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Abstract

 The Language consideredas an important desice for understanding or 
learning inspite of this its very complex phenomenon which makes linguists 
to attempt to analysisit, and its unclear cases , to reueal its abmbiguities 
Core. Our attempt is to talk about resurrection , or gathering day Language. 
This paper after this introduction falls in to Four chapter: The First one is 
about the origination of Language, The second chapter is about the varities 
of Language.In The third chapter the researcher try to apear the feature of 
most favorite Language. In The last chapter the researcher talked about the 
Language of gathering day or ressureetion day or how God converse his 
servaut. then the refereuces and the abstract.  
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Abstract 
 

Drama as a literary genre has clear and direct relations to both literature 
and art. At the textual level, drama is highly related to literature and at a 
deeper level of presentation and scenario, it tends to establish relations to art 
and have a more artistic focus. This study deals with forty tales of Malla 
Mahmod Bazidi and the dramatic text he used in these tales. 

Malla Mahmod Bazidi Employs very special and distinctive styles and 
patterns in the presentation of the different dramatic text in his tales. His 
setting are also characterized by being highly realistic signified by the over-
usage of realistic cities and villages. 

This argument about the dramatic text in Bazidi's tales makes it clear 
that language has only a slight control over other elements. But we also 
become aware that Bazidi was trying to create a fixed artistic pattern in 
conveying the different elements in his tales. 
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1 - Stephen Spender, "The making of a poem" in the creative process. Brewster 
Ghiselin, University of California Press, Berkeley, Los Angles, London, 1985, 113-
126. 
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- Stephen Spender, "The making of a poem" in the creative process. 
Brewster Ghiselin, University of California Press, Berkeley, Los Angles, 
London, 1985, 113-126. 
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ABSTRACT  
 The Kurdish poets like others, have seen poetic experience between 

realistic truth and artistic truth, and wondered about the real suffering of the 
poets associated with their experience, whether necessary or not. Whether 
poets have seen this in the reality of their lives, or just a reincarnation, or it 
was gleaned from their thoughts and observations sometimes, or a figment 

of their imagination some other time. 
 However, Abdullah Pashew, in writing poetry, is quite different from 

other poets - according to him- there is no verse or a line of his poems 
which does not reflect personal experience and reality. 
 Despite the significant role of his own creativity, the sufferings the poet 
went through of homesickness and alienation made him not to put his pen 
on paper only if he talks about personal experience which comes from the 
environment, economic, social infrastructure and cultural elements into 
consideration in his work and as a base for his work 
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Abstract 
 

 Social statues has a direct relation with individual social life, and the 
statue always linked with the social role, in other words, the individual has a 
certain social statue according to the social roles that he will act. Although 
there are social roles for each sex according to their natural differences and 
gave them certain roles, there are many variables effect on specifying the 
statue's level in the social category like studying, higher degree, job, 
property, wealth, social power, age, marriage, children births especially for 
eastern women. The effecting level of these variables is different in 
specifying the social statue for individual according to the circumstances of 
different societies. There are different views about the social woman statue 
in the different cultures, there are comprehensive views to move the woman 
statue into the second degree and weaken and marginalize its role in 
comparison with man's role. Of course this view includes Kurdish woman 
and the (Kurdish sayings and proverbs) are the most important marks on this 
fact which we stated in this study and produced the evaluation and analysis 
for it, because the saying and proverb are the realistic result and a concept of 
what is coming in the proverb and Kurdish saying is a part of reality and an 
expression on the woman's Kurdish social life. And the Kurdish proverb and 
saying about woman and her role in the society explains part of individual's 
vision and thought toward woman personality. 

This study aims to the followings: 
1. Specifying the social statue for woman in Kurdish society in the 

current time. 
2. Defining foundations and variables that effect on woman's statue in 

the social category to specify the social statue.  
3. Setting the influence level of (Kurdish saying and proverb) to review 

the woman's statue in the Kurdish society.  
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 Abstract  
 Now a day media may overlap in all areas of life that our time is 

sometimes called (the time of media campaigns) and also the media has 
evolved quality and quantity that media campaigns have become an 
important factor in sending the media’s message to the masses in order to 
make excitement and changing in behavior and mind.  

 So the importance of this research is displaying the theoretical aspects 
of media campaigns in order the journalists and researchers in this field will 
benefit from it and be an effort to enrich the Kurdish library. 

 The problem of this research lies in following the non-scientific wayin 
media campaigns (in general) and using personal experiences which leads 
to unrealized media campaign so the aim of this research is to show the 
scientific view on some aspects of the media campaigns.
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Abstract 
 This research is entitled “useful statements about the untruthfulness of 

having no grammatical similarities between the Holy Qur’an and Arabic”. It 
is conducted in reply to those orientalists and some other people who have 
criticized the grammatical structures of the Holy Qur’an for having no 
similarities between Arabic grammatical structures and those in the Holy 
Qur’an, and those people who have claimed that the grammatical structures 
in the Holy Qur’an include many errors. 

 The researcher investigates about this issue far from subjectivity and 
bigotry by referring to some references from Arabic dialect. Through this 
research, the researcher replied those comments and opinions by referring to 
scientific evidence provided by Arabic grammarians and the Holy Qur’an 
analysts.  
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Abstract


When Muslims were badly tortured in Mecca they thought that they had 
better migratre to Almadina particularly, children, women and weak 
categories. They fled to save themselves. Sooner after the prophet and his 
friend Abu baker travelled to Almadina.  

The prophet and his compion hid in a cave called "thour" where Asma 
and Abd Allah would bring thems the news food and secure the way. 

Abd Allah Ibn Uraget took the lead he preferred the coastal route in 
order to trick the disbelievers. The heavenly care and protection followed 
the prophet wherever he went even when suragga met them. 

When the prophet and his complain entered Almadina, they were highly 
welcomed. Amosque was built to perfume the prayer. The prophet was able 
to brother between Alansaar and Almuhgireen. An agreement held with the 
Jeuish to protect Almadina. 
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Abstract 
 
 The poetic vision of Al-Ma’adhidi gains its pattern in the contemporary 

Arabic poetry due to its marked privacy and uniqueness, for it protects its 
own creative areas of influence with a fence of simplicity and spontaneity 
which remove it from empty splendid creative areas and repetition that 
undermines its future existence and erase it from the creative memory. This 
study focuses on the self voice in the poetry of Ala’a Al-Ma’adhidi through 
relating this voice to his poetic texts in the two collections of poetry: 
“Bejaan’s Mirrors” and “A Cloud of Ash”. The study tries to find out 
whether this self voice was effete or creative one that expresses human 
issues and anxieties, or it could be something otherwise. Moreover, the self 
voice might express personal state or voices other selves. The study also 
aims at pointing out the reasons that pushed the poet toward this self 
tendency in his poetry and its role in the content as well as the technical 
drafting. In addition to that, this research has dealt with the concept of 
subjectivity in literature, and tackled the semiotics of the titles of both 
collections and traced the self voice in both of them through out two 
sections: “the poet self in its self mirror” and “ the poet self in its discourse 
mirror”.  
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Abstract
The study aimed at exploring the factors that affect taxation equity from 

perspective of tax employees of Kurdistan territory governorates in Iraq. To 
achieve this objective a questionnaire was developed, and distributed to study 
population composed of (571) participant.(392) questionnaire were valid to be 
subjected to both descriptive and inferential statistical analysis to answer 
questions of the study and analyze its hypotheses. The study reached to the 
following results: 

1- The tax offices employees' perceptions towards the factors that affect 
taxation equity were high. 

2- The tax offices employees' perceptions toward taxation equity were 
medium. 

3- There was a statistical significance impact at the level of (α ≤ 0.5) 
attributed to the factors altogether (taxation equality, broad basing taxation, 
personality based tax, levying tax on net income, levying tax appropriately with 
income, progressive tax, double taxation) on taxation equity. 

This study reached to a number of recommendations, the most important 
are; reviewing and updating the taxation system continuously, increasing 
information system efficiency and expanding the tax in query base at income 
tax offices in the Kurdistan region. 
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Abstract 


 Prince Fakhruddeen Jiharkas was distinguished among the Ayobbid 
Kings for his nice personality which enabled him to play an important role 
in Al-Salahiya State. In addition to that, he had a great impact on the other 
princes who agreed with him in his attitudes especially in the conflict which 
occurred between the sons of Sultan Saladdeen after his death. 

 The features of his strong personality appeared more obviously after the 
death of Al-Azeez King. Prince Fakhruddeen's attitude toward the Al-
Mansoor King, the son of Al-Azeez King, succession to thron and his 
refusal of the regency of the Al-Afdhal King had an obvious role which 
enabled Al-Aadil King to get to power in Egypt later and ousting Al-
Mansoor King. In spite of Prince Fakhruddeen Jiharkas objection to the 
latter move that was taken by Al-Aadil King. But finally he agreed to the 
Al-Aadil King's decision and he was appointed as ruler for several 
fortresses, castles and important places because many of them were on the 
touch line with the Islam enemies and crusaders in particular. Tis gave extra 
weight to Prince Fakhruddeen Jiharkas because each of Banyas, Tibneen, 
Honeen and Al-Saqeef were of the fortified and important in the balance of 
forces. 

 Prince Fakhruddeen Jiharkas remained in power of these fortress, cities 
and castles until his death. After the death of Prince Fakhruddeen Jiharkas, 
the Al-Aadil King gave what was under Prince Fakhruddeen Jiharkas rule to 
the King Al-Aadil's son, Al-Muaadham King Issa. Thus, curtain was drawn 
on the distiguished role that was played by the princes who were belonging 
to Saladdeen in the Ayobbid State. 

 The political conflicts did not prevent Prince Fakhruddeen Jiharkas 
from leaving his figure print on other spheres. He left after him many 
monuments that bear witness of his value and position then. As he built in 
Cairo the arcade that is named after him and also he built a mosque with it. 
Furthermore, he built many monuments in Damascus which are still 
attributed to him. He built this school which was completed by his bond 
servant in Al-Salihya. In addition to that, he built a public bath house there. 
He also left a cemetery with big domes which were famous of being called 
Sharkas domes where he and his bond servant Sarimuddeen Khalteba were 
buried. The Prince Fakhruddeen Jiharkas had dedicated a lot of fortune on 
the school and the cemetery. 
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Spatial Orientation for Population Distribution in Duhok City (Iraq) by 
Using GIS 

 
 This research aims at knowing the nature of population distribution of 

Duhok city during the period between (1947-2010) ,and the spatial contrast 
in their distribution on Quarters level through determining the spatial 
orientation of population gravity center, according to the spatial analysis 
techniques of the geographical phenomena within (ArcGIS9.3) program 
environment.The research includes two main subjects , the first determines 
the population growth orientation nature and their distribution proportional 
contrast , and the second deals with applying the techniques of the 
population spatial distribution analysis in the city according to the spatial 
analysis techniques in (ArcGIS9.3) program.  
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Abstract 
The research aims to assess the status of the distribution of mosques in 

the Soran city, and detection of imbalances and to identify deficiencies in 
the distribution, to develop proposals and make appropriate 
recommendations to the concerned authorities for the advancement of the 
mosques in theSorancity. 

The study came within three section as well as the introduction and 
conclusions and recommendations, the first section began by addressing the 
theoretical framework for the study with a focus on the concepts, 
terminology and definition of the study area. And care of the second section 
showcasing the evolution (mosques) and distributed in theSoran city , and 
interested third section analyzed the spatial characteristics of the mosques in 
the study area through two axes: first, the nature of the distribution 
(mosques) and secondly distribution pattern (mosques) and through the use 
of analytical techniques Statistical spatial within the program Arc map in 
order to detect certain characteristics spatial distribution of the mosques in 
the study area. 
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Abstract 

 
   Television is considered an attractive and effective media means 

everywhere because it has, since its occurrence till now, affected people's 
thoughts and concepts and has been an indivisible part of this century's 
culture. 

   This small screen has rapidly invaded houses, cafes, clubs and all 
social, civil and political institutes. Studies and investigations say that it is 
still the first instrument to be watched by those who receive media 
messages. 

   Many analytic and academic researches and studies have been written 
about the different effects which this instrument has. The academic library 
contains thousands of researches and studies which tried to highlight one of 
the aspects of the effect which television has upon society in general. 

     This study tries to focus on one of the aspects related to this 
informative instrument, which is the way that people in Kurdistan Region of 
Iraq deal with and the way they pursuit and watch this informative 
instrument especially after the great development happened to the 
manufacturing of this instrument and the rapid and wide spread of it even 
after the appearance of rival informative means like internet and other 
instruments. 

     This study tries also to investigate the way people in Sulaimania city 
deal with television and what are their habits during watching this 
informative instrument. The idea of this study is about a fundamental 
question, which is: (How do people in Sulaimania city treat television as an 
affective informative instrument, and what are their different habits for 
watching?) 

      The researcher has chosen a random sample of those who watch 
satellite and local channels in the centre of Sulaimania city. The researcher 
has distributed(200) forms, (182) of them have been back. Then he analyzed 
the data and reached many academic results.       
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Abstract:  

 Objective of this study is to show the level of test anxiety of the Koya 
University students according some the variables as (sex, level of study and 
profusion) Therefore the researcher depending on the (Jalali , 1989 
measurement which it is about test anxiety of the university students , after 
translating it to the Kurdish language , the(face validity) had been don, and 
the researcher used(Test- retest) and (Subdivided Test) for the reliability. 

 The measurement applied on a random sample of students, totaling they 
wear (150) students from (4) departments two of them wear from Nature 
Science and two of them from humanities Science. At the end ,the results 
showed that students in general have an (medal) level of Test anxiety, it also 
showed that the females have a height level of test anxiety as the second 
level students, and there is no statistically significant among students 
according the profusion, Finally the researcher has made a number of 
recommendations and proposals according of the results of the search. 
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Research Summary 
Burnout and its relationship to the level of performance of football 

referees by scores of arbitration in the province of Kurdistan League
 The research aims to 
 To identify the phenomenon of burnout among football referees by 

refereeing grades (first , second and third) 
 To identify the level of performance football referees by refereeing 

grades (first , second and third). 
 Understand the relationship between the phenomenon of burnout and 

performance level football referees in the province of Kurdistan League 
arbitration by Degrees (the first , second and third) 

The sample consisted of 60 sentences were selected in a way intentional 
and by (20) the rulers of a first class and (20) the rulers of second-degree 
and (20) the rulers of third degree of already registered on the list of Union 
of Kurdistan and the Iraqi Football Association in the province of Kurdistan. 

The researchers used a measure of burnout rule Sports and consisting of 
(15) is a tool for search and after ascertaining the veracity of the search tool 
and persistence were processed data statistically using (arithmetic mean , 
and standard deviation , simple correlation coefficient , analysis of variance 
(f) and the value of less significant difference (LSD)). 

The researchers concluded Makati 
 Did not show significant differences in the phenomenon of burnout 

among football referees on the stairs by arbitration. 
 Show significant differences in the level of performance of the referees 

on the stairs by arbitration in favor of the first class. 
 There are no significant relationship between burnout and the level of 

performance of the rulers of the three degrees of arbitration. 
The researchers recommended the following 
 Confirmation numbers rulers to prepare psychologically and physically 

in order to be able to lead the games well. 
 The establishment of courses and psychological guidance to refine the 

rulers in order to develop their sense of personal achievement in a career 
achievement award 

 Conducting similar research on a variety of sporting events rulers. 
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Abstract

The work at hand is related to the time span from 1990, until the PKK leader Ocalan
was extradited from Syria in 1998. This research work in the field area of political
anthropology consider the Kurdish factor as an important issue-linkage in the water
conflict between Turkey and Syria.

Based on the theory of escalation and game theory, I tried to analise the conflict
between the Turkish army and the PKK on one hand and between Turkey and Syria on the
other hand.

Escalation theory has been used to explain the intensity and violence increasing
between the turkish army and the kurdish rebells (PKK). Unless Game theory provides the
approach, in which Syria and Turkey swing back between cooperation, coordination and
confrontation. Turkey is always trying to act hesitantly and uncooperatively because it has
a better position because of their upper riparian state and its military superiority.

The PKK as leverage in the hands of Syria, was so strong and destabilized the security
of Turkey so great that she was willing to take the enormous risk of a war to eliminate the
pressure medium. Syria is partially succeeded by not fully cooperating by Ocalan's delivery
to Russia. However Syria came out as a loser of the game, which could save their face.
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? zcan,Kemal 2006: Turkey’s Kurds. A theoretical analysis of the PKK
and Abdullah ? calan. London And New York: Routledge.
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Budrich.

Smutek-Riemer, Andrea 1998: Die Türkei an der Schwelle zum 21.
Jahrhundert: die Sch?ne oder der kranke Mann am Bosporus? Frankfurt
am Main: Peter Lang.

_____________ 1996: Die Kurden: Eine nicht ausreichende integrierte
Minderheit als regionales Krisenpotential?, Frankfurt a.M: Peter Lang.

Tibi, Bassam 1998: Aufbruch am Bosporus. Die Türkei zwischen
Europa und dem Islamismus. München und Zürich: Diana Verlag.

__________ 1993a: Die neue Rolle der Türkei. Die Türkei bleibt im
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Secondary Literature
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Bericht über Bombenanschl?gen in Syrien: Türkische Kr?fte als

Drahtzieher?, 17 June 1996
Israel und die Türkei in turbulenten Flitterwochen, 11 June 1997
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Drohgeb?hrden an der türkisch-syrischen Grenze: ? gypten bietet seine

Vermittlung an, 5 October 1998
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theory, the two actors act opportunistically in order to maximize their own
benefits. The PKK as leverage in the hands of Syria, was so strong and
destabilized the security of Turkey so great that she was willing to take the
enormous risk of a war to eliminate the pressure medium. Syria is partially
succeeded by not fully cooperating by Ocalan's delivery to Russia. However
Syria came out as a loser of the game, which could save their face.
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4.2.2 Turkey plays poker high
In December 1998, Turkey moved massive forces to the Syrian-Turkish

border, trying to drive with this threat the crisis to be aware of a naked
confrontation. The goal of Turkey, was finally to overcome the dilemma of
the Syrian PKK support.

Once a threat is perceived, both sides are damaged. The question of
balance is assessed in this game in terms of risk.

Turkey took the risk and consciously wanted most probably make true
their threat, if Syria would not extradite Ocalan to Turkey. The threat was
ultimately so believable that Syria behaved yielding. For Syria, but a direct
Ocalan's delivery to Turkey would have been linked with great loss of face,
therefore he was allowed to leave to Russia. Then the Kurdish conflict
escalated far beyond the Ocalan's affair and took on an international
dimension.

After years of stagnation in the negotiating process therefore the threat
of Turkey in the form of extortion was so believable that Syria remained
nothing more than to cooperate. With Ocalan's expulsion to a third country
instead extradition to Turkey Syria could prevent a complete loss of face
and credibility. That's why Damascus lost one trump card against Turkey
and came out as a loser from the game.

5. CONCLUSION
This study has shown that the theory of game can explain only partially

the conflict over water resources in the Middle East, particularly between
Syria and Turkey.

So I came up with the idea to use the escalation theory as a supplement.
With the escalation theory, I analyze in particular the relations between the
Turkish state and the PKK, which is considered to play as a destabilization
factor for Turkey and has an important role in this game for the water
resources in the form of issue-linkage.

Based on the theory of escalation, I tried to explain the intensity and
extension of the conflict between the Turkish army and the PKK: Turkey
has driven the cycle of violence and extended that easily a war also could
escalate on the border of Syria. However the escalation theory provides only
limited explanations for the choice of strategies.

Game theory provides the approach, in which Syria and Turkey swing
back between cooperation, coordination and confrontation. Turkey is always
trying in this game to act hesitantly and uncooperatively because it has a
better position because of their upper riparian state and its military
superiority. Due to the historical mistrust between both sides conclusion of
cooperation is even more difficult. According to the rules of the game
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Basically, there is no third neutral party in this game which has an
external influence, which can force both sides to cooperate with contractual
agreements. Therefore, both sides begin to operate with their own rules by
trying to impose their own interests and to maximize their own benefits.

Turkey on the one hand has two major strengths: on the one hand as
upper riparian has the water amount that flows from their country, on the
other hand it is militarily superior to Syria as a regional power and NATO
member. Therefore it is not willing to cooperate. In addition, it seeks to
strengthen its position as a NATO ally, that they supported Allies by the
second Gulf War, and granted them a military base. The military agreement
from February 1996 of Turkey with Israel was another attempt to gain
power and to change the balance of power to their favor (NZZ 11 June
1997).

Syria, on the other hand lost its influence and power: with one hand by
increasing population, and grew the dependence of the water resource. On
the other hand, after the end of the Cold War with the collapse of the Soviet
Union Syria lost the most important Support in the Middle East.

Syria tried to reduce the strength of Turkey by supporting the PKK to
weaken the military potential of Turkey, and also by disturbing the water
projects under construction in Turkey. The PKK operations aimed against
the economy and brought the security of Turkey in danger.

Despite enormous cost Ankara was not willing to cooperate, since it was
assumed that the cost of cooperation on water resources would be even
higher. Turkey therefore tried to change the game in their favor. To increase
the costs of Syria different strategies were used:

Destabilizing Syria with bombings is one factor. Thus it undermined the
security of Syria and supporting the Turkish descent Syrians (NZZ 17 June
1997). On the other hand with military attacks on PKK camps in 1992,
1993, 1995 and 1997, Ankara tried to stop the PKK activities and thus to
eliminate Syrian Trump card.

As a major obstacle to the cooperation and compliance with the
Agreement of 1987, I see the historical mistrust between the two countries.
Although the Turkish Prime Minister Turgut Ozal entered the promising
peace obligation during filling of the giant Ataturk dam a water volume of at
least 500 m3 / s to have run off to Syria, was not able to scatter the deep
mistrust between the two neighboring countries (NZZ 8 Jan. 1996).

Despite their clear superiority in this game Turkey was not successful to
impose their preferences. The only way to explain the drastic measure was
the threat to which Turkey took in December 1998.
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I make the following working hypotheses:
First: Due to unequal distribution of power in favor of Turkey and

because of distrust of Syrian intentions, Turkey will always act
uncooperative.
Second: The extortion of Turkey in 1998 was so credible that Syria
estimated the larger cost of a war than the benefit of the game ball of PKK.

4.2.1 The Game
As it is apparent from the explanations in chapter 2, that Iraq has almost

no influence on the play of water resource since the international embargo
has an independent actor. Therefore, I would like to focus in this conflict
only on two players: Syria and Turkey.

The conflict exists between Turkey and Syria because of the Euphrates
River for decades. In addition, Syria granted the leadership of the PKK
refuge and protection as well as tolerated a training camp of the PKK in
Beckaa-level - a region which is under Syrian control.

Turkey always put the question of Syria's support for the PKK in the
negotiations over the water. While Syria demands that at least 700 m3 / s
flow is the amount of water on its territory, Turkey strongly emphasized that
there is no solution to the issue of water without changing the Syrians'
position toward the PKK. This creates an issue-linkage and therefore the
conflict remains.

In this game there are three Balances of interests. Because of the upper
riparian status and military superiority, Turkey is not cooperative and has no
interest in signing the water agreement. Therefore, everything depends on
the behavior of Syria.

1. For Turkey, it would be most beneficial if Syria would stop
supporting the PKK. History has shown that this choice on the part of Syria
did not take place, and that the neighboring State has demonstrated always
unyielding in this point.

2. That is why the Syrian support to the PKK continues until Turkey
responds to the demands of Syria. The Turkish refusal is then compared
with a justified distrust of Syria, that the solution of the water problem is
combined with the maintaining of PKK Syrian support. Furthermore Turkey
suspected that Syria aims the Anexion of Hatay (Alexandria).

3. The third scenario describes the current situation. Syria believes that
Turkey could not bear the cost of the agreement and give up their endeavor
for economic and political power gain by water project. Therefore Syria
keep supports to the PKK.
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Syria is not ready to extradite Ocalan and close the PKK camps in the
Beckaa level. At the same time some 10,000 Turkish troops moved into
Iraqi Kurdistan to fight PKK rebels (NZZ 5 October 1998).

The inclusion of Syria in the conflict is the result of the Turkish
geographical expansion. Turkey has continued to escalate so both by
increasing the intensity as well as through geographical expansion.
Both parties tend to have the strategic option chosen the Chicken games.
The aggression of Turkey against the PKK means jeopardy for their
existence. For Turkey means a confrontation with the PKK unpredictable
security risk. However, I consider the theory implicit in the strategies is
poorly differentiated, as they could be unambiguously assigned.

4.2 Game Theory
Using game theory, I try to analyze the game to use and ensure access to

the collective good, the water between the main actors Syria and Turkey.
According to the realistic approach, the states are trying to maximize their
own utility by weighing the costs and benefits for their political and military
power to impose their preferences in relations between states. They attempt
to minimize the profit of the other actors by uncooperative behavior. It is
believed that a cooperative behavior could increase the potential threat of
the Other. The rational behavior caused some overuse in connection with the
divisible collective good1.

The result is the unfortunate situation of the prisoner's dilemma. Both
actors have a dominant strategy to maximize their individual profits. Both
produce a result that makes it worse together than if each chooses a strategy
that minimizes its own bottom line (Dixit/Nalebuff, 1995: 90).

Each party is trying to achieve the best possible result and much to gain
from a resource. To prevent and avoid overuse mutual limitations, the
parties in compliance with the regulations is interested. This balance can
only come when a definite interest and a balanced distribution of power are
available.
If the distribution of power in favor of one party, the stronger tries to
enforce its interests.

Among the prospects of game theory, one can investigate the following
question:
- What form of action, and what strategies are used with unequal
distribution of power?

1 "Under divisible collective goods are also understood environmental resources that are
shared by several countries. Unlike public resources in this case, the cost of using largely
passed on to others, so be externalized. Flowing waters are the prime example." (Baechler
et. al, 1993:49).
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Based on various events from 1978 till now, I try to show in what
respect the escalation has been increased and which strategic options were
chosen by Turkey as well as by the PKK.

In 1978, the PKK was founded by Abdullah Ocalan, in 1984 began an
armed struggle against Turkey, who made it his goal to build a Kurdish state
with the use of all means.

In 1991, after the end of the second Gulf War, Iraqi Kurds rose against
Saddam Hussein. The rebellion was crushed and had as a result a mass
exodus across the border to Turkey and Iran. Turkey feared an incitement of
the Turkish Kurds by the fugitives. Therefore the Turkish Prime Minister
Turgut Ozal submitted a proposal to the Allied to establish a safety zone for
the Iraqi Kurds, so that they could return to their home as soon as possible.
After the establishment of the UN-protected zone, it was a power vacuum in
Iraqi Kurdistan, which conceded the PKK a good opportunity to organize
themselves better and to establish training camps in the mountains.
Although in 1992 the founding of the Iraqi Kurdish parliament and was de
facto emergence of a Kurdish state, it was very difficult to regain the
mountains controlled by the PKK. The increase of PKK attacks against
Turkish army in iraqi Kurdistan intensified the conflict with Turkey.
Because of that in 1993 the Turkish army attacked the PKK camps in iraqi
Kurdistan, which had a subsequent armed conflict between the Kurdish
parties. On 20th March 1995 the Turkish army launched major attacks again
with about 35,000 soldiers against the PKK fighters in Iraqi Kurdistan
(Smutek-Riemer, 1996:79).

As Jonderden reported, that the war of Turkish forces with PKK did not
fit the doctrine of cold war, however, the army was rapidly losing the
control on kurdish area. The success of the PKK guerilla was due to the high
tactic of the guerilla attack, which was not localized in a certain place and
there was no front. In adition to the militants, PKK was even active on the
political front within civil society organisations (Jongerden, 2007: 50).

In May 1997, Turkish troops invaded Iraqi Kurdistan, which, however
led to increasing cries of protest in the Arab States and the European Union,
until finally the Turkish army withdrew from the territory of Iraqi Kurdistan
(NZZ 11 June 1997).
It should be noted that the PKK has increased their level of organization and
by the dramatic intensity of the attacks had increased the escalation.
Likewise, the Turkey increased their setbacks.
The conflict between Turkey and the PKK came to a head, until Turkey in
October 1998 was taking a big risk: They positioned massive troops along
the 877 km long Turkish-Syrian border and threatened Syria with war if
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4.1 Escalation Theory
In an escalating situation, it comes certainly to a "competition in risk

readiness," or at least to a determined measuring the forces and material to
some form of a bounded two-sided conflict. Each side could win the day by
increasing their efforts. Escalation is generally undesirable and costly, but
they feared the other side could react, react so excessively. In some cases,
attempting to realize a conflict expand to threaten the enemy with a general
war.

An increase in the escalation can be done in three ways: by increasing
the intensity, geographical expansion and by the composite escalation.
The degree of escalation of a crisis can be measured by various criteria: the
degree of provocation, the degree of the damage and the degree of intensity
of use of force.

Two basic elements are in each conflict increase: First, the political and
diplomatic realities. Second, the degree of violence and provocation. They
correspond to two different strategic options: by mutual agreement guided
battlefield (battle agreed, labor strike) or uttering a threat (chicken game)
(Kahn, 1966: 33-39).

In relation to the escalation between Turkey and the PKK are therefore
the following two questions arise:

- In what respect, Turkey, respectively Syria has intensified the conflict?
- What kind of strategy they have ever chosen?
For the analysis, I present the following two working hypotheses:
First: The PKK has increased the intensity of their actions by increasing

its level of organization and thus increased the escalation.
Second: Turkey also has on one hand increased intensity, on the other hand,
increased by geographic expansion against Syria, increased the escalation.

4.1.1 Escalation of the Kurdish conflict in Turkey
Because this crisis has potential for conflict, its intensity may vary. The

intensity of the political risk of Turkey is also related to the intensity of
political instability in that country. The frequent change of governments in
Turkey, the stagnation of the economy and the instability of internal security
in Turkey are the main factors that increase the political risk (Kürsteiner,
1988:12).

The Intensity of this conflict brought about the resettlement policies of
Turkish State during the war in 1990s, the major Kurdish part of Turkey a
severe violent confrontation between the Turkish forces and the PKK. These
Turkish forces a great number of the rural population in the major cities.
Also this resulted in a number of plans to re-shape the structures of
settlement in the countryside (Jongerden, 2007: 38).
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Turkey claimed repeatedly that the support of PKK prevents or hinders
the solution of water issue. The PKK is aimed towards the establishment of
a Kurdish state in southeastern Anatolia, and leads an armed struggle
against the Turkish state. Turkey complained that the PKK has the
headquarters in Syria and the PKK leader (Abdullah Ocalan) was resident in
Damascus. Syria officially confirmed that the PKK leader had received the
right of asylum. They insisted, however, that in accordance with the
agreement of 1987 in Damascus, during a visit by the Turkish Prime
Minister Turgut Ozal to Syria, the PKK leader was forced to move into the
Beckaa level (NZZ 8 Jan.1996).

Despite the security negotiations between Turkey and Syria, Syria
accused Turkey on the PKK's support, while Syria denies the allegations.
For example, Ankara and Damascus agreed by Turgut Ozals visit to Syria in
1987 that Turkey should give Syria 500 m3 / s water guarantee, in return
Syria pledged to cooperate in the Kurdish issue. A few months later Ozal
complained about "terrorist activities" in Turkey and Syria threatened with
interruption of water flow (Hinz-Karadeniz, 1994: 207).

The bilateral security treaties of 1992 and 1993 were also not tenable.
The Turkish Prime Minister Tansu Ciller said in 1993 in a message to the
Syrian President, Hafez Assad, that Syria must stop PKK activities on his
territory; otherwise the water problem would not be solved. During the
meeting of the Foreign Ministers of Turkey, Iran and Syria in February
1994, brought the Turkish Foreign Minister Hikmet Catin, the relationship
of the water problem with the "terrorism" on the table again. But this
meeting also had not improved their bilateral relations. The escape of PKK
members to Syria in 1995, when Turkey organized a military attack against
PKK fighters in Iraqi Kurdistan, confirmed the suspicions of the Turkey
toward the Syrian PKK support. Therefore, from the historical and current
background of the water problem and the Kurdish question are closely
linked in Syria-Turkey relations.

4. Analysis
The previously mentioned problem I would like to explain on the basis

of escalation theory, on the one hand, and on the other hand in terms of
game theory.

In game theory, I associate the water issue with the Kurdish problem in
the form of issue-linkage with each other. Therefore, it is useful to show the
increasing importance of the Kurdish conflict in Turkey based on the
escalation theory.
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two issues, namely the Kurdish question and the water can be described as
issue-linkage (Hinz-Karadeniz, 1994: 207).

3.3.2 The problem of the territory between Turkey and Syria
The overall water use and distribution of the conflict between the upper

and lower riparian neighbors was originally with the territorial problem
between Turkey and Syria combined. Syria has recognized, for example, the
Hatay region not as a part of Turkey. This region was part of the French
Mandate of Syria and was incorporated in 1939 by Turkey.

This territorial question is linked to the Orantes River. The Orantes
flows through Hatay, where Turkey has a lower riparian state and Syria
upper riparian state in this basin. Until now there is no agreement on the
Orantes River between the two countries, which would mean a Syrian
recognition of Hatay as a legitimate province of Turkey. Thus water and
territory form the core of the dispute in the Turkish-Syrian relationship. In
this context, while fighting the two neighboring states over water rights, but
without any mention of the territorial change (B?chler et al. 1993: 66).

3.3.3 The Kurdish problem in this issue-linkage
The Kurdish issue became more and more important in the negotiations

over the water issue between Syria and Turkey. Both states collect historical
claim to the right of use of waters of the Euphrates. The opinion of both
countries based on the historical appeal and their mutual policy guidance
regarding the water issue and the support of "terrorism" (NZZ 8 Jan. 1996).

The connection between the water issue and the Kurdish issue between
Turkey and Syria similar to the water issue in Jordan and the Palestinian
issue between Jordan and Israel.Turkey's GAP project provides for Syria a
threat to the future, which was why the Syrian PKK support in part aims to
reduce or at least delay the project. Turkey plans for a supreme project
which known as GAP, which is supposed to be achieved within the coming
30-40 years. The Turkish attaches a great importance to this project and for
them it is as significant as Aswan high Dam to the Egyptian. Southeastern
region in Turkey, Anatolia, which covers an area of 73,863 km2, or 9.5
percent of Turkey, consists of six provinces such as Adiyaman, Diarbakir,
Gazianteb, Mardin, Siirt and Sanliurfa. Kurdish population takes the largest
part in the region borderboth Syria and Iraq (Kliot, 1994: 103-104) .

According to Jonderden "The GAP project can be properly described as
a regional development administration aimed at the socio-technological
transformation of eight provinces in the southeast of Turkey, bordering
Syria and Iraq" (Jongerden, 2007:49).
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In November 1997 a new Gulf crisis was triggered by Saddam Hussein.
A military strike against Iraq could be so, but it was not, because of the
objection of China, Russia and France in the Security Council, on the one
hand and, on the other hand, however, Turkey did not allow the use of
Incirlik (Tibi, 1998:114).

During the Gulf crisis, Turkey began to use the water system against
Iraq as a pressure medium - with the same adverse consequences for Syria.
It is likely that Ankara wanted to consolidate this action with his relations
with the Allies. On 17/01/1991, the Allies began their air strikes against Iraq
(B?chler et al. 1993: 65).

3.3 The relationship Turkey-Syria
3.3.1 The background of the issue-linkage in Syria-Turkey

relationship
The fresh water in the Middle East is becoming increasingly important

and the demand keeps rising, because it is an important source of life. In
addition the demand for fresh water will increase on the one hand because
of population growth and due to the use for irrigation, industrialization and
power generation. Since the fresh water is a collective good, have all
riparian States the same right of use. The principle in international law gives
coastal states the right to complete sovereignty over the tributaries of the
river on their own territories. This gives the coastal states the right to equal
use and sharing as well as the duty to bring to each other no harm.

Kliot (1994) states that Turkey claims to be the upper co-reparian to
have a sovereign right to utilize most of the water resources of Euphrates.
However, this claim may lead to the violation of Helsinki Rules, Chapter 2,
Article V (k) (Kliot, 1994:123).

The conflict is often linked to the water as issue-linkage with other
issues. For example, there is the conflict over the Jordan River between
Jordan and Israel, which is linked to the Palestine problem. Similar to the
water conflict is linked to the Euphrates between Turkey and Syria with
other problems, especially with the Kurdish problem.

The conflict between Turkey and Syria, originally referred to the water
division and the territorial provisions. Later, the Kurdish issue was as an
important factor in this game between the two countries. Particularly since
1987, the Kurdish problem became more and more important. On 13
January 1990 Turkey began with the damming of the Euphrates to fill the
reservoir of the Ataturk Dam, just 70 kilometers from the Syrian border.
Syria used the PKK organization as a counter balance in the water issue to
achieve its goals in this game against Turkey. Therefore, the linking of the
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pipeline through Syria were closed. This relationship deteriorated even
more, as Syria had joined the anti-Saddam coalition in the Kuwait war in
1990/1991. The relationship between the two countries only in May 1997
returned to a normal state. The reason was the feeling of distress between
both strategic axes; on the one hand the Turkish invasion of northern Iraq
and on the other hand, the growing military cooperation Ankara's rise with
Israel. Syria was therefore a cautious opening towards Iraq by dispatching a
trade delegation (NZZ 31 May 1997).

3.2 The Turkey-Iraq relationship
The conflict over the waters of the Euphrates and Tigris has its own

history: When Turkey decided in 1977 to build the Karakaya Dam, Iraq left
turn in response to the oil spigot of the pipelines on the Turkish territory.

Iraq is among the unproblematic neighbors of Turkey. Iraq is not a direct
military threat to Turkey for since the end of the second Gulf War in 1991,
Iraq is divided into three regions: the south that is populated by Shiites,
geographically in the center is the Iraqi rump state, and in the north a
protected zone of the 36th UN Latitude is set up for the Kurds, which is
controlled by Allied warplanes (Bozkurt, 1997: 139).

Among the Kurds in northern Iraq, there are two main parties, the PDK,
led by Barzani and the PUK led by Jalal Talabani. The two parties stand in a
balance of power. Both parties manage the northern autonomy and outside
the central government in Baghdad. The establishment of a Kurdish state in
northern Iraq sees Turkey as a major danger. Turkey is committed to
highlighting its official rhetoric, the territorial integrity of Iraq; because they
feared that the U.S.A wants to establish a Kurdish state in the buffer zone
(Smutek-Riemer, 1996:50).

Between Turkey and Iraq is security agreement, which allows the
Turkish military the possibility of cross-border operations to pursue the
Kurdish rebels. 1984 came to an agreement on the so-called "hot pursuit
actions" that allowed the Turkish army to pursue PKK fighters on Iraqi
territory and 10 km in the depth of northern Iraq. Therefore, Iraq is
considered in military terms as a unproblematic neighbor of Turkey (Hinz-
Karadeniz, 1994: 208; Smutek-Riemer, 1996:70).

Turkey appears to be beneficiary of the Middle Eastern conflict
structure. After the end of the second Gulf War, it was recognized that
Turkey has geopolitically and militarily an important function as a second
strategic axis in the Middle East. The entire Gulf War could not have
operated without the consent of Turkey, the airfield base of Incirlik for
attacks against Iraq.
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2.4 The PKK as a Game factor
The PKK is a Kurdish acronym (Partié Karkerén Kurdistané), in

English: Workers' Party of Kurdistan. This organization was founded in
1978 by Abdullah Ocalan as a leftist movement. The core objective is the
liberation of the Kurds in Turkey. All means, even violence, are to be
applied against the oppression (Smutek-Riemer, 1996: 68).

As Loizides points out that Ocalan as a founder and leader of PKK, was
not granted a military scholership and as a result he was expelled from a
Turkish university because his political ideas and his ties with the Turkish
Leftist (Loizides, 2010: 516).

The PKK has identified itself as Marxist-sicialist, it flourished even
during the years that followed the collaps of Soviet Union at the end of the
1980s, and the PKK continued to grow as a mass movement in the early
months of 1990. The PKK has proved itself to be a largest party in the
kurdish territories in Turkey (? zcan 2006:8).

Ocalan declared on 15 August 1984 formally the armed struggle against
Turkey. He had to flee to Syria in 1979. The PKK is effective both in
Turkey and abroad, particularly in Western European countries, as a tightly
organized. It is divided into a political (ERNK) and a military wing (ARGK)
(Smutek-Riemer, 1996: 69).

A number of states that have a traditional enmity with Turkey support
the PKK. Syria offers military support (e.g in the form of acceptance of
training camps). Greece also sympathizes with it, so often Ocalan used
Greek media (SKY). At the political level since many years, there is a
relationship between PASOK and the PKK (Smutek-Riemer, 1996: 70).

3. Background of relationships
3.1 The Syria-Iraq relationship

At the peak power of the two countries was the National Socialist Baath
Party, however they were opposed to one another in their ideology.

The conflict over the waters of the Euphrates exists between Syria and
Iraq as senior residents as a sub-littoral. It came almost to a war between
both of the rival Baath regime of Syria and Iraq, as Syria in 1975 dammed
the current Thaura Dam on the Euphrates River. Iraq justified its violent
protests that the damming of the Euphrates is threatened for the existence of
millions of Iraqi farmers. Also in 1977, the flow of the Euphrates reduced in
Syria to Iraq, because Syria has approved the policy of Israel (Hinz-
Karadeniz 1994: 207).

The relationship between the two countries in 1980 was totally
destroyed, particularly when after the outbreak of Iran-Iraq war, it came to
an alliance between Syria and Iran. The border and the flow of the Iraqi oil
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Euphrates. Because of the upper riparian state of Turkey, Syria and Iraq
have considerable difficulty in enforcing against Turkey.

2.3 Iraq
The area of Iraq is 438'446 km2. In the north it borders Turkey to the

east by Iran, Syria and Jordan to the west and south by Saudi Arabia and
Kuwait. In the south, on the Shatt al-Arab, Iraq shares with Iran, a disputed
border (Koszinowski, 1988: 93).

Iraq can be divided into four natural regions: the west and southwest is a
desert plateau, south of Baghdad, the flood plain in the basin of the
Euphrates and Tigris, and in the north and north-east is a mountainous
region. Euphrates and Tigris rivers are considered the lifeblood of both Iraq
and unite themselves to the Shatt al-Arab in the south. Iraq is rich in mineral
resources, especially crude oil after Saudi Arabia and has the second largest
oil reserves in the world (Koszinowski, 1988: 93).

In 1984, a population of over 15 million people living in Iraq. The
population growth between 1973-1975 amounted to 3.2%. Majority of
Arabs living in Iraq (approx. 75%). The Kurds in the north, with about 18%,
the largest minority. About 96% of the population profess to Islam, and
about 3% Christianity. The majority of the Muslim population is Shiite
(Koszinowski, 1988: 93).

The Kurds in Iraq form a bigger propotion of the population than the
other Kurds in Iran and Turkey. Although their number of population is less,
they were more critical to the central power than other parts of Kurdistan.
Also they had a better opportunity to constitute a de facto of internal
government (Gunter 2008:11).

Iraq has its relations with Great Britain by the Anglo-Iraqi Treaty of 10.
10. 1922 and was thus governed under British mandatory rule
(Koszinowski, 1988: 95).

In July 1958, was eliminated under the leadership of General Qassem,
the monarchy and measures taken to democratization. He did not manage to
overcome their internal conflicts and in 1961 came the outbreak of the
Kurdish war.

The Baath Party took over the power by the military coup in 1968 in
Iraq. In 1970 the Baath Party has signed an agreement with the Kurds and
granted them a limited cultural autonomy. In March 1974 a war broke out,
which was led by Barzani between the Kurds and the Baath Party
(Koszinowski, 1988:96). The Baath- regime was still on the power despite
the UN embargo with a limited foreign policy until the fall of Saddam's
regime in 2003 by US Military force.
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Due to the strong evaporation the water is generally too saline and soda
sustainable and therefore not usable for agriculture. For this reason, Turkey
is building dams need to make the river water for agriculture and energy
available. The need for the use of the Euphrates and Tigris has risen so
massively (Ileri, 1988: 421).

The population according to the census of 1984 is estimated to 48.8
million, the annual population growth in Turkey to 2.2%. In

"Turkey, however, with more than half of the Kurdish population and
homeland, they have been officially and ‘scientifically’ declared to be
mountain Turks or a sub-branch of Turks, since the transition from the
Ottoman state to the Republic of Turkey" (? zcan 2006:8). Recently the
Kurds in Turkey are recognized as a distinct ethnic group.

2.2 Syria
Syria is the area of 185'180 km2. In the west it is bordered by Lebanon

to the north by Turkey, Iraq to the east and the south by Jordan, Israel and
Saudi Arabia. Since 1967, the Golan Heights are occupied by Israel. Syria
has a historical territorial issue with Turkey and lays claim to Sanjak of
Alexandretta, which Turkey was given in 1939 by the French.

The population of Syria has doubled in the last 20 years. 4.5 million in
1960, it rose to 10.4 million inhabitants in 1981. Because of the high growth
rate of 3.6% , the need for water is increasing tremendously (Koszinowski,
1988: 386).

The Syrian economy is dependent only partially on natural resources and
industry (Koszinowski, 1988: 391). The main source of income is
agriculture. The rainfall varies from year to year. For this reason, extensive
irrigation projects were undertaken. The Euphrat projekt with the dam at
Tabqa was one of the biggest projects that would irrigate 640,000 h.
(Koszinowski, 1988: 391).

The Baath Party is politically at the top and in 1970 Assad took over the
leadership of the country. Syria advocated an Arab-socialist model of
society (Koszinowski, 1988: 391).

Since the takeover of left-wing of the Baath-party in 1966, Syria is on a
collision course with Israel. Assad inflicts American policy a heavy defeat
in Lebanon in 1982, forcing U.S. Marines to withdraw. This has increased
the Syria's dependence more with the former Soviet Union, in which it was
in urgent need of their weapons delivery. Assad tried to achieve a long-term
military balance with Israel (Koszinowski, 1988: 403).

The fresh water is a very important source of life as well as for the
farming and energy production in Syria. This need is met mainly from the
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rivers for hydropower and irrigation to a great plain in the southeast
Anatolia (NZZ 25 Nov. 1997).

The project was burping with protests to Syria and Iraq from the
beginning, which are pronounced louder.

In the early 1990, when Turkey dammed the waters of the Euphrates for
a month to fill the Ataturk Dam, there was a real crisis between the three
countries.

It is believed that this conflict will be the basis of explosive
confrontations in the future.

"Turkey was after the end of the Cold War and the Gulf War not only
the strongest military country in the Middle East, but also Turkey was the
richest country in water resources throughout the region. Water and oil will
determine the future of security policy in the Middle East even more than
arms in the near future" (Tibi, 1993a: 63).

By searching for a solution of the water conflict between the three
neighbors Syria, Iraq and Turkey, the Kurdish question also comes to the
discussion, which is still unresolved. Because the vital water resource
originates from the Kurdish area, the Kurds play an important role in the
search for solutions in water conflict (Hinz-Karadeniz, 1994:206).

The Kurdish problem is often used as an instrument by those three
countries in order to maximize their own benefits.

In this paper I will look at the water issue and the Kurdish question as
an issue-linkage and analyze mainly the relationship between Turkey and
Syria in terms of water conflict.

In relation to that appear two main questions:
1. Why Syria used the PKK card for many years for the water issue and

has ultimately left the PKK in the lurch, without reaching a certain gain in
the water issue?

2. How did it come about that the PKK conflict attained such importance
that it has long been regarded as a trump card in the water issue?

2. THE ACTORS
2.1 Turkey
Turkey is an area of 77'542 km2, a land bridge between Asia and

Europe. In the north it is from the Black Sea and surrounded by the
Mediterranean in the south.

The southern neighbor of Turkey is Syria, in southeastern Iraq, Iran to
the east and north-east, Armenien and Azerbaijan. The amount of water in
the rivers of Turkey covers almost 39 200 km. The two most important
rivers of Turkey are the Kizilirmak and the Euphrates. They are unsuitable
because of seasonal fluctuations in water supply for agriculture and energy.



61

The Water conflict and the Kurdish issue
Theoretical Analysis in Political Anthropology

Dlawer Mustafa Muhammad
Koya University

Fucalty
Department

1. INTRODUCTION
1.1 Fundamentals of the conflict and the question

The present work is related to the time span from 1990, until the PKK
leader Ocalan was extradited from Syria in 1998. I tried to analyze this
research work in the field area of political anthropology, because of that I
consider the Kurdish issue as an important factor in the conflict between
Turkey and Syria upon the water conflict.

According to international scientists, the increasing scarcity of water
holds much more explosive force for military conflicts as the resource "oil"
(Hinz-Karadeniz 1994:203). The water scarcity in the Middle East leads to a
confrontation between well-watered and water-poor countries. The instable
relations between the countries in this region could also encourage the
armed conflicts around the water.

A major point of dispute ecological nature between triangle countries of
Turkey, Syria and Iraq is the water resources of the Euphrates and Tigris.
Beside oil, water increasingly becomes an important resource more and
more in the Middle East. Turkey sits at the source of the Tigris and the
Euphrates. Since Syria and Iraq are Under Sea to Turkey, the latter has a
pressure instrument over the two neighboring countries. Turkey tries to
show the water as their own natural resource like the Arab States do with
their oil. Turkey is basically accused of abusing the development projects in
eastern Anatolia as a foreign policy instrument of power against Syria and
Iraq. It started in the 80s and still under construction is the gap Project in the
Southeastern Anatolia, which includes dams on the Euphrates and Tigris
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Part II: Attitudes towards SNSLL.

Circle the answer that best shows your opinion.
1 = Totally Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Totally

Agree.

1. I like using SNSs for language learning. 1 2 3 4 5
2. I like using SNSLL because it makes my duty easier. 1 2 3 4 5

3. I think the use of SNSLL is more effective than the in-
class lessons.

1 2 3 4 5

4. I think using SNSLL gives me more control over my
learning.

1 2 3 4 5

5. I get less nervous than finding myself face-to-face with my
teacher.

1 2 3 4 5

Part III: Barriers to the use of SNSLL.

Circle the answer that best shows your opinion.
1 = Totally Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Totally

Agree).
I do not use SNSLL because
1. I do not have adequate knowledge about how to use SNS
for language learning.

1 2 3 4 5

2. I do not find a suitable language learning social
networking site.

1 2 3 4 5

3. I do not have access to the Internet. 1 2 3 4 5
4. SNSs waste my time. 1 2 3 4 5

5. Is there any other reason that prevents you from using SNSs for
language learning?

Please specify it:

Thank you very much for your participation and contribution

Note/ the questionnaire was reviewed by two instructors who have MA
in applied linguistics. It was also pilot studied with five students in order to
know the shortages; no shortages were recorded.
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Appendix A
Dear Participant,
This survey aims to diagnose your attitudes towards the benefits of and

barriers to the use of Social Networking Sites for Language Learning
(SNSLL) as well as your present levels of SNS use. Your answers will be
kept completely confidential.

Researcher: Hawkar O. Ali

Part I: Background Information and Levels of SNS use:
1) Gender: Male Female
2) Years of experience with Social Networking Sites:
None 2 years or fewer 3-6 years 7-10 years

more than 11 years
3) I use social networks: For entertainment.

For language learning. To spend my leisure time.
To chat with friends. For other reason

4) What Social Networking Sites do you use for language learning?
None italki Livemocha Facebook Twitter
Myspace Google + Tagged Others

5) In which way do you use SNSs for language learning? E.g. chatting with
natives….etc.
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are students. We do not have enough money to spend on the Internet
connection”.

6.4. Limitations
There were three major limitations of this paper. The first one is the

smallness of the numbers of the population. It cannot be generalized to the
whole university. Secondly, the questionnaire did not include exact
questions about advantages, though indirectly the participants expressed
their ideas about benefits of SNSLL. Therefore, this paper provided details
about advantages of SNSLL in literature review. Finally, not all the students
completed the questionnaire. So, only those questionnaires were analyzed
that was completed.

6.5. Pedagogical implications
The findings of this study showed that the participants had positive

attitudes towards SNSLL. They can be directed in order to use SNSLL
academically and in a safe way. Teachers can play a great role in teaching
the students how to use SNSs for educational purposes, especially for
language learning. The university may contribute to that issue by providing
the students with academic courses on how to use SNSs in higher education.

Owing to high costs, not every student can have access to the Internet.
Therefore, this study recommends that Koya University needs to have a plan
to set the Internet centers, and provide the Internet connection for the
student dormitories to enhance the students’ performance and knowledge.

Moreover, the findings showed that the students are not familiar with
italki and livemocha. Since they are two important language-learning
communities, this research recommends that foreign language learners
should use them. Thus, they can expose to a wide variety of language
learning sources, materials, and partners in order to improve and practice
their foreign languages.

In addition to the recommendations above, the current study suggests
the following pedagogical implications:

The curriculum may include the integration of SNSs into the process
of language learning.

Every faculty and department may have their own website in order
to increase the students’ involvement.

Every lecturer may have their own webpage or blog for further
teaching and learning process.

For those classes in which a large number of students attend, SNSLL
may be a good alternative to divide the students into small groups; and
change it to a student-centered classroom.
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language. Another use is participating in a variety of activities on SNSs in
English. Moreover, they play games in order to learn new vocabulary.
Finally, they have the chance to be exposed to a huge range of English
language materials and references.

6.2. Attitudes
The participants had different perspectives on SNSLL. Accordingly,

most of them had positive attitudes towards SNSLL. To start with, most of
them showed their preference to use SNSLL. Most of them thought that
SNSLL makes their duty easier and gives them more control over their
learning. Besides, a noticeable number of the participants stated that they
get less nervous than meeting their teachers face to face; and the thought
SNSLL is more effective than in-class lessons. Nonetheless, small number
of them refused the two preceding ideas. Thus, it can be concluded that the
use of SNSs for language learning is beneficial in the participants’ points of
view.

6.3. Barriers
As it has many considerable advantages, SNSLL has disadvantages as

well. There are barriers to SNSLL. Throughout the quantitative analysis,
this paper has showed several barriers. More than half of the participants
refuted the idea that they do not have ample knowledge on how to use
SNSLL. Another barrier this study wanted to diagnose was finding a
suitable language learning SNS. Approximately half of the participants
disagreed; however, a considerable number admitted that they are not able
to find a suitable SNSLL. Moreover, not having access to the Internet was
another barrier only for small percentage of the students. Nevertheless,
three-fourth of them asserted that SNSs waste their time.

Additionally, the participant students acknowledged some significant
disadvantages of and barriers to SNSLL. Chief among them, the students
insisted that the use of SNSs is time consuming. They thought that they do
not have enough time since they are busy with their study. They also
believed that there are too many subjects out there; it wastes time to choose
the suitable one among them. Further, they raised another drawback, which
is addiction to SNSs. Some people seem to overuse SNSs. Oddly, another
important point they mentioned was “teachers are not using it”. Because
their teachers do not use SNSs in the class, they are not willing to use it as
well. There are also other points such as “Class is better than SNSs”, “I am
not happy with things for English language learning on SNSs”, and “we
cannot find sources for everything”. Finally, the cost of Web 2.0
technologies (including the Internet) was another barrier as they said, “we
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Table 6
Students’ responses on Q5 (in part 3)

Q5: Is there any other reason that prevents you from using SNSs for
language learning?
Please specify it:

- Several students said No (nothing), and others said:
- SNSs waste my time.
- I have not time (to use SNSs).
- I do not like it because it wastes my time.
- It wastes time and money.
- I do not have plenty of time because I am
busy with other things.
- We are students; we do not have enough
money to spend on the Internet connection,
and we do not have enough time because of
a lot of subjects and activities to study.
- There are too many subjects. We are not
sure which one is better. It needs time to
read all of them. It wastes time.

- Till now I do not have net;
otherwise, I would like to
use it.
- I am not happy with things
for English learning on
SNSs.
- Class is better than SNSs.
- Teachers are not using it.
- Some of them are boring.
- Addition to SNSs.
- We cannot find sources for
everything.

6. Conclusion & Discussion
In the light of preceding analysis, the outcomes contribute some

discussions to the literature. The findings show that the participants’ level of
SNSLL use, their perceptions on SNSLL, and those constraints they
confront vary.

6.1. Usages
The results showed that most of the students use SNSs for different

purposes such as for entertainment, language learning, spending their leisure
time, and chatting with friends. Significantly, most of them informed that
they use SNSs for language learning. For the same reason, the participants
were asked which SNS they use for language learning. Facebook, Google+
and Twitter were the most used SNSs. Besides, they mentioned other SNSs
like YouTube (a good place to watch videos) and hi5 (a good place to play
games).

In addition, the participants pointed out that they use SNSLL in
different ways. To illustrate, they indicated that they use SNSLL to chat
with native speakers, or their teachers and friends in English. Further, they
stated that they use SNSs to read, watch, and listen to various sources in
English, through which they can practice and improve their English



50

Table 5
Percentages of barriers to the use of SNSLL

TD D N A TA
Q1: I do not have adequate knowledge about
how to use SNS for language learning.

25.0 28.6 32.1 10.7 3.6

Q2: I do not find a suitable language learning
social networking site.

0.0 46.4 17.9 28.6 7.1

Q3: I do not have access to the Internet. 32.1 10.7 39.3 14.3 3.6
Q4: SNSs waste my time. 0.0 3.6 21.4 39.3 35.7

TD: Totally disagree; D: Disagree; N: Neutral; A: Agree; TA: Totally
agree

As can be seen in Table 5, more than half of the students (25.0% TD
and 28.6% D) denied if they do not have adequate knowledge about how to
use SNS for language learning (Q1), whereas some of them (10.7% A and
3.6%TA) acknowledged that they do not have enough knowledge on
SNSLL, and (32.1%) were not sure. Furthermore, less than half of them
(46.4%) disagreed that they do not find a suitable SNSLL (Q2), and more
than one-third of them (28.6% A and 7.1% TA) agreed to the statement.
Additionally, a considerable number (32.1% TD and 10.7% D) claimed that
one of the barriers is that they do not have access to the Internet (Q3), and
(39.3%) were undecided while some of them (14.3% A and 3.6% TA)
agreed. Finally, most of the students (39.3% A and 35.7% TA) agreed that
SNSs waste their time (Q4), and (21.4%) were not sure about that.

In addition, question five, which was an open-ended question, revealed
many reasons that direct the participants avoid using SNSLL. Table 6 shows
further details on Q5.
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5.2. Attitudes towards SNSLL
Table 4 shows the percentages of the participants who selected each

response on the Likert Scale to items that related to their attitudes.

Table 4
Percentages of attitudes towards SNSLL

TD D N A TA
Q1: I like using SNSs for language learning. 7.1 3.6 7.1 35.7 46.5
Q2: I like using SNSLL because it makes my
duty easier.

3.6 3.6 21.4 46.4 25.0

Q3: I think the use of SNSLL is more effective
than the in-class lessons.

7.1 14.3 39.3 25.0 14.3

Q4: I think using SNSLL gives me more
control over my learning.

3.6 7.1 28.6 39.3 21.4

Q5: I get less nervous than finding myself face-
to-face with my teacher.

3.6 17.9 25.0 21.4 32.1

TD: Totally disagree; D: Disagree; N: Neutral; A: Agree; TA: Totally agree

As can be seen in Table 4, most of the students agreed (35.7% A and
46.5% TA) that they like using SNSs for language learning (Q1). Further,
most of them agreed (46.5% A and 25.0% TA) that they like using SNSLL
because it makes their duty easier (Q2), but (21.4%), which is significant,
were neutral. Moreover, while almost half of the students (25.0% A and
14.3% TA) thought that the use of SNSLL is more effective than the in-
class lessons, (39.3%) were undecided and some of them (7.1% TD and
14.3% D) refused that statement (Q3). In addition, more than half of them
(39.3% A and 21.4% TA) thought that using SNSLL gives them more
control over their learning (Q4), and more than one-fourth of them (28.6%)
were not sure. Finally, approximately half of them (21.4% A and 32.1%
TA) said that they get less nervous than meeting their teachers face-to-face
(Q5), and one-fourth (25.0%) were neutral. Nonetheless, a significant
number of the participants disagreed (3.6% TD and 17.9% D).

5.3. Barriers to the use of SNSLL
Table 5 identifies barriers that the participants encounter whilst using

SNSs for language learning.
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As it can be seen in Table 2, the participants suggested that they use
SNSs for different purposes (Q3). (46.4%) for entertainment, (78.6%) for
language learning, (21.4%) to spend their leisure time, (57.1) to chat with
friends, and (3.6%) for other reason: i.e. one person said that s/he uses SNSs
for other reason (games). Moreover, the participants selected several
alternatives when asked what SNSs they use for language learning (Q4).
(10.7%) of them said that they did not use SNSs at all. (78.6%) of them
stated that they use Facebook. (32.1%) of them ticked twitter. (57.1%) of
them selected Google + and (7.1%) of them picked Tagged. It is worthwhile
to mention that no one chose italki, livemocha and Myspace while (21.4%)
said that they use other SNSs such as (Flicker, hi5, YouTube, Nimbuzz and
Skype).

In addition, question five, which was an open-ended question, came up
with a list of responses. Table 3 shows the students’ responses to Q5.

Table 3
Students’ responses to Q5 (in part 1)

Q5: In which way do you use SNSs for language learning? E.g. chatting
with natives….etc.
- They stated that they use SNSs to:
- Chat with natives (speak with
natives).
- Chat with friends and teachers in
English.
- Chat to improve my grammar,
writing, and spelling.
- Contact with the world.
- Make fun with friends.
- Use photo editing
- Learn new words each day.
- Play games to learn new
vocabulary.
- Google to English Sources.
- Search …
- Find many useful references for
language learning.

- Read many things in English.
- Read to improve my reading (skill).
- Watch Video.
- Listen to conversation on Google +.
- Listen to improve my
pronunciation.
- Play games.
- Write messages (in English) on
Facebook.
- Get PDF books and articles.
- Get information about (university)
topics.
- Share written pictures.
- Comment on friends’ links.
- Hit the like button of those pages
(that are) relative to language
learning.
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The questionnaire was given to the students on 18th of May. They
answered the questions and returned to the researcher the same day. In fact,
the questionnaire was given to 31 students but only 28 of them completed
the questionnaire.

5. Results
In this study, two different types of data analysis were conducted:

quantitative and qualitative. Statistical package for social science (SPSS)
was used in order to compute frequencies and percentages of each item on
the multiple-choice questionnaire. Furthermore, the data that was collected
from the open-ended questionnaire was analyzed in a qualitative manner.

5.1. Levels of SNSs use
In the first part of the questionnaire, three questions (Q3-Q5) were

devoted to diagnose the participants’ levels of SNSs use (see appendix A).
The first one (Q3) asked the participants for what purposes they use SNSs.
Further, (Q4) wanted them to indicate the SNSs that they use for language
learning. For the first two questions, the students could tick more than one
option. Finally, (Q5), which was an open-ended question, aimed to
understand the way they use SNSs for language learning.

Table 2
Levels of SNS use (Frequencies and Percentages)

Frequency Percentage
For entertainment 13 46.4
For language learning 22 78.6

To spend my leisure time 6 21.4
To chat with friends 16 57.1

Q3: I use social
networks:

For other reasons 1 3.6
None 3 10.7
Italki 0 0.0
livemocha 0 0.0
Facebook 22 78.6
Twitter 9 32.1
Myspace 0 0.0
Google + 16 57.1
Tagged 2 7.1

Q4: What Social
Networking Sites do
you use for
language learning?

Others 6 21.4
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Table 1
Information about the participants (Frequencies and Percentages)

Frequency Percentage

Male 17 60.7Gender
Female 11 39.3

None 3 10.7
2 years or fewer 17 60.7
3-6 years 8 28.6
7-10 years 0 0.0

Years of experience
with SNSs

More than 11 years 0 0.0

As can be seen in Table 1, (60.7%) of the students who took part in the
study were male and (39.3%) of them were female. In other words, the
number of the male participants was greater than the number of female
participants. Table 1 also shows that the participant students had different
years of experience with SNSs. Oddly, three (10.7%) of the students
proclaimed that they have no experience with SNSs, whereas (60.7%) of
them had two years experience or fewer. Moreover, (28.6%) had three to six
years experience. Typically, none of them had seven years experience or
more with SNSs.

4.2. Instruments and Procedure of data collection
In this study, a questionnaire (see appendix A), which consisted of

multiple-choice and open-ended questions, was used as a data collection
instrument. The questionnaire was prepared for EFL learners. Before
preparing the questionnaire, a seminar (by the researcher) was held in the
department to get feedback. After preparing the questionnaire, two of my
colleagues, who have MA degree, revised the questionnaire. We, together,
administered the questionnaire to five students, and analyzed it (a pilot
study).

This study addresses three research questions. For each question,
different parts of questionnaire were prepared. The first part provides
information on the profiles of the participants, and the levels of the use of
SNSLL. The students are asked questions about whether they use SNSLL or
not; if yes, to what extent do they use it. The second part discovers the
attitudes of the participants towards SNLL. The third part finds out the
barriers to SNSLL.
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how to better teach a foreign language. Besides, both teachers and students
can benefit from the rich sources and authentic materials of SNSs.

In addition, Liu and Wu (2009: 2, 3) proclaim that Web 2.0
technologies have potential advantages for students if the teachers direct
them to use Web 2.0 technologies for their learning process. Further, they
state that students are able to be teachers of themselves via Web 2.0: their
peers can learn from them as well as their teachers. Finally, “An upcoming
trend of new Web 2.0 technologies provides a number of ways to cope with
the challenges of higher education from both technical and pedagogical
points of view” (Grodecka et al, 2008: 11). SNSs, as expected, offer higher
education a way to deal with technical and pedagogical challenges.

As SNSs play a great role in the world of language learning and
teaching, and have beneficial usages, there may be disadvantages as well.
This research tries to investigate this issue. There may be barriers that
possibly stop learners from using SNSs for language learning. For example,
probably, not every student has access to computer and the Internet because
of their high cost. Besides, perhaps, not every student is knowledgeable
about the use of SNSs. In addition, SNSs may not interest every student’s
attention. Finally, there might be problems in using SNSs more than
necessary.

4. Methodology
4.1. Settings and participants
This study was conducted at Koya University/School of foreign

languages/Department of English language. Koya University, which is a
state university in Kurdistan region in the north of Iraq, almost all the
students are Kurds. The reason for choosing Koya University is that it is my
university; I want to help them with my project.

Questionnaire was administered to 28 fourth year students in
department of English and translation. Since fourth year students have
further experience with learning English language, this research was carried
out with them. Table 1 below, provides some background information on
the participants.
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Creating a page: Users (teachers or students) can create a page.
Others can like it. Thus, they can share materials that are associated with
teaching and learning process. Others who liked the page can share details
about the same thing, and participate in discussions about the topic. Further,
they can share anything that is useful for school connections. Although
pages are quite similar to personal accounts, there is an important difference
between them. Both can be individual and liked and followed by others.
Users usually share various subjects on their personal account whereas users
usually devote their pages for one single aspect.

Creating a group: Users can create a group, and manage it as the
admin (the manager) of the group. There are three features of groups: Open
(anyone can see the group, who is in it, and what members post), Closed
(anyone can see the group and who is in it. Only members see posts), and
Secret (only members see the group, who’s in it, and what members post).
In other words, users can have a public group or a private group. You can
create a secret group that may not appear in search. You can add others
(learners) to your group. You can post teaching and learning related works
(audios, videos, images, texts, links, PowerPoint, work sheets, and so on),
and help others to participate in the group activities.

3.9. Advantages & Disadvantages
There are various advantages of Web 2.0 technologies. To begin with,

the emergent of Web 2.0 technologies provide a wider opportunity to
children, teenagers, and adults to learn (Clark, 2008: 1). Web 2.0
technologies interest different ages. Daugenti (2007: 9) states that the use of
SNSs is easy and accessible; everyone is able to use it. Another advantage is
that people in different countries, traditions, cultures, languages, colors, and
genders are members of SNSs. Through exchanging information on
cultures, traditions, historical places, people, and events, the participants of
the SNSs take benefit from each other. They are able to practice the
language they learn. Having knowledge on the culture of the speakers of the
target language helps learners to better acquire that language.

Moreover, via SNSs learners of a second language can have the
opportunity to contact native speakers of their target language, and other
learners or teachers of the same language they learn, in different countries
with different cultural backgrounds. Thus, they can practice their second
language in order to improve it. Teachers also can have the same
opportunity to contact native speakers of the language they teach or other
teachers in other educational institutions. They may exchange knowledge on
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3. Group chat sessions: weekly meetings with tutors from livemocha to
ask questions about language learning;

4. Audio podcasts: members receive audio lessons related to the
language they are studying;

5. Leader-board feature: members of the SNS can see their position vis-
à-vis other students based on their performance on test scores, thus adding
an increased motivational and competitive factor to the online community.

(Harrison & Thomas, 2009: 117)
Secondly, italki is dealt with. Students can use italki for foreign

language learning with and without teacher outside the class. On italki
learners can find language partners to exchange languages. For instance, if
someone speaks English and wants to learn Kurdish can find a partner that
speaks Kurdish and wants to learn English. Additionally, learners can
choose a teacher and tell them what they want to learn. Learners can choose
any time to take their lessons. It is also possible to connect then on Skype –
“a software application and online service that enables voice and video
phone calls over the Internet” (Dictionary.com).

In addition, learners can practice and test their language using italki.
Learners have the chance to practice their language with partners on
exchange, write messages as pen pals, and chat with the community.
Besides, they can write short essays in foreign languages, and get them
corrected by native speakers. Another assistance of italki is taking online
tests from great language learning companies such as Oxford University
Press.

Finally, the use of Facebook in higher education is discussed. “It has
been identified as a potential educational tool because it is already used
extensively among college students” (Ryan, Magro, & Sharp, 2011: 2).
There are many different ways of using Facebook in higher education,
specifically for language learning. This study focuses attention on three easy
ways, through which teachers and students can take benefit.

Personal account: Teachers can use their Facebook account for
further teaching. For instance, they can post explanations of their subjects
(even absent students take benefit), and share relevant links, videos, pictures
and documents. Moreover, students can read, watch, and comment on
teachers posts. Likewise, students can do the same thing about their
subjects. Furthermore, discussions can be hold between teacher and
students, or among students. In addition, both teachers and students can
message or chat with each other in order to ask questions or explain things
for each other.
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reason). Moreover, users can like, share, and comment each other’s photos,
videos, links, and updates.

There are many facets of Facebook. This paper briefly concerns itself
about some of them.

1. The menu bar: Where you can see friend requests, messages,
notifications (like, comment, tags, and pokes), search bar (search anything
available on Facebook), your timeline (photos, videos, stories, experiences,
and things about you), home (newsfeed), privacy shortcuts, and account
setting.

2. Left column: Where you can see edit your profile, your favorites,
friends, groups (created and joined), pages (created and liked), apps, and
interests.

3. Center column: Where you can see Status update (type your posts,
add photos, and videos), yours and your friends’ posts, and you can like,
share and comment on yours and your friends’ posts.

4. Right column: Where you can see create events, apps requests, and
find more friends.

3.8. How to use SNSs in Higher Education
As already mentioned, SNSs can be used in higher education. This

paper concisely sheds light on the uses of the three SNSs above in higher
education. Firstly, livemocha is highlighted. There are several activities in
livemocha community.

(a) “Learn,” vocabulary learning, reading, listening, unscrambling
words, writing, speaking, and practicing dialogues; (b) “practice,” recording
the dialogue with a partner, recording a script and submitting for peer
review, submitting a written essay for peer review; and (c) “share” as a
tutor, correcting and rating writing or speaking exercises submitted by text
or audio comments

(Jee & Park, 2009: 448)
livemocha is a good place to learn, practice and share many things that

are useful for language learning and teaching. It can be used as a self-study
language learning material by learners. As soon as you created an account,
you can enroll for the courses. The courses include some features:

1. Audio comments: members can record voice messages and practice
pronunciation;

2. Peer review: users can choose to allow other members to read, review
and leave comments for other learners;
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italki was created to (a) bring language partners together, and connect
students with materials and teachers; (b) and provides learners, teachers, and
companies with the opportunity to transact online. Further, italki was set out
to change the way people learn a foreign language. Via italki everyone,
everywhere can connect to language partners, language teachers, and
language materials.

Learners can use the features of italki whenever and for whatever they
need it. For example, when they have language exam, want to travel to
another country, or want to know how to communicate in a business setting.
There are some features of italki:

Professional lessons: professional teachers (who have a degree or
certificate in education) and experienced teachers (who are trained to teach a
foreign language to non-native speakers) are available to teach lessons.

Informal tutoring: Tutors who are knowledgeable and passionate
about teaching their native language are tutoring learners.

Language partners: This is where learners can find partners for
language exchange.

Notebook: Learners can write in the language they are learning and
get helpful correction. On the other hand, they can correct others’ notebook
entries.

Answers: Learners can ask questions about any language, or answer
others’ questions.

Discussions: This is where the community can discuss any topic
relating to language learning.

3.7. Facebook
Facebook is one of the most popular social networking sites among

people all over the world. “Facebook was founded in 2004 by Mark
Zuckerburg, then a Harvard undergraduate” (Jones & Soltren, 2005: 5).
Facebook is available in 50 languages. It is also claimed that Facebook is
the most used and crowded SNS. Hampton et al (2011: 3) state that
Facebook was the dominant SNS among the participants, with whom they
conducted their study. Further, Weston & Bowden (2012: 2) suggest that
Facebook had over 850 million active users in February 2012.

Facebook is aiming at providing people an opportunity to have the
ability to share and make the world more open and connected. On
Facebook, people can create an account to connect others. Users can share
photos, videos, links, and their updates. Furthermore, they can chat with the
community, text message and poke them (attract their attention for a
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(Clark & Gruba, 2010: 166). Thenceforth, livemocha community has
increased to over 16 million members from over 195 countries. People can
access the website, to create an account, in 10 different languages.

livemocha helps people connect each other around the world to learn
second language, regardless of ages and socio-economic status. It aims at
creating a worldwide community that allows people to communicate with
anyone, anywhere and anytime with no limits. It also emphasizes on the
power of human potential because people have the ability to learn.

livemocha offers basic courses in 38 languages and active courses
including grammar, pronunciation and sentence construction in five
languages (English, Spanish, French, German, and Italian). Moreover, on
livemocha, you can review someone’s spoken and written work, and rate
them according to some criteria.

Speaking criteria are pronunciation and proficiency. Writing criteria are
grammar, spelling and proficiency. In the same way, your spoken and
written work may be given feedback. In addition, livemocha provides
learners with several different live and virtual classes. Therefore, it is
understandable that livemocha is a SNS through which learners can learn a
second/foreign language by themselves outside the classroom.

Furthermore, livemocha promises to
Think of learners, teachers, and contributors equally.
Help anyone who tries to learn.
Provide successful and pleasant materials and courses.
Give positive feedback to members.
Offer easy ways to members to contact each other.
Provide enough chances for practice.
Understand the members’ different needs, goals, and teaching and

learning styles.

3.6. italki1

italki is a foreign language learning social network and marketplace that
brings people together across the globe to communicate and learn. It was
founded by American and Chinese entrepreneurs in December 2006.
Initially, italki was registered as a company with a development team in
Shanghai, China. On italki, users can learn more than 100 languages.

1 Taken from italki.com
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Armstrong & Franklin (2008: 8, 9) identify SNSs as sites that allow
people to create their community online and share their profiles with others.
In addition, SNSs are those websites through which someone can have the
opportunity to create an account to contact others and share their interests
(Barnes, 2006 cited in Timm and Duven, 2008: 89). Similar to the
definitions above (Dictionary.com) describes SNS as “A website where one
connects with those sharing personal or professional interests, place of
origin, education at a particular school”, and so on. Thus, it can be
understood that the aim of social networking is to connect people in order to
give and receive information.

3.4. SNSs in Higher Education
SNSs can be used for different purposes. One of the usages of SNSs can

be educational purposes. In many countries (especially, developed
countries), the educational institutions use SNSs for educational purposes;
including language teaching and learning. However, the integration of SNSs
into the process of education is new to most EFL teachers and students in
the under developing countries (somehow in the developing countries).
“SNSs are sometimes used informally for learning purposes” (Juce &
Valine, 2010: 56). Nowadays, SNSs are used as both marketing tools and
learning tools by colleges (Gilroy, 2010: 21).

SNSs invaded the world of higher education. Universities and
institutions can incorporate SNSs into the process of teaching and learning.
This study mainly focuses attention on language learning. Significantly,
many of the SNSs can be used for language learning. Particularly,
livemocha and italki are devoted for language learning and teaching.
Moreover, some of the others are also possible to be used for the purpose of
language learning and teaching, especially, Facebook which is widespread
among students.

3.5. livemocha1

livemocha is one of the social networks that are used for language
learning. livemocha names itself as the world’s largest online language
community. Liaw (2011: 36) reckons that it is one of the language learning
sites that is increasingly growing in population. livemocha was launched in
September 2007 by Shirish Nadkarni (the owner of the idea) and Krishnan
Seshadrinathan “in an attempt to change the way people learn language”

1 Taken from livemocha.com
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3.2. Web 2.0
The term Web 2.0 was first coined by O'Reilly Media Group in late

2003 while preparing for a conference in 2004 (Allen, 2009: 2). Armstrong
& Franklin (2008: 7) state that Web 2.0 is sometimes called “read/write
web” and “social web” in which users can share and consume information
while with Web 1.0 the owner of a web shares information and users can
only read, listen to or watch that information.

Although nowadays, most of them are recognized as social networking
websites, the researchers categorize Web 2.0 into several platforms; such as
the following:

Blogs (e.g.: Wordpress, Blogger, Edublogs),
Microblogging (e.g. Twitter, Jaiku),
Wikis (e.g. Wikipedia, wikispaces, etc.),
Collaborative word processors (e.g. Google Docs),
Syndication and aggregation using RSS (e.g. Bloglines, PageFlakes

and iGoogle),
Social bookmarking (e.g. del.icio.us),
Social networking sites (e.g. Facebook, MySpace),
And sharing content platforms – creative content exchange (e.g.

Youtube, Flickr).
(Ryan & Fitzgerald, 2010: 1031; Armstrong & Franklin, 2008: 7, 8)

The current paper principally sheds light on social networking sites
(SNSs) and their usages in higher education, especially for the process of
language learning.

3.3. Social Networking Sites (SNSs)
Social networking websites include a huge variety of sites.

SixDegrees.com is recognized the first SNS launched in 1997 (Boyed &
Ellison, 2008: 214). Furthermore, Facebook, Twitter, Google+, MySpace,
Flicker, Hi5, livemocha, and italki are the most common sites among people
over the world.

SNSs have been defined by different researchers. The most common
one that is reused by many researchers is Boyd & Ellison’s simple
definition:

Social networks are web-based services that allow individuals to (1)
construct a public or semi-public profile within a bounded system, (2)
articulate a list of other users with whom they share a connection, and (3)
view and traverse their list of connections and those made by others within
the system.

Boyd & Ellison (2008: 211)
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Furthermore, there is little research about barriers to SNSLL. Therefore, this
study may contribute to the literature by providing further detail on the
factors behind non-use or infrequent use of SNSLL program.

At the local level, Koya University students do not seem to be
sufficiently knowledgeable about the use of social networking websites for
the purpose of second language acquisition. Therefore, this study aims at
introducing them to that program by providing some essential knowledge on
how to use SNSs for language learning outside the classroom. In addition,
the potential results of this study may help students as well as teachers of
Koya University (maybe other universities around the world) understand the
advantages and disadvantages of integrating SNSLL into the process of
language learning and teaching.

This study also attempts to address the following research questions:

To what extent do EFL learners use social networking sites for
language learning (SNSLL)?

What are EFL students’ attitudes towards SNSLL?
What are barriers that prevent EFL students from using SNSLL?

In order to get answers for the research questions a questionnaire is
prepared and administered to the participants.

3. Literature Review
3.1. Technology
Due to the rapid advancements in the process of education, a wide

variety of approaches, techniques, methods, strategies, styles, materials and
technologies are integrated into the process of teaching and learning.
Nowadays, the use of technology for language learning and teaching is
common among the educational institutions.

Zhao (2003: 8) and Vi (2005: 61) state that technology includes many
different instruments like multimedia, computers, the Internet, videotapes,
online chat-rooms, web pages, e-mail, electronic journals, databases, audio
and video conferencing. “In addition to these technologies, recently
innovated technologies have been incorporated into education such as
mobile phone dictionaries, Moodle, Wiki, interactive whiteboard
technology, computer games” (Hawkar, 2010: 2), and Web 2.0 technologies
(e.g. social networking sites).
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Social networking sites (SNSs) are those online sites where people can
create a personal account and through which contact with other users, or
read and watch others’ activities and interests. There is a wide range of
social networking websites. There are the most crowded ones and the less
crowded ones.

Social networks can be used in various ways: for entertainment,
chatting, political or religious purpose, communication, and education.
People, in general, use the social networks for entertainment and spending
their leisure time. Social networking is one of the subjects that is repeatedly
discussed in most people’s daily speech. There are people who visit some
social network websites, as they are addicted to them.

One of the uses of social networks is for educational purpose. They can
be used as one of the most important websites for educational purposes,
especially language learning and teaching. Learners usually want to practice
what they learn; social networking sites are an appropriate place to practice
your language. In other words, students can chat with teachers, other
students, and native speakers all over the world. Further, teachers may
assign students into groups in student-centered-learning to solve the
problem of large classes. Moreover, learners often need to be taught in the
easiest techniques and approaches, with authentic materials.

Although research has been conducted on the use of SNSs, the attitudes
of students towards this subject are not clear. Further, even if their attitudes
are positive, it is not clear whether they willingly use social SNSs for
language learning or not. This study tries to find out their perceptions on
this subject, their levels of SNSs use and for what purposes, and the benefits
of social networking sites for language learning (SNSLL).

In addition, as there may be various advantages of SNSs, there may be
disadvantages as well. Thus, this research attempts to diagnose any
disadvantages of SNSs as well as barriers that may stop language learners
from integrating SNSs into the process of language learning. This paper
suggests some methods to overcome the barriers by using SNSs as devices
of teaching.

2. Significance of the Study
The present study offers both quantitative and qualitative investigations

about usages, advantages, disadvantages, and attitudes towards SNSLL
program. The purpose of this study is to find out the actual level of SNSLL
use by EFL students, and to understand their viewpoints on SNSLL
program. They are asked questions to what extent they use SNSLL, and
whether they have a positive or negative attitude towards SNSLL.
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Abstract
Web 2.0 technologies, especially social networking sites (SNSs) have

come into use by many people over the world. Nowadays, people use SNSs
for different purposes. For educational purpose, particularly for language
learning is this paper’s major concern. This study examined the attitudes of
students towards the advantages and disadvantages of using social
networking sites for language learning (SNSLL). The only purpose of this
study was to consider pedagogical implications of SNSs. Therefore, this
paper tried to discover the students’ present level of SNSLL use.
Furthermore, this research aimed to diagnose the feelings and perceptions of
the participants about using SNSs to learn a language. Finally, barriers that
students encounter were analyzed. Thus, a questionnaire was administered
to 28 fourth year students in department of English language at Koya
University. Quantitative and qualitative analysis were used to analyze data.

The results showed that the students had positive attitudes towards the
use of SNSLL. Moreover, the outcomes indicated that Facebook, Google +,
and Twitter were the most common SNSs amongst the students. In addition
to the benefits that were identified by the students; the findings came up
with some barriers that the students face whilst using SNSLL. Eventually,
this study brought about some pedagogical implications.

1. Introduction to SNSLL
Technology has occupied the whole fields of life. Education is not

missed out from the technological advances. Notably, web 2.0 technologies
covered the world of language learning and teaching, especially social
networking websites.
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Appendix A:

Passive Voice Test:
These sentences are in active form, turn them into passive form. Write

your answer right below each sentence. Try to answer as accurate as you
can. Level:

1. I speak English.
2. He will buy a car.
3. She made tea.
4. I am reading a book.
5. Jack was drinking fruit juice.
6. They will be riding a horse.
7. I have written the letter.
8. Julie had cleaned the room.
9. I will have sent the message.
10. Mark must meet the boss.
11. Smith should have broken the glass.
12. Tom offered a flower to me.
13. They say that the planet is in danger.

Note: your answers will not affect you by any means; you do not
have to write your names, your answers will be kept anonymously.
Thanks for your participation.

Appendix B:
PV Test Answers
1. English is spoken
2. A Car will be bought.
3. Tea was made.
4. A book is being red.
5. Fruit juice was being drunk.
6. A horse will be being ridden.
7. The letter has been written.
8. The room had been cleaned.
9. The message will have been sent.
10. The boss must be met.
11. The glass should have been broken.
12. A flower was offered to me.
13. It is said that the planet is in danger.
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also. This will allow teachers to maneuver when they give corrective
feedbacks according to students' errors.
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Additionally, their answers were also erroneous in terms of the SST. The
most frequent type was Misinformation; using one grammatical form in the
place of another. Also, omission; leaving out a constituent which is needed
for the answer to be grammatically correct along with misordering, and
overgeneralization were also identified as the most obvious characteristics
of the respondents' erroneous answers.

4.2 Pedagogical Implications
From the results of this study certain didactical interpretation can be

made. The following are some of them.
1. Error correction should always be made with fully being aware of its

consequences. This is because carelessness in correcting students' errors,
fossilization will occur on the part of the students.

2. Before initiating any course of study, a diagnostic test should be
made in order to test learners' potentials related to any part of the target
language grammar in order to identify their faulty gained knowledge or need
for future planning.

3. English grammar materials should be changed and adapted in
accordance to new up-to-date designs of language teaching and
contemporary approaches. This will allow both teachers and students to
enrich their language study skills especially structure related knowledge.

4. Teachers should raise students' awareness regarding the importance
of learning major verb conjugations. Students must learn the way verbs are
changed into past participle with recognizing the difference between
irregular versus regular verbs of English.

5. Teachers can also contribute the examples of mother-tongue
language structures into teaching passivsation in English language in order
to highlight the difference between the two languages and how it is made.

6. For more problematic passive voice types such as (future
progressive, impersonal passive and perfect aspects) teachers should spend
more energy in teaching these elements using vivid activities, effective
techniques, and communicative tasks to make students perceive the
knowledge in long-term, fully comprehended a manner.

7. First year students need to be given more care and treated with more
efficacies in an attempt to base their knowledge on a very strong ground and
make them feel independent in learning new language and feel more
confident with their potentials.

8. Different kinds of error correction feedbacks should be utilized to
see how students will make progress in their learning and to highlight
effects of both implicit versus explicit types of feedback. This means that,
since the errors are varied, the way of correcting them need to be varied
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Chart 3: SST Averages & Percentages of all Errors

3.2 Discussions
The results in this study show similar findings by previous research

studies done on the same topic. For instance, The researchers (Lamriani,
2007; Ibrahim, et. al, 2011; and Adler, 2012) established that passivsation is
problematic in certain elements or ways such as verb conjugations, auxiliary
verb conjugations, past participle conjugations, word order, verb be
omission, incomplete use of be, overuse of auxiliary be, wrong use of verb
be, wrong form of verb, and wrong tense. In this study, the researchers also
found that students commit errors especially in giving correct verb
conjugations, auxiliary be, word order, and incomplete past participle form.

Furthermore, concerning verb tenses, Yunita (2003) found that students'
errors were mostly in simple past, past future, past perfect, and past
continuous tenses. As for this study, most of the errors among major verb
tenses were future progressive, impersonal passive and perfect aspects.

4. Conclusions
4.1 Summary
The results in the present study suggests that 1st year students are more

vulnerable to perpetrate errors than other students leveled at 2nd, 3rd, and 4th

year in college language study contexts. However, this does not mean that
other higher levels do not commit errors. The participants who were
administered PV test in this study were fallible especially with giving the
correct conjugations of the main verb of sentences in active voice forms
when changed to passive voice. Moreover, concerning major verb tenses,
impersonal passive and future progressive verb tense were identified to be
the most common errors in the respondents' answers.
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The last step in the current study is drawing a taxonomical illustration of
the error types of the respondents' utterances in the PV test. To this end, the
errors are varied according to the general ways in which the participants'
written utterances differ from the correct standard target language used by
the natives. As it is previously mentioned, the researchers of the present
study used Surface Strategy Taxonomy (SST) which highlights the way
surface structures are altered. According to this strategy of classifying
errors, elements of language are altered in specific and systematic ways.
These erroneous uses of elements of language are classified into four major
types which are omission, misinformation, misordering, and
overgeneralization.

The sum of all errors identified in this study is (1874) out of (2756) total
items in PV test. Among these errors, the most occurring types are omission,
misinformation, misordering, and overgeneralization in terms of the rules
applied in passivsation.

For instance, a participant changed (Jack was drinking fruit juice. Into
Fruit juice was drink.*), while the correct answer is (Fruit juice was being
drunk). This means that there are two types of errors, namely, omission;
leaving out being which is required here to be considered grammatical. The
other type of the error is misinformation when the verb (drink) is changed
into (drink*) instead of past participle (drunk).

Similarly, misordering is also identified among the errors. For instance,
the item (I speak English.) is changed into (speak English him.*) which
should be (English is spoken.). As for overgeneralization which is also seen
among the errors, the item (Tom offered a flower to Me.) is changed into (I
was been offered a flower by Tom.*), while the correct answer is (I was
offered a flower by Tom.). For the total numbers and percentages of SST of
all errors see table 4 and chart 3.

Table 4: SST Averages & Percentages of all Errors

SST of all Errors Number of Errors Percentages
1. Omission 506 27%
2. Misinformation 516 27.35%
3. Misordering 462 24%
4. Overgeneralization 390 20%

TOTAL 1874 _
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Chart 1: Passive Voice Errors

Similarly, there is a one-dimensional value of the major verb tenses'
errors by the respondents of the study. The linear step-up of the participants'
errors in the verb tenses of passivsation starts from the least average number
by 4th year students to the highest average number by 1st year students. This
shows that errors have mostly occurred and committed by 1st year
participants. See chart 2.
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Table 3: Passive Voice Error Analysis
Major Verb Tense

Error Numbers & Percentages

N. Verb Tenses 1st year 2nd year 3rdyear 4thyear

1 Present 56 8%* 21 5.4%* 17 6.6%* 16 9.2*

2 Future 37 5.3% 21 5.4% 5 1.9% 7 4%

3 Si
m

pl
e

Past 20 2.8% 11 2.8% 6 2.3% 5 2.8%

4 Present 64 9.1% 44 11.4% 25 9.7% 18 10.4%

5 Past 60 8.6% 40 10.3% 20 7.7% 18 10.4%

6 Pr
og

re
ss

iv
e

Future 67 9.6% 51 13.2% 36 14% 22 12.7%

7 Present 58 8.3% 37 9.6% 33 12.8% 17 9.8%

8 Past 50 7.1% 13 3.3% 9 3.5% 10 5.7%

9 Pe
rf

ec
t

Future 60 8.6% 33 8.5% 24 9.3% 13 7.5%

10 Present 57 8.1% 32 8.3% 19 7.3% 13 7.5%

11

M
od

al
s

Past 64 9.1% 25 6.4% 22 8.5% 7 4%

12 Two objects 36 5.1% 11 2.8% 9 3.5% 8 4.6%

13 Impersonal
passive

68 9.7% 46 11.9% 32 12.4% 19 10.9%

Total 697 67%** 385 51%** 265 38%** 173 57%**

- (Number of errors per each verb tense divided by sum of all errors
multiplied by 100) *

- (Number of total errors divided by number of all items multiplied by
100) **

In correspondence to the one-dimensional illustration of the passive
voice errors according to the levels and major verb tenses, there is a linear
increasing value starting from 4th year level to its highest peak 1st year. This
shows that, 1st year students committed errors more than the other groups.
Fourth year students, however, committed fewer errors in comparison to the
other ones. See chart 1 for more details.
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Table 2: Percentages of Errors per Each Constituent of Passive Voice

Total Percentages of Errors per Each Constituent of Passive
Voice**

N. Error Types 1st year 2nd year 3rd year 4th year
1 Object

+Agent(subject)
6.6% 2.6% 2.3% 4.6%

2 Verb (to be, to
have)

11.3% 8% 5.2% 7% 8.5% 9.4% 12.7% 8.6%

3 Be, Been,
Being

6.
5%

6.
2%

6.
7%

5.
9%

4.
8%

3.
7%

3.
4%

5.
3%

4.
2%

7.
6%

9% 6%

4 Past Participle
(p.p)

31% 18.8% 14.9% 26%

5 Impersonal
passive

6.8% 5.6% 5.3% 5.3%

Total 83% 54% 53% 80%

- (Number of all errors dived by actual number of all answers multiplied
by 100) **

Explaining the errors in terms of their major verb tenses, the least
number of errors detected from 1st year respondents are in past simple verb
tense (20, 2.8%), while the highest number of errors are in impersonal
passive (68, 9.7%). For 2nd year, the least average is two object passivsation
(11, 2.8%), whereas the highest is impersonal passive (46, 11.9%).
Regarding the 3rd year, the least number is simple future verb tense (5,
1.9%), and past simple (6, 2.3%), but the highest number is future
progressive verb tense (36, 14%), and present perfect verb tense (33,
12.8%). As for the 4th year students, the least is past simple verb tense (5,
2.8%) and future simple (7, 4%), the highest, however, is future progressive
verb tense (22, 12.7%) and impersonal passive (19, 10.8%). See table 3 for
details.
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the researchers revealed certain results and findings. These findings,
however, can be interpreted as errors in making passive voice from active
voice in English language sentences.

In relation to the findings of this study, regarding the errors made by the
participants in their written passive voice (PV) productions related to the
constituents of PV structure, 1st year students made totally (1040) errors in
their answers of all the test items. Secondly, 2nd year students made
collectively (741) errors as the total average of their responses. As for 3rd

year students, they made (676) errors. Finally, 4th year students showed
(299) erroneous answers in the PV test. See table 1 for details.

Table 1: Passive Voice Error Analysis
Level: 1st, 2nd, 3rd, and 4thyear classes

Total Numbers of Errors per Each Constituent of
Passive Voice

N. Error Types 1st year 2nd year 3rd year 4th year
1 Object

+Agent(subject)
69 20 16 14

2 Verb (to be, to
have)

84 118 58 64 39 52 38 26

3 Be, Been, Being 68 65 70 44 36 29 23 36 28 23 27 18
4 Past Participle (p.p) 324 140 101 79
5 Impersonal passive 71 42 36 16

Total 869 401 363 241

With reference to the percentages of the erroneous answers, 1st year class
constitutes 83% errors in the sum of all items in the PV test. However, 2nd

year class comprises 54% errors of all items in the PV test. Regarding 3rd

year class, 53% is the sum of all errors, and 4th year class makes 80% errors
in the total items of the PV test.

Regarding the passivsation constituents' percentages, the highest
frequently occurred error is making past participle (P.P) conjugations from
main verb of the sentences. For 1st year students, 31% is the total percentage
of (P.P) errors. As for 2nd year students, it is reduced to 18.8%. Third year
students comprise 14.9% of all errors in (P.P), while 4th year students
constitute 26%. See table 2 for more details.
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Analyzing errors in English language learning has got tremendous
attention during the last decades. Corder (1973), said that the usefulness of
error analysis can be seen in the way of how teachers interpret the results,
and they eventually understand the effectiveness of the teaching syllabus,
materials, techniques, and strategies. That is, the process of error analysis
helps us to understand the nature of the target language been learned, and
the efficiency of the teaching and learning processes.

2.2 Participants and Instruments
The instrument of data collection in this study is the questionnaire of

changing active voice into passive including 13 items which are adopted
from the major passive voice types in English language, (see Appendix A,
P. 30). As for the participants of the study, 212 students were chosen from
the English department (studying linguistics and literature) in Koya
University located in Kurdistan-Iraq. The students were taking English
language courses divided into 1st year (80 Students), 2nd year (57 Ss), 3rd

year (52 Ss), and 4th year (23 Ss) levels according to the system of language
study in the region. Each class was given the test in 45 minutes, later the
questionnaires were collected and all the levels were labeled according to
the yearly academic study of the respondents without indicating names of
any individual in order to keep the answers anonymously.

2.3 Analysis
The researchers of the current study who are lecturers in the same

context analyzed the data by comparing the correct version of the test
answers (see Appendix B, p. 31), with the participants' answers and
classifying each single answer according to the type of the error. Later, the
researchers converted all the average numbers per each error type into
percentages using this formula (the actual number of errors per error type
divided by the sum of all errors per each level, then multiplied by 100)
(Huang, 2002, 30). As a result, statistical data for drawing taxonomy of
errors in passive voice were obtained for each level. Meanwhile, another
EFL lecturer who works in the same context rated the analyzed data in order
to maintain reliability of the analysis and check for any misleading or wrong
treatment with the collected data during the analysis.

3. Results and Discussions
3.1 Results
In the current research paper, two English language lecturers attempted

to analyze the collected data from the participants' responses of the passive
voice test. They first tried to identify all the erroneous answers and then
explaining the errors in terms of the categorical structure of the passivsation
and taxonomy of the error types which the errors belong to. Consequently,
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consensus that this issue needs to be addressed in a way that a clear picture
will be made in order to understand how this problem occurs. We, as the
researchers of the current study believe that this language related trend can
be resolved but first by analyzing the issue and rendering a taxonomical
attempt in order to reach this goal.

1.5 Significance of the Study
Based on the previously mentioned role of error analysis in the field of

second language learning, it can be said that, the significance of current
study lies within the fact that English department in Koya University will
certainly get benefit from the results of the current study in many aspects.
First of all, teachers who teach grammar as a subject understand how a
student makes errors in passive voice. Secondly, they collaboratively utilize
the results with the department in order to work on the problem and state a
clear goal to solve the issue. Finally, the results stand for the benefit of all,
even the other universities in the region can get use of the taxonomy of such
errors. Not only this, but also the other domains of Second Language
Learning (SLL) can make profits from the results, especially, linguists,
research practitioners, and anyone who is interested in the field of analyzing
language learning errors.

1.6 Aims of the Study
This study aims to find out answers for the following questions:
1. What are the errors made by the EFL students in written passive

voice production related to the constituents of passive voice structure?
2. What are the error types in the major verb tenses in EFL students'

passive voice?
3. What are the dominant traits (characteristics) of the error types in the

EFL students' passive voice productions?
2. Methodology
2.1 Scope
This study addresses the classification and analysis of errors that are

made by EFL learners in their written productions of passive voice. The
major verb tenses which are investigated in this research are (present, past,
future) including the aspects (simple, progressive, perfect, and modal) and
sentences having two objects along with impersonal passive. In the current
study, almost all of the constituents of passivsation are dealt with such as,
(object versus agent (subject), verb to be, verb to have, be, been, being, and
past participle). After this, the taxonomy of the error types of the
respondents is tackled by explaining the type of the erroneous answers using
Surface Strategy Taxonomy established by (Dulay, Burt, and Krashen,
1982, 138).
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The results of the study by (Adler, 2012) indicated that there are general
obstacles that all of the ELLs face, as well as patterns of use specific to each
L1 group. The key finding for the L1 Korean learners is that their most
common error is using the passive voice when they should use the active
voice. The key finding for the L1 Arabic learners is that their most common
error is not using an auxiliary verb. However, lexical learning and other
common errors, such as incorrectly conjugating the auxiliary verb and past
participle, and certain patterns of use, such as rarely including by-phrases,
are evident in both groups. This study also found that passivizing
intransitive verbs were also problematic. The study outcomes of Thompson
and Cho (2010) participants made substantial errors in sentence structure,
i.e., passives with role reversals (RRs) and actives-for passives, but few
errors in passive morphology. Longer gaze durations to the first-produced
noun for passives with RRs as compared to correct passives were found
before and during speech.

1.3 Why is passive being used?
Passive is used in some situations such as:
1. When it is clear or not important to say who and what is the subject.

E.g. He was born in1991.
2. Reports: Food must be found for the refugees.
3. Describing a process: The beans are separated from the shells and

then they are put into sacks.
4. Official announcements: Fees must be paid in advance.
5. Scientific texts: The liquid is heated to a temperature of 60?c.
6. When we want to give the impression of being objective or distanced

from the action that takes place.
7. When we want to make generalizations that are not limited to the

action of individuals.
8. In formal writing, especially impersonal letters which focuses on

what happens, not who does it.
E.g. The statement was sent to you at the end of January, and you were

asked to reply the loan by the middle of March. This was not done. (Nettle
M. and Hopkins D. 2003, p. 152)

Most often report verbs like think, suggest, believe, etc. are used in the
passive, often with the impersonal pronoun it. For instance: She is thought
to have been the finest cellist this century.

1.4 The problem
Making passive voice from active voice is one of the English language

learning problems which are observed by the teaching staff in learners' EFL
productions at the aforementioned context. The teachers have come to a
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Although some linguists such as Katz and Postal (1964) claim that the
passive means the same as active, others like Chomsky (1957) stated that it
does not. McMahon (1963) and Slobin (1966) have shown that the passive
is harder to understand than the active. The passive reverses the order of the
grammatical subject and object of the active and it also allows the active
subject to be omitted. One of the uses of the passive is to emphasize the
relative importance of whatever is referred to by its subject. The passive is
chosen when its subject refers to a more predominant entity than its object.
The active is used when its subject predominates or when there is little
difference in the importance of the entities denoted by the subject and object
(as cited in Johnson-Laird, 2007, 69).

Most of the grammar textbooks provide exercise drills for various
passive structures that often require learners to identify the tense and the
voice of the verb in the context of a sentence or a short passage and produce
the appropriate verb form. The majority of grammar textbooks include a
chapter on the meanings, forms, and uses of the passive voice and most L2
learners at intermediate and higher levels of proficiency have studied the
derivation of passive structures and worked through the exercises.

Nonetheless, when it comes to L2 production in speaking or writing,
many learners even at advanced levels often do not form passive
constructions correctly and do not use it in appropriate contexts.

The results of a study by Faroqi-Shah and Thompson (2002: 400) about
the ability to produce active and passive reversible and non-reversible
sentences was examined when varying amounts of lexical information was
provided showed that both Wernicke’s and Broca’s aphasic individuals were
impaired in passive sentence production and that these difficulties were not
overcome when lexical cues were provided. Whereas, when auxiliary and
past tense morphemes were supplied along with the verb stem, production
of passive sentences improved drastically for both groups. The analysis of
error patterns, however, revealed differences between the two groups,
suggesting that that Broca’s aphasic subjects may find passive sentences
difficult due to problems with retrieving the relevant grammatical
morphemes. Subjects with Wernicke’s aphasic may have been unable to
automatically access the passive sentence structure.

Another study was done to figure out the grammatical errors in writing
of 62 students from the department of English literature and translation at Al
zaytoon private University of Jordan. As a result of learners’ errors, 345
grammatical errors were found. It was known that 30 out of 60 participants
which equals to 8.69% was in passive voice productions (Abushihab et al.
2011).
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Krashen, 1982; Norrish, 1983; and Brown, 1987). The aforementioned
experts in L2 acquisition have defined, explained, and classified error
analysis in their own works. Corder (1981) said error analysis is a process
which is based on the analysis of learners' errors. Similarly, Brown (1987:
124) gave the definition of EA as the " fact that learners do make errors and
these errors can be observed, analyzed and classified to reveal something of
the system operating within the learner led to a surge of study of learners'
errors, called error analysis''. According to Richards (1971) and other
language learning analysts, error analysis can be classified into two primary
types, namely, interlingual (inter-language) errors and intralingual
(developmental) errors. The former, are those errors caused by the
interference of the learner's mother tongue. While, the latter errors are those
reflect the learner's competence at a particular stage, faulty generalization,
incomplete application of the rules and so fourth. More recently, Ellis
(1997) has divided errors into first omission (leaving out an item that is
required for an utterance to be considered grammatical). Second is
misinformation, which is using one grammatical form in place of another
grammatical form. Third, misordering or putting the words in an utterance
in the wrong order. Overgeneralization is the fourth one, which is using over
grammatical form in an utterance. That is, using a grammatical rule more
than what that rule itself might allow.

1.2 What is passive voice?
Speakers can often express an event or an action in many ways with the

use of various linguistic expressions. Passive voice is one of the pivotal
English grammar areas that have to be mastered by the learners actively or
passively. It is a complex structure for most of Kurdish students who learn
English as a foreign language. Dunworth (2008) stated that the uses of
passive or active sentences have to do with the matter of style. For instance,
in the United States, school students are often taught that the passive is not
correct, perhaps because if it is used inappropriately it does look and sound
strange. However, in Australia and UK, the passive voice is more common.

Furthermore, Hinkel (2002: 1) claimed that the uses of passive
structures are common in academic writing (as cited in Talmy, 1988), and
advanced learners are often expected to produce written texts that utilize
passive forms. Because learners often do not use passive verb phrases in
correct forms, much of the L2 instruction associated with the passive voice
includes the derivation of passive structures from active. For example, the
average American seeks independence. ... Independence is sought by the
average American. (Hinkel 2002: p, 1 as cited in Steer and Carlisi, 1998, p.
263)
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Abstract
This study makes inquires about errors in making passive voice

committed by Kurdish EFL college students at koya University/English
department where data from 212 participants were collected using written
PV test. The most frequent errors were in the constituents of passivsation,
namely, main verb conjugation. Concerning major verb tenses, impersonal
passive and future progressive verb tense were identified to be the most
occurred errors in the respondents' answers. Also, misinformation was
recognized as the most frequent SST characteristic of their errors. Among
all the participants, 1st year students were more susceptible to commit errors
as their erroneous answers outnumbered other levels. To resolve this
problem, it is suggested that more care need to be taken when dealing with
these errors through giving continuous corrective feedback and establishing
a more sufficient syllabus program in teaching English grammar.

Key words: Error Analysis, Passive Voice, EFL, SST (Surface Strategy
Taxonomy).

1. Background of the Study
1.1 Error Analysis
In learning EFL students produce many faulty forms which are not

similar to those produced by natives of the standard target language. In this
regard, there is a growing exploratory interest in the field of modern
teaching and the process of L2 acquisition. That is, researchers, language
teachers, and linguists have all come to a consensus that analyzing learner's
errors is an effective way in order to understand the L2 learning process
(Rukiah, 2011, 12). Error analysis has been given a potential focus during
the last decades, like (Richards, 1971, 1974; Corder, 1974; Dulay, Burt, &
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(context)

(A

strange story)(The Ransom of Red Chief)

(Coda)

(evaluation)

(A strange story)(The Ransom of

Red Chief)(abstract)(orientation)

(Complicating action)(Evaluation)(Resolution)

(Coda)

(Coda)

(Evaluation)
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5. Conclusion
It has been noted that the important elements of Labov’s model are

found in the two short stories except for coda. The absence of “coda” at the
end of the short stories shows that these two narratives are open ended (see
fig 1: P.20). Concerning the evaluation, the events and speeches of the
Ransom of Red Chief have been more evaluated. This shows that Labov’s
Model can work better in personal experience rather than vicarious
experience.

Throughout the narratives, it has been assessed that “evaluation” has no
specific location in the narrative structure. It is scattered over different
elements of the narrative.

Labov’s model treats the narrative texts in terms of clauses; it analyses
the whole narrative into clauses from which the texts have been built.
Another point is that Labov’s model has taken the titles of the short stories
into consideration. The titles have their places in the model.
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The details following the narrative clauses are important in equipping
the narrator with a full answer to “what finally happened? Such as :

We got him to go by telling him… it was just twelve o’clock when we
knocked at Ebenzer’s front door.

…. Bill was counting out two hundred and fifty dollars in to Dorset’s
hand.

4.6 Coda
In the Ransom of Red Chief, there is no explicitly provided coda. The

narrative ends when the narrator states that he and his kidnapper ran away
out of Summit.

Thus, the reader is left in the past. The only possibility of a coda is that
the narrator says that he is a good runner at present:

“and a good runner as I am …”
But “I am”could be the historical present. So we can say that this

narrative like “A strange story” is open ended as shown in the following
figure:

Fig (1) The narrative structure of the short stories (adapted from
Labov 1972:369).
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(1157)
The use of “gone” repeatedly shows that Bill is hesitated and worried.
“But he’s gone” … gone home.
(153: 1150)
There are also, some rirtual expressions: such as: “By Geronimo”:

“Heaven help the wolves”. There are also comparator evaluations such as
negatives, modales, imperatives, simile and metaphors:

… be we didn’t find that out till later.. he never closed an eye again in
sleep as long as that boy was with us.

… I wasn’t nervous or afraid,
… when I should have been abstracting but wait till I tell you. (1951.

1144-1151)
The narrator describes Summit town “as flat as cake” the Red Chief is

also compared to a leech when he fastens himself to Bill’s leg (1951: 1152).
There are also evaluations through metaphore:
Perhaps, says I to myself, “it has not yet been discovered that the wolves

have borne away the tender lamkin from the fold Heaven help the wolves”
says I.

Correlative evaluations are expressed with progressive which indicates
that an event is occruing with another in simple past or present.

One evening after sundown, we drove in a buggy past old Dorset’s
house. The kid was in the street, throwing rocks at a kitten on the opposite
fence. (1953: 1144).

Explanative is obvious in the following extract when the narrator
explains why they decided to operate the kidnapping in Summit.

Philoprogenitiveness, says we, is strong in semi-rural communities;
therefore and for other reasons, a kidnapping project ought to be better there
than in the radius of newspapers that send reporters out in clothes to stir up
talk about such things. We knew that Summit couldn’t get after us with
anything stronger than constables and may be some lackadaisical blood
hounds and a diatribe or two in the weekly farmer’s Budget. So it looked
good.

(1953:1144)
The historical present in the narrative clause in the complicating action

can be realized as internal evaluation since they focus on the events that
make the story (McCarthy 2000:41; Schifrin 2006:9).

4.5 Resolution
The resolution of the complicating action is declared through one single

narrative clause:
We took him home that night (1953:1151).
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4. but, at last we got him down in the bottom of the buggy and
5. We took him up to the cave
(1953: 1145)

There is a tempored juncture between clauses (3) and (4): reversing the
sequence of these clauses will distort the semantic interpretation of the
events.

In this story, when the narrator is narrating the action scenes of the
characters: he uses simple past tense; though one finds some progressive
tense as in: Red Chief was sitting on Bill’s chest; he was industeriously and
realistically trying to take Bill’s scalp… In Labov (1972) past progressive is
not included in the narrative clauses. But, here, we can say that the narrative
can be in the progressive.

Then, there are other narrative clauses which are temporarlly ordered as
in:

“Sam”, says he “What’s two hundred and fifty dollars after all? …. “Tell
you the truth” Bill, says I, “this little ewe lamb has somewhat got on my
nerves. We'll take him home, pay the ransom, and make our get – away”

(1953-1157)
4.4 Evaluation:
From the beginning up to the end of the story we final evaluation. The

first free clause “It looked like a good thing” is an example of external
evaluation.

The night, when the kidnappers put the kid between themselves on the
bed, the narrator says that they were not afraid that he would run away:

We went to bed about eleven o’clock. We spread down wide blankets
and quilts and put Red Chief between us. We weren’t afraid he’d run away.

The most obvious evaluation of the external type is in the following
extract:

Just at day break, I was awakened by a series of awful screams from
Bill. They weren’t yells, or houlls, or shouts, or whoops, or yawps, such as
you’d expect from a manly set of vocal organs.. they were simply indecent,
terrifying, humiliating screams, such as women emit when they see ghosts or
caterpillars, it is an awful thing to hear a strong, desperate, fat man scream
incontinently in a cave at day break. (1953: 1145-46)

The embedded evaluations are of four types: The intensifying is
expressed by “all”:

He loosened himself all over and fell in the fire a cross the frying pan
hot water for washing the dishes.

(1953:1147)
Great pirates of Penzance! “says I “of all the impudent”
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4.1 Abstract:
The title here serves as the abstract: the narrator opens his story with a

statement:
It looked like a good thing: but wait till I tell you.

(1953: 1144)
The narrator addresses his speech to the narrate or the reader. In the

second free clauses, it is clear that the story is about a kidnapping that he
(the narrator) and his friend Bill Dristoll performed.

We were down south, in Alabama Bill Driscoll and myself-when this
kidnapping idea struck us.

(1953: 1144)
The abstract is realized by the imperative, “but wait till I tell you”, which

is reinforcing the phrase – “this kidnapping idea” as an abstract (Herman
2009: 49).

4.2 Orientation:
The first paragraph contains orientational markers:
We were down south, in Alabama… Bill Dristol and myself…. When this

kidnapping idea struck us. It was, as Bill afterward expressed it. "during the
moment of temporary mental apparition", but we didn’t find that out till
later.

(1953: 1144).
The italicized items refer to orientation elements. There are many

orientation elements in the story such as: a town, down there, inhabitants,
Summit …"we selected our victim, the only child of a prominent citizen
named Ebenzer Dorset".

(1953: 1144)
Here, the captive child is the son of Ebenzer Dorset. His name is not

mentioned but later, the boy calls himself “Red Chief” (Henry 1953: 1145),
while his name is Johnny. The restricted clauses “The kid was in the street,
throwing rocks at a kitten on the opposite fence”, function as orientation
markers of place and situation which are realized by past and past
progressive.

4.3 Complicating Action:
Throughout the complicating action, the tense of the narrative clauses

swithes from past to present as it is clear in some examples below:
1. One evening after sundown, we drove in a buggy past old Dorset’s

house
2. The boy catches Bill nearly in the eye with a piece of brick.
3. The boy put up a fight like a welter wangle cinnamon bean.
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“I was a little late”, said John Smothers, “as I waited, for a street car”
(1953: 1046)

This explanation is strange since he considers that long duration as being
short.

Resolution:
At the end of the story, the problem of John Smother’s disappearance is

resolved by his return after a long time. The following narrative clauses
function as the resolution of the story.

Suddenly the door opened and an old man stooped and bent, with long
white hair, entered the room.

(1953: 1045)
The sickness of pansy is also treated with the medicine her grandfather

brings her which can be a resolution:
The old man drew a bottle of medicine from his pocket and gave pansy a

spoonful. She got well immediately.
(1953: 1046).
But there is no full resolution for the whole story. The narrator did not

say anything about John Smother’s wife who re married after three months
following his disappearance. The reader may ask “what did John do about
his wife”, for instance.

Coda:
In “A strange story”, there is obvious coda. The narrator ends the story

without bringing back the reader to the point where he / she entered the
story. Thus, the story is open ended.

4. The Ransom of Red Chief: synopsis
This story tells of a young boy kidnapped for ransom by two people, Bill

Driscoll and Sam. They decide to kidnap the son of an important citizen
named Ebenezer Dorset and demand a ransom of $2000. However, once
they actually kidnap the boy and make their way to a hideout in the hills,
their plan quickly begins to fail. Their young captive, who calls himself Red
Chief, enjoys his stay with the kidnappers and thinks he is on a camping
trip.

Red Chief proceeds to disturb his captors with trouble demanding play
with him. Bill and Sam are soon desperate to get rid of the little
troublemaker. They lower the price to $1.500, but still receive no answer.
They later receive a reply from the boy’s father to take the boy off their
hands for $ 250, but when they take him to his father, he does not want to
leave them. Then his father holds him back and the two kidnappers ran away
as quickly as they can.
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up on which the other clauses are built. The verbs are called “narrative
heads”. (Labov and Waletzky 1997: 20).

Narrative discourse can be explained in terms of “causal – chronological”
relation (Herman 2009: x; Elliot 2005: 7-8). Thus we can say: because the
little girl was seized with a severe colic, John Smothers hurried down town
to get some medicine.

In the story, there is another complicating action when the narrator
relates that the little girl, Pansy, falls sick and her father wants to bring her
medicine in the city center. The narrative clauses are marked with verbs in
the past simple tense. This is in correspondence to Labov’s Marker of
narrative clauses. This short story has this simple structure:

Sentence adverbial or conjunctions + the subject noun phrase + the verb
phrase.

Evaluation:
In this story two types of evaluation are employed to fend off the

question “so what”. The title “A strange story” can also be considered as an
external evaluation since the narrator comments that the story is being
strange providing evidence such as the occurrence of the sickness twice in
the story; the sudden return of John Smothers after that long absence.

The narrator also uses three sub- types of the embedded evaluation:
intensifying evaluation is realized by the repetition of the “no”, as it is clear
in the following quote by John Smothers wife.

“No no, dear John”, cried his wife “you too”, might disappear for ever,
and then forget to come back. (1953: 1046)

The repetition, here, intensifies the action showing that she is concerned
much about him.

The comparators are realized by the use of model verbs and hypothetical
constructions as sin:

One night by remarkable coincidence who would now have been her
grand father if he had been alive and had a steady job […..]

“you, too, might disappear for ever and then forget to come back” […..]
so John Smith did not go, […..].

(1953: 1045 – 46)
These comparators compare events which did occur to those which did

not occur (negation) and things would happen if other things did not happen
or vice versa (modals and hypothetical constructions).

The explicative evaluation refers to explanations as why some thing
happened in that way such as the direct quote by John Smothers that is
realized at the end of the story:
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Orientation
The first paragraph in the story provides the reader with information

about the place where the events go off, and the persons who are involved in
the narrative events:

In the northern part of Austin there once dewelt an honest family by the
name of Smothers. The family consisted of John Smothers, his wife, himself,
their little daughter, five years of age and her parents making six people
toward the population of the city when counted for a special write up, but
only three by actual count. (1953: 1045).

Here, the place is identified as an adjunct of place realized by a
prepositional phrase “in the northern part of Austin”. The information about
person is contained in the first clause “an honest family by the name
Smothers”, and the detail about the family is given in the second free clause,
there are also two adverbs indicating the time and place where the events
happened. These can also be considered as orientation clauses as in:

One night after supper: the little girl was seized with a severe colic, and
John Smothers hurried down town to get some medicine. (1953: 1045).

Again orientatin is present in the second event when the granddaughter
of John Smothers is afflicted with a sickness similar to her mother’s as the
narrator recounts:

One night by a remarkable coincidence her little girl was taken with
cramp colic on the anniversary of the disappearance of John Smothers.
(1953: 1045)

The italicized items provide information about orientation elements:
time, manner, persons, thing in the above text.

Here we notice that the orientation elements are found in “A strange
story”, but they are in past tense not progressive or simple.

Complicating Action:
The first narrative clause begins with the illness that seized the daughter

of John Smothers. The problem of the story originates from the sickness of
the girl which brings a catastrophe up on the family as it is clear in the
following clauses:

(a): One night after supper the little girl was seized with a severe colic.
(b): and John Smothers hurried down town to get some medicine.
(1953: 1045)

There is a temporal juncture between (a) and (b). it shows that the
clauses are temporally ordered in the real sequence of events. First she gets
sick, then the father tries to fetch her medicine and the clauses are the basis
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Coda:
Usually the narrative end up with the resolution section but for a

complete narrative, one or two clauses are required forming the coda. The
coda bridges the gap between the time of the end of the narrative proper and
the present. It also closes off the sequence of the narrative clauses indicating
that none of the events that follow are important (Labov 1972: 365-66).

3. Analysing the structure of short stories in Terms of Labovian
Model.

Here two short stories of O. Henry are analyzed according to Labov’s
six – element model.

A strange story : synopsis
The story tells about a family, by the name of Smothers, consisting of

three members: the father, the mother and their little daughter. One night,
their daughter gets sick. The father leaves for the down town to bring her
medicine. The little girl recovers, but her father comes back. As a result, his
wife remarries and the little girl gets married too. Now she is living in the
same house where her family used to live. She gives birth to a girl. One
night on the anniversary of Smother's disappearance her daughter, now four
years old, becomes sick. Her husband tries to fetch her some drug but his
wife does not allow him, fearing of what has happend to her father long ago.
Suddenly, an old man enters the house and brings out a bottle of medicine
and gives some medicine to the girl, taking her for his own daughter. She
becomes better soon. Finally, the old man (Smothers), strangely, explains
that he is a little bit late because he has been waiting for a car.

Abstract
In this story, there is no obvious abstract with the exception of the title.

The title can be regarded as an abstract since, here it provides the reader
with the summary of the story events. Black (2005:39) and Carter (2000:
123) point out that the title of some stories can serve as abstracts.

Furthermore, the first free clause as shown below, can be reckoned as an
abstract.

In the northern part of Austin there once dewelt an honest family by the
name Smothers. (Henry 1953: 1045).

Through this clause, the narrator catches the attention of the narratee that
it is about a family. The word 'once' could be an indication for the abstract.
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Complicating Action:
This is the most important element in the narrative in which narrative

clauses are contained. Complicating action begins from the first narrative
clause and ends up with the result, formally, complicating action can be
recognized by temporally ordered narrative clauses with verbs in the simple
past or present. This is the core of the narrative. It is related to the question
“then what happened?” (Labov 1972:370).

Evaluation:
Labov and Waletzky (1997:28) define evaluation as “that part of

narrative which reveals the attitude of the narrator towards the events”. It is
of two types: external and internal evaluation (Labov 1972:37).

The external is identified by the reaction of the narrator to the events
being, reported or telling the reader what the point is about. The internal
evaluation is more complicated; it is woven into the narrative clauses
(Labov 1972:372). There are four types of internal evaluation:

1) The intensifying evaluation, such as repetition, emphases, or
dramatic sounds –all kinds of 'performing' of the narrative:

Elvis thundered down the street, bddoingg.
2) Comparator evaluation, sketching in alternative narrative

developments which are not in the present narrative, using negative modals,
hypothetical sentence :

Elvis didn’t repair any window, he just kept breaking them.
3) Correlative evaluations, reporting secondary activities which are

contemporaneous with particular events:
While Mr. Larey watered his flowers, Elvis thundered down the street,

bouncing his basketball on any available surface.
4) Explanative evaluations, which give the background reasons and

causes for narrative events:
Elvis made a huge nuisane of himself, largely because he hated being so

big.
(Toolan 1998: 139-40)

Resolution:
It is that portion of the narrative which follows the evaluation. If the

evaluation is the last element then the resolution section coincides with it
(Labov and Waletzky 1997: 32).

The last narrative clause is the resolution section providing the answer to
“what finally happened” question. It signals the end of the story. It is the
natural outcome of the preceding action (Black 2006: 40).



4

which the content is communicated) (Chatman 1978: Pier 2003: 73). Story
is the abstract level and discourse is the concrete one (Fludernik 2005: 42;
2009: 8).

2. Narrative Structure: Labov’s Model.
In the late 1960’s and earlier 1970’s the American linguist, William

Labov, analyzed a large body of tape- recorded oral narratives of personal
experience (Labov 1970= 345-355). To Labov, a minimal narrative is “a
sequence of clauses which are temporally ordered” or “ two clauses which
have a single temporal juncture (Labov 1972 : 360 – 61 ).

Labov (1972: 362) and Labov and waletzky (1997: 15) distinguish
between two types of clauses within the skeleton of the narrative: narrative
clause and free clause. Narrative clause is a “temporally ordered clause” and
a free clause is a clause which is not “confined in temporal juncture”. It is
free, it “can be moved within the text without affecting the meaning or the
course of events of a given story” (Lâszl? 2008: 11).

The structure of oral versions of narrative in Labov’s scheme includes
six elements, they are:

1. Abstract
2. Orientation
3. Complicating Action
4. Evaluation
5. Result or Resolution
6. Coda
According to Labov (1972), a fully formed narrative should include

these six elements.
Abstract :
Narratives begin their stories with “one or two clauses summarizing the

story” (Labov 1972: 363). It is usually “what was this about?”.
Syntactically, the abstract comes in terms of short summarizing clauses
before the narrative commences.

Orientation:
This section asks who or what is involved in the story. When and where

did the events take place (Labov 1972: 370). It usually consists of free
clauses that orient the listener in respect of time, place and behavioral
situations (Labov and Waletzky 1997: 27). Orientation in the narrative is
marked by progressive verbs and adjuncts of time, place and manner. The
placement of orientation clauses is usually before the narrative clauses
(Labov 1972: 364-5).
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Abstract:
The aim of this paper is to show the narrative discourse in the narrative

of selected shorted stories of O’Henry by adopting the Labovian Model
(1972).

The research paper is beneficial for those who are interested in studying
the relation between language and literature a well as discourse analysts and
teachers who like to discover the grammar of English in context.

The structure of the oral narrative is to some extent similar to that of
written ones. Thus, analyzing the narrative in those short stories, we found
that the important elements of Labov’s model are found in “A strange story
“and “The Ransom of Red Chief” except for the last one – coda. The
absence of coda shows that those two narratives are open ended.

As for evaluation, it has been noticed that the events and speeches of
“The Ransom of Red Chief” have been more evaluated. This shows that this
model can work better in personal experience narratives rather than in
vicarious experience.

1. Introduction: Narrative Discourse
All narrative consists of a discourse which integrates sequence of events

of human interest into the unity of a single plot. Narrative discourse is an
account of events, usually in the past, that employs verbs of speech, motion
and action to describe a series of events that is contingent one on another.

Narratives ore divided into two levels: Level of story (what the narrative
is about or the content of the chain of events, characters and items of setting
– the plot) and the level of discourse (the text, the expression, the means by
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