across statements like
the following:

Patriarchy's socialization of women into servicing creatures is the major
accusation in Nora's painful account to Helmer of how first her father, and
then he, used her for their amusement . . . how she had no right to think for
herself, only the duty to accept their opinions. Excluded from meaning
anything, Nora has never been subject, only object (Templeton 142).

Helmer treats Nora like a father who enjoys the innocence of a favorite
daughter rather than a wife. He sets up rules of behavior, for instance
preventing her from eating macaroons or advising her even in her very
dress. He sees Nora as an accessory or pet, who is simply for aesthetic
purposes. He relates to her as an object that is possesed, a doll to be
suppressed within a small sphere.

Helmer tries to make Nora to believe in him and his opinions. He often
hammers his ideas into Nora’s head and she always agrees to them without
hesitation. He wanted to control Nora. He says, “And I wouldn’t want my
pretty little song-bird to be the least bit different from what she is now”
(Ibsen 1981, 8).

When Nora refers to her own opinion about borrowing money from the
bank, Helmer corrects her in a way of a father.

“Nora: Pooh! We can always borrow in the meantime.
Helmer: Nora! [Crosses to her and takes her playfully by the ear.]Here

we go again, you and your frivolous ideas! Suppose I went and borrowed a
thousand crowns today, and you went and spent it all over Christmas, then
on New Year’s Eve a slate fell and hit me on the head and there I was”
(Ibsen 1981, 5).

Throughout A Doll's House one sees that there are fates and hardships
much worse than anything in Helmer’s household, which is no more than a
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dominated wife of traditional society where husband plays a superior role.
In the play Trovald’s superiority isolates Nora’s feelings.

As a husband he thinks Nora is no more than a “doll” to him. Nora’s
hard work is never noticed in proper light. Instead, Trovald takes it to be
one of her obligations. Like a bird in the cage, she doesn’t crave to be
relegated inside of four walls in the house. If one views the domestic life of
Nora and Trovald superficially , it seems to be a beautiful family drama.
Inside the beautiful doll's house the setting is so perfect but when one goes
inside the characters mentality, there is no happiness. The inhuman
behaviors of Torvald helps Nora to fall apart from their relationship.

In his preface to the play, Ibsen called it “a tragedy of the contemporary
age”. The play deals with painful situations and shows individual frustration
and inadequacy. It is about a Norwegian housewife who suffers from the
restrictions and the corrupt nature of a society and is forced to challenge
law, society, and her husband’s value system. She abandons her roles as
wife and mother to search for her real identity, but in the process she is
isolated after years of social conditioning (Rafferty 102).

3. The Title of the Play
The title of the play indicates that there is a metaphor used in the play.

What is happening in Helmer’s household is compared to a child’s game
presenting an artificial life of dolls governed by the doll master. The title
revisits the issue of power. Typically Helmer is in charge, as the male head
of the household. In Helmer and Nora’s marriage life Helmer guides the
marriage; Nora is on the passive side. Her role in the marriage is that of a
doll and her house a doll’s house. Joan Templeton in Ibsen’s Women
describes Ibsen’s use of the metaphor dolls house as “capturing the
quintessential nature” of the “woman’s sphere” (Templeton 145). Helmer
represents the intelligent breadwinner, while Nora perfectly performs the
role of the beautiful and obedient homemaker. He controls her and requires
her to carry out her duties as a wife and a mother under strict guidelines of
morality and appearance. He thinks that Nora had to do what he asks her to
do. He does not want Nora to think too much. She should just be his “little
bird”, “little squirrel,” who is kept captive in a small cage. Nora compares
her life in their home to a doll in a doll house. She declares that she has been
“wronged greatly” by both her father and her husband. She accuses Helmer
and her father of having done her a great wrong by not permitting her to
achieve anything. She claims that her father and Helmer never loved her;
they only thought it was nice to be in love with her. They regarded her as a
plaything or a pet rather than an independent person. By the end of the play
she observes that she knows nothing beyond the “play-room” which both
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life and propriety were still very much the norm, and any challenge to them
considered immoral and scandalous (Durbach 71).

By introducing a critical eye and free inquiry into the conditions of life
and issues of morality, Ibsen created the modern stage in a very real way.
Before him, plays were largely moral dramas with noble protagonists
opposed darker forces. Every drama resulted in a proper conclusion;
goodness brought happiness, and immorality only pain. Ibsen turned that
concept on its head; he challenged the beliefs of the times and shattered the
illusions of his audiences.

The problems of Ibsen's social dramas are persistent throughout all his
works. Georg Brandes states that “his progress from one work to the other is
not due to a rich variety of themes and ideas, but on the contrary to a
perpetual scrutiny of the same general questions, regarded from different
points of view” (Brandes 1871). Toril Moi says that Ibsen is the greatest
dramatist after Shakespeare, and one reason for his greatness is that he is
interested in human beings even more than he is interested in social
constructs or systems of belief (Moi 113).

In Ibsen’s plays the female characters are often restricted by the rules
and conventions of a male- dominated world and are rarely permitted to act
independently. They are regulated by the roles of wife, mother, daughter and
lover. Mary Rafferty claimed that “These women of the modern age,
mistreated as daughters, as sisters, as wives, not educated according to their
talents, debarred from following their missions, deprived of their
inheritance, embittered in mind-these are the ones who supply the mothers
for the new generation. What will be the result?” (Rafferty 111).

Ibsen was concerned with the effect which such restricting roles could
have. In his personal notes, when preparing to write A Doll’s House, he
wrote, a woman cannot be herself in modern society. It is an exclusively
male society, with laws made by men and with prosecutors and judges who
assess feminine conduct from a masculine standpoint (Meyer 446). In the
play, he uses oppressive marriage to argue against injustice and for
individual rights. The play is a harsh criticism of the traditional roles of men
and women in the nineteenth century marriage.

2. Nora, the Distressed Character
A distressed character is one who is in great mental or physical

suffering, such as extreme anxiety, sadness, or pain. Nora Helmer is a
sample of the distressed character in A Doll’s House. She holds her
emotions and her real pain for a long time. The play clearly shows the
power and value of an individual in a society. In the play, Nora is victimized
by Trovald because he doesn’t respect her as a person. She is an example of
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decisions were left to men (Burstyn 114). The division of sexes was clear.
Women’s chief domain was to create a home that represented a spiritual
haven for the family. They were to provide a loving, relaxed environment
that would give shelter and comfort to their tired, frustrated husbands who
had spent their days struggling to provide them with material wants. The
upper and middle-class male’s ideal of womanhood was that of ‘The Angel
of the House’. Women were expected to become ideal wives and mothers.
The good wife managed to get around her husband by making certain that
nothing in the home would upset him. She was to comfort him out of his
moods and remove any obstacles or conflicts that might have caused his
displeasure. No matter how her husband treated her, the woman was willing
to forgive (Patmore 127).

They expected women to be a good example of morality for their
husbands and children inside their families. A good woman and respectable
wife was believed to be calm, passive, patient, innocent, obedient, virtuous,
pure and self-sacrificing for her husband (Ruskin 152-153).

According to Houghton, the best known conceptions of woman current
in that period is that of “submissive wife whose whole excuse for being was
to love, honor, obey and amuse her husband, and to manage the household
and bring up the children. In that role her character and her life were
completely distinct from his” (Houghton 348). It was assumed that “Man is
the brain, but woman is the heart of humanity; he its judgment, she its
feeling; he its strength, she its grace, ornament and solace” (Searle 134).
Publicly, the goal of a traditional woman in the nineteenth century was to be
married to a man of means, to have children, and to be protected from the
difficulties of life by her husband. The respectable woman did not interest
herself in their husband’s business; it was regarded as unladylike if a
woman show any knowledge of or interest in areas of life that were outside
her domestic duties. It was basically a time when wives did what their
husbands wanted them to do, this is what society felt was a norm.

A husband was declared to be responsible for his wife’s acts; she lives
under his protection and cover (Smith 6). They did not treat women as
rational being responsible for their own acts but rather akin to a child or the
insane who lacks rationality. Generally, they were denied rights and
subjected to laws made by men.

Henrik Ibsen’s A Doll's House represents the issues women faced in the
nineteenth century. The play explores the problems of the social passivity
assigned to women in a male-dominated society. His plays were regarded as
outrageous in much of society at the time, when society’s values of family
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behavior. This study will also allow them to better understand and
appreciate A Doll’s House.

Hypothesis
There are two research questions that I will focus on in this study. They

are as follows:
1. Based on the social constructionist theory, how does society affect the

male character’s masculinity?
2. How does society construct the female character’s femininity in terms

of her perception and response towards the male character’s oppression?

Introduction
This research is divided into nine sections. Section one is the

introduction which sheds light on the conditions of middle-class women in
the early and mid nineteenth century; their nature, capacity, duties, rights,
etc. The other sections deal with the image of the main female character,
Nora, in the play. The conclusion sums up the findings of the research on
the subject. Finally, the research ends with a list of references, and synopsis
in Arabic.

1. The Conditions of Middle-Class Women in the Early and Mid
Nineteenth Century

During the nineteenth century, the middle-class family was “a strictly
hierarchical group with the husband at its head” (Harrison 142). Men
represented the authority; they made the rules and operated the mechanisms
of society. The family depended on the income earned by the male
household head. Women were submissive to men. They were assumed to be
inferior to men. They were not expected to go out to work; it was socially
unacceptable, and was considered as an insult to a man if they were to rely
on their wives for anything. The middle-class women were supposed to
avoid work outside the home unless there was extreme economic necessity.
It was their husbands’ responsibility to provide them financially regardless
of all circumstances and what their wives wanted in life. There was a
conventional view that “a woman could not work and be a lady” (May 285).
They excluded women from economic activity and active participation in
their fathers or husbands’ occupation and business.

Society at large believed that men and women had different duties,
activities, roles, and responsibilities. They considered that men and women
occupy separate spheres. Women’s proper sphere was in the home while
men’s proper sphere was in the public arena. Women were supposed to play
a role in which they supported their husbands, took care of their children,
and made sure everything was perfect around the house. Work, politics, and
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Abstract
Statement of Problem
In A Doll’s House, society plays a major role in shaping Torvald’s

masculinity and Nora’s femininity. Ferree, Lorber and Hess stated that
gender is an ongoing product of daily social practice. Men and women are
typically geared towards behaving in particular ways by their society and
culture (Ferree et al. 5). According to Burr, social constructions warn people
to be doubtful of their beliefs about how the world seems to be (Burr 3).

This theory illustrated in A Doll’s House affects the demeanor of Nora.
Nora's father and husband segregate her from involving in social circle.
Nora desires to involve in the society like everyone. However, her
husband’s “entrapment” blocks to go further behind the four walls of the
house. It is inside the four walls that Nora’s anger and agony develops.

Purpose of the Study
This study intends to show how the social constructionist theory can be

applied to the analysis of gender in A Doll’s House. Explanations of the
ways in which society constructs Torvald’s masculinity and Nora’s
femininity will be provided.

Significance of the Study
This study hopes to investigate how society constructs gender in terms

of Torvald’s masculinity and Nora’s femininity. Readers will come to
realize that society holds significant influence in molding the characters’
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Behavior
Miss class a lot Yes No
Come late to class Yes No
Have difficulty concentrating for long periods Yes No
Show aggression to peers or teacher Yes No
Do not seem to be motivated to learn Yes No
Do not participate in activities Yes No
9.What strategies do you use to assist your students who are showing

any of the behaviors above?
a. Ask the counselor to talk to the students Yes No
Personally discuss with the student (out of class)
any issues they might be experiencing that are impacting on their class

attendance or participation. Yes No
10.What support do you need to assist you in teaching adult learners?

Circle on all relevant letters.
a. Bilingual support
b. Sharing strategies with colleagues
c. Assistance from counselor
d. Professional development
11. What support do you receive to assist you in teaching adult learners?

Circle on all relevant letters.
a. Bilingual support
b. Sharing strategies with colleagues
c. Assistance from counselor
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SURVEY QUESTIONS
1. What is your main program you are teaching on? Please circle one

answer only.
a. AMEP
b. LLNP
c. Other (please specify)
2. What is your main teaching focus? Please circle one answer only.
a. Adult English Language
b. Adult literacy/numeracy
c. Adult numeracy
3. Have you taught refugee students before?
a. Yes
b. No
4. How old are your adult learners? Please rank the age categories

where 1 is the category with the highest number of learners.
a. 18-24
b. 25-34
c. 35-44
d. Over 45 years
5. What is the educational background of your adult learners? Enter the

approximate number of learners below.
Years of schooling Number of adult learners
No formal schooling
1-2 years of schooling
3-5 years of schooling
Over 6 years of schooling
6. Are all the adult learners in your classes at roughly the same

language literacy, numeracy level or is there a range of levels?
a. Pre. SWE
b. Level 1
c. Level 2
d. Level 3
e. Or higher
7. As far as you are able to generalize, what would you say are the

greatest barriers if any to learning for your adult learners?
8. Many refugee students have experienced torture and trauma and face

resettlement issues also. Do you think, your learners show any of the
following behaviors in the classroom?

Circle on one letter for each behavior below.
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interfered by stress, which related to their settlement issues. Adult learners
often miss class due to family problems or family responsibilities. Adult
learners also have stress due to financial difficulties. Students had no access
to childcare and therefore cannot attend classes.

They are under pressure to provide things for the family here and to send
money to relatives back home, poverty and accompanying hassles, learners
come to class after a long day of hard physical labour at work.

Inability to plan time well, inability to think ahead about consequences,
and difficulty in getting on with others. These findings from the survey
questionnaire associated with the findings from the literature review. I have
also participated in gathering some of this information through my
observation to the classes. As I have observed the classes, I think even
highly educated refugee learners who have been taught in dissimilar systems
still want help in adjusting to another learning demands in adult learning
situations in Australia. However at the same time as there is variety, the
majority of Southern Sudanese refugees mostly women in the age group 30
and over have not had formal education or minimum education, but this
figure was less among Afghanis students especially women. From my
observation to the classrooms, the survey indicated that the development of
English literacy of reading and writing skills seems to be a slow and
tremendously frustrating job for many Southern Sudanese adult learners.

The task of adapting to the routines of schooling, of sitting and
concentrating in a classroom are unfamiliar and for many, a challenging
experience. From my experience as an adult teacher, I believe Southern
Sudanese learners need different approaches to their immediate needs in
language and literacy learning.
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The major focus of my research was the investigation of the causes of
learning barriers among adult learners at AMES College in
Sydney/Australia.

In my 2nd part of the research which I have conducted, I used
questionnaire through research which I have collected the information from
25 adult English language, literacy and numeracy teachers who are currently
teaching adult learners, at AMES College in Sydney NSW, which had
substantial numbers of different kinds of refugee arrivals in the past. So in
addition to the literature review which l analysed the data and I have
collected it from survey (questionnaire) as well in order to support the
objectives of my literature research.

The teachers were 25, and their experience in the field of teaching were
started from 1 year up to 15 years and over.

The teachers were familiar with the Adult Migrant Education Program.
There were 160 adult learners. The students were consisted from different
nationalities. Students in this program were entitled to study 510 hours of
English free of charge.

The educational background of the adult learners in the respondents’
classes is also constant with the evidence in the literature, with respondents
reporting from the total of 160 students, almost 30 percent of their adult
learners had no experience of schooling system, with some students at about
10 percent having higher levels of English and formal education and a
further 34.4% experiencing only up to five years of formal schooling.
However, in this study, the percentage of adult learners with more than 6
years of schooling (26.2%) is also comparatively considerable. The survey
replies showed that the great number of adult learners was entering English
language and literacy provision with very limited English. The replies from
the questionnaire were grouped according to how they relate to the refugee
learners’ experience of formal education, and their shift from a highly oral
culture to a highly literate culture for example Sudanese learners or to the
physical and psychological effects of past trauma or present settlement
issues. The survey showed that the adult learners experience in formal
education, no experience or limited experience in formal education in any
language such as Sudanese, and have very limited background in classroom
practice such as teachers questioning techniques.

Some of these students were not familiar with western emphasis on
written to highly literate culture. Some students were not able to read maps,
graphs and tables. The students were very much affected by physical or
psychological effects of past trauma or current issues. Their study was
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There were many more causes that affected learning barriers in literacy
among adult students at AMES such as health problems, anxiety, loss of
trust, less concentration, memory impairment and sleep interruptions. All
the factors had direct impact on student’s ability of language learning.
Settlement is another factor that adult learners had faced. Because this
process occurs over years not in a short time in order to be adjusted and to
be integrated in to the new society (Burnett, 1998) cited in The Special Prep
Program by Noy, 2001, 12).

Neera also found these causes of learning barriers in regard to literacy,
such as, lack of interactive relationship between adult learners and outside
their classroom, lack of local practical experiences in gaining literacy, and
lack of critical literacy in their Non-English Speaking Background (NESB)
students and lack of literacy skills (Handa, 2005, P. 42).

In addition, studies by (McPherson, 1997); (Taylor, 1999) cited in Noy,
2001, p.12) showed from the classroom that students from a non-roman
script language background or from less education background have more
barrier in learning English. Study by (Ross, 2000) indicated that older
adults, low education background in their first language and learners have
not been long in Australia correlated with slower language learning
difficulties cited in (Noy, 2001, p.12-16).

In another research carried by Handa suggested that mature age students,
low-socio economic backgrounds students, NESB students are struggling
with the issue of language learning and the challenge of adapting to a new
education culture (Handa, 2005, p.43).

A similar concept research conducted by another AMES suggested that
learning barriers also caused by the following factors such as, past trauma,
settlement issue, lack of time and public transport (AMES, 1992, p.3).

These were the major hypotheses of this research and were proved. The
results of the research from the literature review suggested a major barrier
that adult learners were facing learning barriers with literacy.

In my second part of the research, which I have used the methodologies
such as, observation of classes and questionnaires to find out about the
major barriers, those adult learners faced while they were studying English
language at AMES College in Sydney. I have adapted the idea of
questionnaires from the literature of The Department of Education, 2003,
p.7-10).
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material seemed much more easily comprehensible to the adult learners
without exception.

This stage of the research gathered and analysed qualitative information
from 7 teachers’. The teachers said the students that were affected by stress
and trauma could get support from the community centres that employed
Sudanese community worker, Afghani community worker in Auburn, and
Iraqi community worker at Liverpool, for the Treatment and Rehabilitation
of Torture and Trauma Survivors in New South Wales. Students also can get
help from a psychologist and counsellor who work for a major provider of
the Adult Migrant English Program in Sydney and even in other states.

Teachers in the AMEP have worked with specialized agencies like the
Victorian Foundation for Survivors of Torture to learn how to provide
supportive learning conditions. Teachers are trained to recognize distress
symptoms and to access professional assistance when needed. They are also
trained to evaluate the suitability of topics, resources, and activities for use
with these learners and to implement appropriate classroom strategies in
order to be able to overcome and control aggressive students, distress, and
distraction.

Adult Learners with Special Needs
From my research and investigating with the management of the AMES

College, I found that the current immigration policy distinguishes the
Refugee and Humanitarian Program from the rest of the Migration Program.
Due to refugees special need in this regard. Special provisions allow
refugees extra time within which to use up their entitlement of 510 hours of
free tuition in recognition of the special psychological and other barriers
they might face during their initial year of settlement. According to this
policy the adult learners were given greater flexibility in attendance to
allow them to withdraw when they feel the need for a break without losing
their entitlement. On top of the entitlement to 510 tuition hours, refugees
can now have up to 100 additional hours. This extension is provided in
recognition of the special needs of the increasing numbers of survivors of
torture and trauma and refugees with little or no formal schooling.

CONCLUSION
The research indicated that adult students had learning barriers and the

causes were due to their Non-English Speaking Background (NESB)
background of the students, less formal education in their first language,
pressure to learn a new language and new culture, settlement and family
problems, economic and psychological problems.
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Their strength is community. Unlike the refugees from the Yugoslav
countries where opposing sides from the war were often in the classroom
together with fresh memories and aggressive feelings, the Sudanese refugees
are all on the same side and welcome each other warmly. Very quickly they
know what the other students are doing and they can say that X won’t be
here today because they have this or that problem to solve.

Some responses suggested that the English language class itself was
also an important forum for the adults to get together to exchange news and
help each other. One interviewee teaching a class of Sudanese women said

A lot of class time is spent with learners talking in Dinka [one of the
main languages spoken in southern Sudan, the learners doesn’t let me into
their discussion. They discuss their own problems.

Given this array of data, it is not possible to make any firm comments
about how teachers may assist Sudanese learners in dealing with the effects
of past trauma or present stress, or if indeed it is appropriate for teachers to
play a major role at all. The researchers’ proposed discussions with
members of the Sudanese community and representatives from the Services
for the Treatment and Rehabilitation of Torture and Trauma Survivors
might provide further guidance on this issue.

All the teachers in the questionnaire supported home tutor scheme, in
order to provide a home tutor to the students in addition to their classes.
Because it seems the students can do well when they get to a class.

Personal contact with a local person develops the desire to
communicate and to get to know the community. It seems to do better than
those who come to class without that preliminary personal contact. Let the
clever students to lead and help and translate or /explain to others, if there
is no teacher’s aide to support the students and I am sure that the adult
learners love having access to explanations in their own language, and I
have a good support.

Almost all teachers mentioned the need to provide many opportunities
for repetition and recycling of learned material for Sudanese learners. The
clear focus on vocabulary development and pronunciation were also
frequently mentioned.

Several interviewees mentioned that they were much more careful about
the content of teaching material, to avoid topics that may distress learners,
particularly if teachers knew that learners were separated from their spouses
or children still in their countries. From my observation to classes I saw
some teachers used the visual materials in teaching, but not all. As a
professional teacher I believe that real objects, photographs and video
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FUTURE DIRECTIONS
Here I would like to talk about the guidelines that I have found from

both my literature review and the survey (questionnaire) that I have
conducted through 25 adult language teachers at AMES College in Sydney.
The findings and the guidelines will support the teachers to plan better in the
future and to take care of their students, which need special care. The
students at the college will also learn and gain a better understanding from
their teachers and curriculum that were planned to deliver this mission to the
students.

The teachers have to prepare content suitable for individual’s
differences, and there are opportunities for building on the factors that seem
very supportive to Adult learners. AMES should provide extra support to its
students in order to overcome the factors that caused learning barriers. For
example provide supportive environment, non-pressured teaching strategies,
focus on every day English language learning in order to assist settlement
needs, assist with public transport, volunteer support or home tutors and use
of bilingual support within and outside classrooms, and provide supportive
environment such as counsellors and interpreters in order to assist those
adult learners that suffer from the effects of trauma and torture (Noy, 2001,
p.2).

In addition to the above points that support adult learners in order to
overcome the effects of learning barriers, the following are extra points that
serve the same purpose.

“Self directed learning and the Andragogy School” (Knowles)
“Learner centred and humanistic educators” (Rogers)
“Critical pedagogy and social action” (Mezirow)

“Training and efficiency” (Boud, Keogh, 1988).
The research investigated and focused on causes of learning barriers

only. Further it may be difficult to generalize about causes of learning
barriers faced by adult learners at AMES based on a narrow research.

Here I would like to add more guidelines and suggestions that I have
discovered from the survey through (questionnaire), that were used by the
adult teachers at AMES College, and then I collected that data and then I
analyse the result of that survey.

All the interviewees suggested that support from the Sudanese, Afghani,
Iraqi, Chinese communities was a key factor in assisting learners to deal
with the stresses of the past and present.

Several interviewees in the context of religious affiliation and church
attendance mentioned community:
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settlement issues. The survey indicated that the students experience in
formal education, no experience or limited experience in formal education
in any language such as Sudanese, and have very limited background in
classroom practice such as teachers questioning techniques. Some of these
learners were not familiar with western emphasis on written to highly
literate culture. Some students were not able to read maps, graphs and
tables. The students were very much affected by physical or psychological
effects of past trauma or current issues. Their studies were interfered by
stress, which related to their settlement issues. Adult learners often miss
class due to family problems or family responsibilities. Adult learners also
have stress due to financial difficulties. Students had no access to childcare
and therefore cannot attend classes.

They are under pressure to provide every thing for the family here and to
send money to relatives back home, poverty and accompanying hassles,
learners come to class after a long day of hard physical labour at work.
Inability to plan time well, inability to think ahead about consequences, and
difficulty in getting on with others. These findings from the survey
associated with the findings from the literature review. I have also
participated in gathering some of this information through my observation
to the classes.

As I have observed the classes, I believe even highly educated refugee
learners who have been taught in dissimilar systems could still want help in
adjusting to another learning demands in adult learning situations in
Australia. However at the same time as there is variety, the majority of
Southern Sudanese refugees mostly women in the age group 30 and over
have not had formal education or minimum education, but this figure was
less among Afghanis students especially women. From my observation to
the classrooms, the survey indicated that the development of English
literacy of reading and writing skills seems to be a slow and tremendously
frustrating job for many Southern Sudanese adult learners.

The task of adapting to the routines of schooling, of sitting and
concentrating in a classroom are unfamiliar and for many, a challenging
experience. Many refugee students need to be taught the fine motor skills of
holding a pen resulting in students tiring easily. From my experience as an
adult teacher, I believe Southern Sudanese learners need different
approaches to their immediate needs in language and literacy learning.
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are similar is because it is all linked to each other. For example most of the
adult refugees are from the Middle Eastern background, due to war, family
disruption, lack of education due to political matters. As you can see their
learning barriers are all similar because many of these refugees have been
through the same issues, physiologically disrupted which leads to all kinds
of side effects, who everyone reacts differentially to. Many Asian Migrants
(A.M), tend to migrate to Australia, due to socioeconomic issues. But none
of the literatures have dealt with reading comprehension issues related to
texts. In addition to my literature review in regard to this research, I will
also use another strategy, such as questionnaire (survey) to investigate the
barriers that adult learners faced at the AMES College in order to support
the problems and findings of my literature review. Which I have found.

FINDINGS FROM THE SURVEY
The teachers were 25, and their experience in the field of teaching

started from 1 year up to 15 years and over. They taught adult learners and
they were familiar with the Adult Migrant Education Program. Most of the
learners in this study (60 women and 100 male students) 40 students were
from Iraq, 20 students were from Afghanistan, 10 students were from
Lebanon, 30 were from China, 5 from Vietnam and the rest which is 55
from the rest of the world, for instance countries like Bosnia, South Sudan,
former Yugoslavia and so on. Students in this program were entitled to
study 510 hours of English free of charge.

The educational background of the learners in the respondents’ classes is
also constant with the evidence in the literature, with respondents reporting
from the total of 160 students, almost 30 percent of their adult learners as
having no experience of formal schooling, with some learners at about 10
percent having higher levels of English and formal education and a further
34.4% experiencing only up to five years of formal schooling. However, in
this study, the percentage of adult learners with more than 6 years of
schooling (26.2%) is also comparatively considerable. The survey responses
showed that the great number of adult learners was entering English
language and literacy provision with very limited English.

Respondents were next questioned to note on their insights of the
barriers to learning that were relevant to the adult refugee learners. Again
for convenience, responses were grouped according to how they may relate
to the refugee learners’ experience of formal education, to their shift from a
highly oral culture to a highly literate culture for instance Sudanese learners
or to the physical and psychological effects of past trauma or present
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the pressure of formal classes were main concerns cited in The Special
Prep Program by Noy, 2001, p.17).

In addition, studies by (McPherson, 1997); (Taylor, 1999) cited in Noy,
2001, p.12) showed from the classroom that students from a non-roman
script language background or from less education background have more
barrier in learning English. Study by (Ross, 2000) indicated that older
adults, low education background in their first language and learners have
not been long in Australia correlated with slower language learning barriers
cited in (Noy, 2001, p.12-16).

In another research carried by Handa, she found that mature age
students, low-socio economic backgrounds students, NESB students are
struggling with the issue of language learning and the challenge of adapting
to a new education culture (Handa, 2005, p.43).

Changes in socioeconomic such as, life expectancy, literacy and improve
in the level of employment, distribution of incomes and wealth have great
impact on everybody’s life. In my experience if we have a strong economy
and the result of it, employment will increase and we will have a better
income, the quality of our life will be changed. Our expenditure will
increase and we will have better and stronger position financially. I can say
that in poor countries it is vice versa, so, the distribution of income is badly
distributed among their population, private and public sectors. As
consequences the unequal distribution of income has an impact on education
and literacy. Hence the quality of education, which includes literacy, will be
very weak.

Another research conducted by AMES found that learning barriers also
caused by the following factors such as, past trauma, settlement issue, lack
of time and public transport (AMES, 1992, p.3).

In Australia the labour market no longer offers the same opportunities
for unskilled work as it did for those people who are illiterate (Angwin,
1992, p.6). In addition, unemployment is three times higher among
immigrants of NESB than the rest of the population (The Herald Sun May,
1992) cited in (Angwin, 1992, p.7). Evidence from second language
acquisition theory research indicated that many students pass through stages
where they appear to be not making observable progress, but some time
later leap ahead (Ellis, 1983) cited in Angwinn, 1992, p.8).

In general, all the literatures I have read were similar to each other in
terms of the causes of learning barriers and they used different strategies in
their investigations such as, case study, interview, questionnaire, and
observation of classes. The main reason as to why all their learning barriers
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The definition of ESL student:
“ESL students are those who have language backgrounds other than

English and who are learning English as their second or additional language
at school” (Curriculum Corporation, 1994) cited in (Department of
Education, 2003, P.2).

TESOL: Students from Non-English Speaking Background (NESB)
have not had many years of formal education and might not have complex
literacy skills in their first language. Students at AMES were under pressure
to learn a new language, new learning and new culture. They faced
problems with settling in a new country in addition to their family problems.
Against this background comes the pressure to learn a wide variety of
reading comprehension skills (Angwin, 1992, p.12).

In addition to the other causes of learning barriers that I have found in
my research previously in regard to literacy, Neera found the following
causes as well:

Lack of interactive relationship between adult learners and outside
their classroom.

Lack of local practical experiences in gaining literacy.
Lack of critical literacy in their Non-English Speaking Background

(NESB) students.
Lack of literacy skills (Handa, 2005, P. 42).

Many literature studies showed that even apparently successful early
adjustment may be followed by subsequent mental and physical breakdown
(Eisenbruch in Burnett 1998) even similar literature on rehabilitation from
torture and trauma suggests along term recovery process, not within first
few months after arrival (Mepherson, 1997; VEST 1998) cited in The
Special Prep Program by Noy, 2001, p.12).

Even adult learners put great priority on learning English, but frequently
face barriers. For example, Pittway, 1991, reported 98% of sample of 204
refugee women identified learning English as their priority need but their
entitlement constraints and difficulties with finding appropriate classes as
barrier to successful language acquisition. Economic and family
responsibilities factors were barriers for Vietnamese women to participate in
language learning (Edwards 1996) cited in The Special Prep Program by
(Noy, 2001, p.12-13).

There were more barriers for adult learners to participate in English
language learning, such as fear of public transport and anxieties about
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FINDING THE CAUSES OF LEARNING BARRIERS AT AMES
COLLEGE IN SYDNEY

A special program was established to assist new arrival students called
Special Preparatory Program (SPP). The migrants and refugees were
suffering from the effects of trauma and torture and they were struggling
with language learning. The newly arrived migrants faced learning barriers
resulting from their experiences; they were older, and less educated in the
past. Some of these students had never been to school and some were
illiterate. Some were preliterate and some students had 1-3 years of
schooling. In general they were falling in different categories. The Victorian
Foundation for Survivors of Tortures training manual describes in detail the
social, mental, and physical effects of torture (VFST, 1998) cited in The
Special Prep Program by Noy, 2001, P.12-14).

Students learning difficulty “refers to those whose achievement levels
in mathematics and/or language (literacy) are significantly below specified
benchmarks and where these results cannot be attributed to intellectual or
physical disability or sensory impairment” (Shean, 1993, p.18) cited in
(Department of Education, 2003, p. 3).

Learning disabilities have been defined as significant barriers in
reading, spelling, mathematics, and/or written language in spite of average
or above-average intelligence (Siegel, 1999, p.305) cited in (Department of
Education, 2003, p. 3).

There were many more causes that had impact on adult learners in their
study and learning literacy at AMES College, for instance health problems,
anxiety, loss of trust, less concentration, memory impairment and sleep
interruptions. These factors had direct impact on student’s learning abilities.
Settlement is another factor that adult learners faced, because they were
newly migrants and refugees and in order to settle in a new country is not
easy, and this process occurs over years not in a short time in order to be
adjusted and to be integrated in to the new society (Burnett, 1998) cited in
The Special Prep Program by Noy, 2001, 12).

Anecdotal evidence indicates there were many causes of learning
barriers at AMES. The major cause was English as a Second Language
(ESL) background of the students. (Macquarie university Sydney, 1997,
P.293).
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through eleven questions (questionnaire), the survey that has been carried by
25 adult language teachers at the college.

Survey methodology
The major focus of this research is the investigation of learning barriers

of adult refugee and migrant students’ at AMES College in NSW. So the
methodology, I am going to use, it will be from the reading of the literature
that I have collected from the previous researchers. This methodology, it
will be qualitative research.

In addition to the literature review, I will also analyse the data, that I
have collected from a survey (questionnaire) that has been collected from
the classroom teachers and my observation in classes. The goal of this stage
of the research was to use (questionnaire) survey as a means of collecting
data, and observing classrooms, so in this process the adult English
language, literacy and numeracy teachers use it to address barriers and the
specific learning needs of adult refugee learners. In this survey research,
which has been taken care by the teachers, definitely it will support the
findings from the literature review, which I have conducted. The data
gathered from the survey was intended to provide useful information in
order to make this study more valuable.

Sampling techniques
In addition to my literature review, I have also conducted a survey

through (questionnaire) The survey distributed among 25 teachers at AMES
College. A copy of this survey is attached as Appendix 1. Teachers’
survey.

Significant among these programs were the Adult Migrant English
Program and the Language, Literacy and Numeracy Program.

But my focus was just on Adult Migrant English Program (AMEP)
However, 25 teacher surveys were returned. This information indicates

that the great majority of adult learners referred to in this sample have very
little English language proficiency. These learners would be accessing the
510 hours entitlement to English language tuition available to them through
the Adult Migrant English.
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support my research, which I have gathered from the reading of the
literature review.

I can also use this information for establishing guidelines when we have
to assess and evaluate ESL students who face or experience difficulty in
learning (Department of Education, 2003, P.1).

RESEARCH QUESTIONS
Those students at the AMES had learning barriers due to their Non-

English Speaking Background (NESB). The major barriers faced by the
students were reading and comprehension. The research focused mainly on
the causes of learning barriers. The research questions were formulated in
light of my experience and literature research conducted. This research used
the following guideline questions:

1. What are the learning barriers for second language learners?
2. What are the causes of learning barriers?
3. What are the barriers for mature age students, learning a second

language in Australia?
4. What is learning disability?
5. What is (ESL)?
6. What is ESL student?
7. What is TESOL?
8. What is NESB?

My research found students at AMES were classified as having learning
barriers if they fell in one of the four categories. The first was disrupted
previous education. This included students who were preliterate, semi-
literate or illiterate in their first language. It also included students whose
schooling had been disrupted in the past because of war. According to the
research conducted, the majority of the students had special needs and did
not have normal learning, older students and those from a non-roman script
background. Some students were illiterate in their own mother language,
never been to a school and had a history of disrupted schooling. Some of the
students did not have a formal school system. The second was physical
disabilities. The third learning barriers included known or suspected
learning barrier and intellectual disability. The fourth was psychological
difficulty, which included emotional disturbances, and trauma resulting
from war, or displaced due to war in their country and spent time in refugee
camps (Noy, 2001, p.4-5); (Angwin, 1993, p.3). In addition to these
questions I have attached at the last page a copy of my survey research
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teaching reading comprehension to all students irrespective of whether the
students have learning barriers or not.

Traditionally the AMEP (Adult Migrant Education program) has
provided a settlement English language program for newly arrived
immigrants and refugees who have been granted permanent residency status
in Australia (Angwin, 1992, p.4).

At first a centralized curriculum was designed by the government, but in
the 1970’s curriculum development was decentralized, so that teachers at
individual programs became the main developers of curriculum learner
placement, needs assessment, and procedures for monitoring progress
(Burns, 1994, p.32).

The result has been the development of a number of competency-based
curriculum documents that are nationally recognised. The Certificate in
Spoken and Written English (CSWE) was changed and developed by N.S.W
Adult Migrant English Service and the National Centre for English
Language Training and Research (NCELTR). The aim of the CSWE is to
allow adult English-Language learner to develop the language and literacy
skills that will permit them to take part in further education, training, and
employment and become contributing adult learners of the community.
Competencies tell what learners can do at the end of study are identified at 3
stages, such as beginner, post beginner and intermediate. At each phase,
learners grouped by competencies may be assessed through teacher
observations, interviews, roll plays, learner self –assessment and so on.

(Ahttp://www.marcipally.com/susconch1.htmi)

THE OBJECTIVES OF THE RESEARCH
The purpose of my research is to find out the problems that adult

learners have faced during their study at AMES College in Sydney. I want
to investigate the causes of learning barriers and to test the existing theories
about learning barriers. I would like to analyse those hypotheses such as
their previous education in the past, physical disabilities, psychological
difficulties, and the intention of the research is to understand a particular
phenomenon in the context, the cause of learning or reading barrier. In
addition to that, I have used quantitative research through a questionnaire. I
have collected data from 25 adult English language, literacy and numeracy
teachers who are currently teaching adult learners, at AMES College in
Sydney NSW. So in addition to the literature review I will analyse the data,
which I have collected from, survey (questionnaire) as well, in order to
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language, literacy and numeracy teachers who are currently teaching adult
learners, at AMES College in Sydney NSW, which had substantial numbers
of different kinds of refugee arrivals in the past. So in addition to the
literature review I will analyse the data, which I have collected from the
survey (questionnaire) in order to support the objectives of my research.

INTRODUCTION
The major focus of this research is the investigation of learning barriers

of adult refugee and migrant students’ at AMES College. The research will
investigate the learning barriers among adult learners. In doing so, I will
outline some background and needs of the learners, the objectives of the
research, research questions, the definition of some terms, key points of the
causes of learning barriers from the literature that I have read, future
directions and conclusion. What are the causes of learning barriers among
adult learners at AMES College?

This research will also gather and analyse some data through a
questionnaire which is quantitative data and the information that is going to
be gathered from 25 adult English language, literacy and numeracy teachers
who are currently teaching adult learners, at AMES College in Sydney
NSW, which had substantial numbers of different kinds of refugee arrivals
in the past. In addition to the literature review, which have been analysed, I
will analyse the data, collected from the survey.

The survey findings will support the information about the particular
learning needs such as (future direction) of adult refugee learners and the
barriers that students faced and presented in the literature review for this
study. Specifically, these needs arise from the learners’ limited formal
education, cultural background, their unfamiliarity with a highly literate
(print-based) culture, and the physical and psychological effects of the
conflict in their home country and settlement issues. The findings also
reveal a highly experienced group of teachers doing their best to
accommodate these needs within the constraints of curriculum and program
delivery requirements.

BACKGROUND AND NEEDS OF THE LEARNERS
Adult refugee learners were from non-English Speaking Background

(NESB), consisting of newly arrived refugees and migrants. The students
were from all over the world such as Iraq, Iran, China, Vietnam, Turkey,
Afghanistan and former Yugoslavia. When students came to AMES almost
no one could speak, read, write or understand English. I assumed this
background of adult learners at AMES has very strong implications for
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Title and Abstract
TITLE
The major focus of this research was the investigation of learning

barriers of adult refugees and migrant students’ at AMES College in
Sydney. The research investigated learning barriers of adult refugees and
migrant students’ at the college with learning barriers, the research found
that they had. It investigated the causes and the nature of barriers that adult
learners faced at the college while they were studying English language.

The research I have conducted discovered adult learners had learning
barriers with literacy which was caused by disrupted previous education,
students who had physical disabilities, other barrier like known or suspected
learning barrier and intellectual disability and psychological difficulty which
included emotional disturbances, and trauma resulting from wars in their
countries. It is also being a student from a Non-English Speaking
Background (NESB) which was another barrier among the adult students.
Age was also another barrier that students faced, because they were older
and less educated in formal schooling in the past.

These were the major hypotheses of this research with some more
additional barriers that were proved.

This research has gathered and analysed a mix of qualitative
information, which I have gathered from a literature review and it’s author’s
suggestions. In addition to that, I have used quantitative research through a
questionnaire which I have collected the information from 25 adult English
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Further investigation with a bigger sample is needed on a larger group of
students to extend the validity of the research.

Moreover, the curriculum and course materials are the most important
criteria to develop pronunciation. The teachers should include
conversational English and pronunciation lectures in all stages and academic
years. Secondly, the class should be student-centred. Finally, the students’
pronunciation problems should be identified and help them improve their
pronunciation. This could be done through focusing on the word stress,
pitch, and intonation. Furthermore, students should be motivated to interact
more and socialize more with English native speakers by providing this kind
of circumstance as we have explained.
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5. Conclusions
5.1. Conclusions
To conclude, as it is indicated, pronunciation is one of the most difficult

parts of language for foreign students and learners. In a total-learning
process, anyone can achieve a better pronunciation. Pronunciation subject
should be viewed in the same level as of the other subjects because it is an
important topic in communicative competence.

To sum up, the study’s main objective is to investigate the Kurdish
students’ pronunciation problems. The researchers did a survey on the
students at University of Koya / English Department in order to achieve the
answer of the research questions. Through the study, the findings have
explained two major points: Firstly, the students’ major, secondary, and
minor problems have been reported. Their major problem is /
and intonation. Moreover, their secondary problem is assimilation.
Furthermore, their minor problems are intrusion and elision. Another
problem lies in kurdicizing English languages as well as mixing between /?/
and /z/ and pronouncing / / as /s/. Secondly, the factor of their problem is
highlighted, which is the use of TL (Target Language) inside class. Finally,
practicing accounted as the solution to improve the student’s pronunciation.
Furthermore, listening to English activities and speaking in English among
themselves could be another solution to improve their pronunciation on
condition of using dictionaries a lot for the transcription of words.

5.2. Recommendations
Pronunciation is demonstrated as a vital component of speaking. English

non-native students should work harder to achieve improvement. Many
Kurdish students face difficulty when they speak English. Moreover,
practicing by organizing workshops for native speakers so as to motivate
students communicate in English appears to be a good solution to address
the problems, as was admitted by the students themselves.

In conclusion, the findings of the research should be recognized as
important implications for further researches in communication,
pronunciation and discourse analysis. Moreover, the problems faced by
Kurdish students in terms of pronunciation need further explanations and
investigations. The implications and validities of the findings are limited;
therefore, the research needs further exploration with a larger number of
students and the use of case studies on the students to reveal their
improvements in speaking over time.

To achieve a further exploration and a broader explanation of their
problems, a larger number of participants should participate in the study.
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problems. Furthermore, each of intrusion and elision is accounted as their
minor problems. However, through different choice of the students different
result might be obtained, while these are the approximate result. The reasons
are obvious; their weak foundation could be a factor. As it will be
mentioned lately, the Kurdish students’ major and minor problems are due
to not only one factor; the education system and non-native environment
play crucial roles. Factors such as the use of Kurdish language inside the
classrooms and few opportunities to practice the language are obstacles for
the students to achieve better pronunciation. The students’ mistakes in the
use of English language are due to the absence of such opportunities.

4.2.2. The Causes of the Problems
Kurdish students as any other NNS suffer from pronunciation

difficulties. These difficulties are formed from the direct and indirect
factors. For the direct factor, non-native environment, lack of interest and
motivation, the use of Kurdish language inside the classes, few
opportunities to practice the language, and the lack of classroom interaction
are the main factors; as each of Suter (1976:242), Sparks and Glachon
(1991:12), Celce-Murcia, et al. (1996:120), and Gilakjani (2012:120)
illustrate the idea through their studies. In contrast, each of weak
foundation, status of English, bad methods of teaching, and lack of
corrective feedback will affect their pronunciation indirectly, as shown in
figure1.

4.2.3. Suggestions and Recommendations
Most of the students agreed upon the idea that self-recording and

practicing will improve their pronunciation. Moreover, the teachers
mentioned that students should interact with NS and practice the language
continuously, as each of Gilakjani (1991:125), Marinova-Todd et al.
(2000:29), Masgoret and Gardner (2003:207), Bernaus et al. (2004:84), and
Gatbonton et al. (2005:509) agreed upon. Overall, all the suggestions
include the ideas of practicing, classroom observation, and working as a
group for a better improvement. Additionally, attending private sectors in
the summer holiday and speak in English even outside their classrooms
could be accounted as some other suggestions.
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Finally, the students were asked to show their recommendations and
suggestions for better improvement. Almost half of the students (n=13)
agreed on the idea that they are unable to speak with a good English accent.
Moreover, the majority of students (n=26) approved that classroom
observation or interaction is important to improve students’ pronunciation.
Furthermore, self-recording and listening practices are another solution to
improve speaking, since (% 70) of the students agreed upon it. Furthermore,
the university curriculum did not give them enough help and benefit, since
the majority of students (n=21) selected “somewhat true” for questions
seven and eight (See Appendix 1). In addition, teachers recommended that
the students should listen more to English series, television shows and
movies. Moreover, they said that the students should look up the
transcriptions of words in dictionaries to learn the words in their correct
pronunciation. Additionally, the students should attend some English
Proficiency course and Pre-Sessional English Courses to improve their
pronunciation. While some teachers recommended that the students should
attend some private institutes to communicate with native speakers and
socialize more. One of the teachers has an interesting recommendation; if
any student communicates in Kurdish while in the university campus he/she
should pay 250 ID (Iraqi Dinars). In this way, you motivate them follow
English-based channels and let them overcome speaking and less accurate
pronunciation difficulties.

4.2. Discussion of the main findings
4.2.1. The Major, Secondary, and Minor problems of Pronunciation

for Kurdish Students at Koya University
As shown in the questionnaire (Appendix 1), the major problems of

Kurdish students in general are /
chose them as their first choice and their main problem. Perhaps Kurdish
students did not learn it in its practical environment; their knowledge is
limited due to the assigned curriculum having only one topic of
pronunciation during the four academic years. Moreover, Derwing et al.
(1997:7) state that classroom observation and practical environment could
be the best way to achieve better pronunciation. Through the data, it can be
concluded that each of “pitch” and “intonation” are their main problems due
to the lack of sufficient practice. A study by Celce-Murcia et al., (1966:44),
Pei (1966:120), and Burns (2003:75) explain the situation. It is believed
that, usually NNS pay much more attention to one component of language,
such as grammar or vocabulary, and ignoring their pronunciation.
Additionally, linking and assimilation are assigned as their secondary
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Figure 1. Major, Secondary, and Minor Problems in Pronunciation

Figure 2. Choices of the Students

Figure 3. Causes of the Problems

Figure 4. Obstacles in Percentage
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as their minor choice. By contrast, most of the students chose assimilation
and intrusion as their major problems for their fifth choice (% 23.3) and (%
30) respectively. Whilst, each of /
as their secondary problems because only five of the students chose them,
and other problems are accounted as the minor problems. On the contrary,
each of / nd intrusion are rated as their major problems
for the sixth choice and the other problems were minor. Furthermore, the
charts of both figure 1 and figure 2 show the major, secondary, and minor
problems of the pronunciation for the Kurdish students for each choice.

The second question of the survey announces the factors behind
students’ problems. As it can be seen in figure 3, the factors can be indicated
as follows: Non-native environment is scaled as the non-competent factor to
affect pronunciation difficulties, in which almost 22 of the students graded
the factor as their primary cause. In addition, the use of Kurdish language
inside the class and the weak foundation is the secondary factors, which (%
46.6) and (% 43.3) of the students chose respectively. Moreover, each of
“bad method of teaching” and “few opportunities to practice the English
language” (see Appendix 1) are scaled as the third factor for their problem.
Additionally, only seven students chose “lack of interest” and “lack of
motivation”, and finally, “lack of corrective feedback” and “ status of
English” are accounted as the students’ minor problems, because only (%
20) of the students believed that this factor could affect their pronunciation.
(As shown in Figure 1)

For the last question, students were asked to reveal those problems when
they speak English. Almost half of the students (n=12) stated that stress
replacement could be the most difficult and problematic issue when they
speak, whilst (% 20) and (% 26.6) picked pitch and consonant cluster as
their secondary obstacle. Moreover, students’ second choices of major
problems are pitch and stress replacement. However, pitch remained in the
same value for their third and fourth choice, which is (% 23.3); but
consonant cluster decreased to (% 16) and stress decreased to (% 14).
Furthermore, gesture remained almost the same in the first three choices and
increased to (% 30) for the last choice. The result shows that students’ major
obstacles are stress replacement when they speak, pitch and consonant
clusters are their secondary obstacle, and body gesture is the least problem
for the students’ speaking skill, as shown in Figure 4.
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spoken English adequately in practical circumstances. This is similar to the
findings of Glachon (1991:22), Celce-Murcia, et al. (1996:221), and
Gilakjani (2012:125) that illustrate the role of environment and motivation
on the students’ fluency.

Moreover, the students have been asked to indicate how many
hours/weeks they did English speaking practice, almost half of the students
(n=14) have given the response of “more than two hours”. However, only a
small group (n=5) has given the answer as “none”. Finally, they have been
asked whether they communicate with English native speakers or not.
Almost (% 70) of the students answered with “sometimes”, whilst (% 6.6)
and (% 3.3) of the students answered as “always” and “usually”
respectively; and the rest (n= 6) never communicated with ENS.
Consequently, the students had fewer chances to practice their English in a
native environment and communicate with native speakers. As a result, they
will face much more difficulty in their pronunciation during speaking. This
could be supported by the works of Marinova-Todd, et al. (2000:27), Burns
(2003:127), Moyer (2007:511), and Shively (2008:110).

The second section of the questionnaire illustrates the students`
problems, factors underlying the problems, and the development of the
students` pronunciation since they started studying at the university. The
fossilization of some pronunciation since the early age could be difficult to
change easily. The first section of this part discusses the major and minor
problems for Kurdish students in achieving a better pronunciation. The
problems were numerated as six different choices. Furthermore, intonation
on a sentential level is accounted as the major problem, in which (% 36.6)
of the students selected as the first choice. Moreover, /
considered as the secondary problem, because almost one third of the
students (n=8) chose it, and assimilation comes next by the average of (%
20). By contrast, the other problems are believed to be minor problems,
because only a few students (n=3) chose those problems as their first choice
(as shown in Figure 2.). In addition, as the second choice, both elision and
linking are chosen, (% 20) of the students rated this problem as their second
choice of difficulty. Whilst, /
secondary problems, one sixth of the students (n=5) had chosen /
insertion as the second and fourth choice. Additionally, intonation and
linking are rated as the third major problems, in which seven of the students
chose intonation and linking, and both assimilation and intrusion rated in the
same level (% 13). Moreover, for the fourth choice, nine of the students
selected elision as their major choice and only two students rated intonation
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criteria:
1. Thirty participants participated in the questionnaire. The data were
collected from different students of different stages (classes). The data were
collected from second, third, and fourth stages; and in each class ten
students voluntarily participated in the survey, in order to achieve the
collection of further data from different Kurdish students so that the
research questions could be answered.
2. The questionnaire was formulated by the researchers; later, Dr. Gibson
Ferguson (A research Method professor at the university of Sheffield /UK)
and some teachers from both the University of Koya and Sulaimani were
asked to revise the items in the questionnaire to avoid obscurity in the
wording and content of the final version. At the University of Koya Dr.
Harith, Dr. Safeen, and assistant instructor Rebin; and at the University of
Sulaimani assistant instructor Chalak, the head of English Department
assistant instructor Ibrahim and assistant instructor Yunis revised the items
of the questionnaire.

3. Finally, the methods were approved of based on the book by Zoltan
Dornyei.

Additionally, based on the literature review, the following research
questions have been formulated in order to achieve the purpose of the study:

1. What major, secondary and minor problems do Kurdish students at
the Koya University face in developing their academic speaking and
pronunciation in English?

2. What are the causes of these problems?
3. What recommendations, if any, do you have for the practice of the

students’ pronunciation to study at an English-medium University in
Kurdistan and Iraq?

4. Findings: Presentation, Analysis, and Discussion
4.1. Results and Findings
4.1.1. Questionnaire Results and Discussion
For background questions (See Appendix 1.), the students were asked

many questions, whilst the most important are illustrated here. Firstly, the
students have been asked whether English native or non-native teachers
have taught them. The result has revealed that, all the students (n=30) are
taught by non-native teachers. Secondly, (% 100) of the students attended
the public (state) secondary and higher school; and their subjects are taught
in Kurdish completely. The result has revealed that all the students are
grown in a non-native environment, which is one of the factors behind
students’ problems in their pronunciation since they could not practice their



9

study is conducted on a group of Spanish speakers of English learners, who
studied English for 10 years. The study assessed the degree of accentedness
and comprehensibility of the students` intelligibility. The research concludes
that, those who interact with ENS more, learn sooner and even better.
Primarily learners acquire language through input, and then they can speak.
The comprehensible input may develop the learner and through the different
micro and macro levels of a native-like pronunciation could be achieved
(Gilakjani, 2012:124).

4. The curriculum and course materials are the most important factors
to develop pronunciation. The class should be student-centeredness.
Moreover, the students` pronunciation problems should be identified
learners about their mistakes. This could be done through focusing on the
word stress, pitch, and intonation. Furthermore, students should be
motivated to interact more and socialize more with NS. As it is indicated,
pronunciation is considered as one of the most difficult part of the language
for EFL, even pronunciation is the least favourite topic for students.
Pronunciation should be viewed in the same level of syntax and grammar,
because it is an important issue in communicative competence. Moreover,
the teacher should be helper rather than feedback giver, to help learners
achieve what they have tried for.

3. Research Methodology
3.1. Methods
The study is conducted at the University of Koya / English Department

students (n=30), and all the teachers are English non-native speakers. The
standard range of students per class is 25-30. Moreover, oral and written
feedbacks are given to the students by their teachers.

The questionnaire consisted of two parts, background and Problem
section, which has been used to collect the required data. The first part aims
to collect some background information about the students’ previous
academic/educational background and their environment that they come
from. The second part aims to identify the students’ major and minor
problems in pronunciation. In addition, it identifies the factors underlying
their problems and the improvements they have experienced since they
began studying at the English department. (See Appendix 1)

3.1. Tools of Validity and Reliability
The research tools used in this study are regarded as valid tools

(Dornyei, 2007) for achieving the overall aims and objectives of the study.
The reliability and validity can be observed on the basis of the following
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Changing meaning effectively is the vital role of speaker whether s/he is
Native Speaker (NS) or Non-Native Speaker (NNS). Moreover, speakers
with good pronunciation and intonation might continue discussions
(conversations) much easier (Burns, 2003:45). According to Burns, these
speakers could achieve intelligibility, comprehensibility, and interpretability
even with low accuracy of vocabulary and grammar.

By contrast, Coniam (2002:36), Gilakjani (2012:121), and Seferoglu
(2005:305) explained segmental level of pronunciation as both vowels and
consonants, with their clusters.

2.2. Factors Affect Pronunciation
1. Attitude, motivation, and exposure: Both Celce-Murcia, et al.

(1996:320) and Gilakjani (2012:122) state that, motivated students who are
concerned about the target pronunciation could achieve a better
pronunciation among EFS. The idea can be supported by the study of Suter
(1976:235) on the university students. The more interaction the student has,
the more opportunities have to practice and use the language. Through the
study of Sparks and Glachon (1991:248), it can be concluded that students
with high motivation, seek out the Target Language (TL) more successfully,
than low motivated students.

2. Environment and social-communication could affect the
development of native like pronunciation (Gilakjani, 1991:123; Marinova-
Todd et al., 2000:24; Masgoret and Gardner, 2003:198; Bernaus et al.,
2004:83; and Gatbonton et al., 2005:491). Through some studies of
Marinova-Todd et al. (2000:25), Moyer (2007:504), and Shively (2008:100)
on English Non-Native adult learners, the writers conclude that motivation
and positive orientation might affect 2LL to become highly proficient or
even native-like speakers. Even though, Shively (2008:104) adds age-
effectiveness to the native-like pronunciation achievements. Shively
indicated that those learners who learn the language in their early childhood
or teenage life, they can adapt with the language as a native speaker, or they
will learn the target language easily. However, those who will learn the
target language after that period their pronunciation will never or hardly
reach the native or semi-native like.

3. Instruction and Exposure to Target Language: According to Elliot
(1995:364), teachers pay less attention to pronunciation than other basic
skills of language. Therefore, the learners feel more frightened to speak and
pronounce the words that they do not know their pronunciation. Moreover,
the factors can be explained through a study by Derwing et al. (1997:4). The
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2. Supra-Segmental Level
Similarly to Kurdish language, “English is the language of stress and

syllables, unlike Mandarin that is tonal” as Gilakjani (2012:121) has
described. Each of linking, intonation and stress may affect macro level of
language; each is described below in a brief way.

Linking is the way that the last syllable of word joins the first syllable of
the neighbouring word. Intonation is described as the melody of the
language. Word stress is the focused part, which is the most meaningful part
of the sentence.

2.1. Stress
Stress could be assigned as the base brick of teaching pronunciation. It

means the emphasized syllable of a word during utterance. In the spoken
language, stress could be easily identified; such as volume force, pitch
change, syllable length, and body gestures of the speaker. Stress could show
its importance through three different levels:

Lexical level: the stress on the multi-syllabic words could be on one or
more syllables.

Sentential level: only the important words are stressed.
Contrastive stress: the words with important positions carry greater

stress.
As in the sentence below, the stressed parts or words are capitalized:
-THOMson cannot RECEIVE the LETters from the STUDent.
The content words are usually stressed, due to their importance in

communication. While, grammatical words tend to be unstressed. The
words that behave as a chunk is called sense group (AMEP Research
Centre) or tone group (Clennell, 1997:119). Moreover, the single chunk can
be uttered under a single intonation, the change in pitch may affect the tone
as Clennell (1997:123) has explained.

2.2. Intonation
Intonation has a crucial role in the speakers’ conversation, which make

meanings. There are three main approaches in intonation. Grammatical
approach relates intonation to grammatical aspeet. Discourse approach
emphasises the intention of the speakers in discourse.

In his work, Clennell (1997:124) explained intonation as five major
levels; Rise, Fall, Rise-Fall, Fall-Rise, and level (neutral). Furthermore,
Murphy (2002:133) explained that body movement may closely affect the
intonation and pronunciation, and mentioned that the movement might
affect the rhythm, because focusing on movement could help develop stress
and rhythm awareness.



6

compared to twelve vowels in English. In contrast to English language, the
consonant sounds are not found in Japanese. Lado (1957:251) has also
reported that L2 learners face much more difficulty with the sounds that
exist in L2 and they are absent in L1, rather than those sounds that exist or
are similar in both languages.

English is the language of longer, louder, and higher pitch (Celce-
Murcia et al., 1966:319), or it is the language of high and low tone as Pei
(1966:317) explained. The change in pitch of sounds could change the way
of focusing; however, Japanese users use pitch to contrast homophonic
words in phonetics (Carruthers, 2006:18). Additionally, intonation is
another branch that learners should depend on for a better pronunciation; by
contrast, tone quality and melody of speech can be expressed through
adverbials and particles in many other languages, such as Japanese and
Mandarin. Furthermore, many languages do not use intonation to highlight
information, as L2 learners face difficulty when they speak English. As a
result, English stress could be an important issue for some languages to
focus on information (Thompson, 2001:294).

Segmental (Micro) and Supra Segmental (Macro) Levels of
Pronunciation:

Both Micro and Macro Levels are sketched as shown in the below
figure, (Gilakjani, 2012:120):
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Moreover, speaking in L2 immediately represents a message to the
surroundings. A good pronunciation leads listeners to comprehend the
message; however, the speaker makes some errors in grammar. In contrast,
good grammar usages with low-proficient pronunciation produce ambiguity
in understanding. Owing to the difficulty in pronunciation, many Non-
Native English Learners (NNEL) may avoid social-contact and limited
opportunities in their job-experience. Furthermore, English speakers usually
judge Non-Native Speakers (NNS) of English through their pronunciation,
rather than the other fields of the language, such as mechanics, grammar etc.

Many adult learners may face difficulty in achieving a good
pronunciation (Fraser, 2000:7). Gilakjani (2012:121) states that during
speaking both segmental and supra segmental features are working in
combination. Then, pronunciation may affect both performance and
communicative competence of the learners. Gilakjani also mentions that the
correct pronunciation might intend speakers to increase their social
interaction. Moreover, Fraser discusses the effectiveness of practice and
course materials on pronunciations. In addition, Morley (1991:511) explains
teaching methodologies as the objective session in teaching pronunciation;
such as, the teacher will act as a coach and the students perform as players
and they should study supra segmental besides segmental elements, the
students should understand both linguistics and communicative competence.
Furthermore, Fraser indicates that learners should pronounce English as
intelligibly and comprehensible as possible, not like that of native, but at
least clear enough to communicate. In another source, Rajadurai (2001:13)
declares, “pronunciation is the philosophy of communication and he always
emphasizes that intelligible pronunciation is the cause of a meaningful
conversation”.

1.2.2. Literature Review
On pronunciation, Carruthers (2006:17) conducted a study on a group of

Japanese of English learners. Through the study, it is concluded that the
learners face two major problems in pronunciation:

(i) Inability to pronounce English letters, which is missed in Japanese
language.

(ii) Phonemes and allophone distributions in both languages are quite
different.

Through the study, Caruthers found that Japanese speakers of English
face difficulty in pronouncing the accurate sounds like English Native
Speakers (ENS). The problems have been identified as the sound inventories
of vowels and consonants. For Japanese, there are only five vowels
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1. Introduction
Identifying potential attitudes between two languages need a contrastive

analysis. Due to the expansion of the English language and the variety of
syllable structures, allophones, phonemes, and the number of the
consonants, besides the silent letters made English be a difficult language to
be pronounced easily (Roach, 2009:161).

Through life experience, it can be explained; because of variation among
individuals, different learners face several obstacles. As Avery and Ehrlich
(1992:229) state First Language (L1) knowledge is not the only factor on
Second Language (L2) pronunciation, whilst indeed effective materials
(curriculum) and different components of a language (different skills) may
affect the language.

Additionally, Kurdish speakers of English are likely to involve in
different sound inventory, because of different sound distributions among
phonemes, allophones and syllable components in English. This study tries
to focus on the difficulties of pronunciation particularly segmental and
supra-segmental features on part of Second Language Learners (2LL) at
Koya-University-English Department students.

1.2. Background Knowledge & Literature Review
1.2.1. Background Knowledge
Pronunciation is the production of sounds to make meanings. It is the

combination of sound segments to express a message in any given language.
There is no doubt that each segment unit in pronunciation is playing a vital
role in daily interaction in English language, here the focus is especially on
English among Foreign Speakers (EFS). Because of its importance in daily
interaction, the researchers try to conduct a study about the difficulties that
EFS of Koya-University/English Department face when they speak English.
Thus, our study is done on their oral communication skill and identified the
problems then proposing some recommendations for their problems. Here,
we identify both segmental and supra-segmental hurdles that students face
when they communicate in English. Each of stress, time, phrase, intonation,
and voice may affect the way of expressing (The AMEP Research Centre).
Pronunciation in its segmental and supra-segmental parts influences the
meaning of words if not nationalizing the English language, for example:
among Kurdish students of Koya-University/English Department. They
usually mix between /?/ and /z/ as well as pronouncing / / as /s/, to some
extent we consider this process as Kurdicizing English, which brings about
the birth of another version of English which we call it Kurdish English.
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Abstract

English pronunciation is a vital skill, which remains hard to master. It is
one of the most difficult skills for students of English as a Foreign
Language (EFS); English pronunciation is difficult not only for Kurdish
students, but also for students from other countries whose native language is
not English.

The current paper examines the problems experienced by Kurdish
students when developing their pronunciation at the university level. The
scope of the study is to find out the major and minor problems faced by
Kurdish students when they speak. Moreover, it aims to illustrate the
relevant factors for their problems. For this purpose, three research
questions were proposed and the answers to these questions were discussed
and explained. The aim of the study is to collect data from the students; the
data for the study were gathered through questionnaire. The questionnaire
explains the students’ major, secondary, and minor problems of
pronunciation. Lately, the factors have been discussed. Finally, the solutions
and further suggestions for improving the non-native speakers’
pronunciation are illustrated.

Key words: Pronunciation, skills, major and minor problems of
pronunciation.
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