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Abstract


The research is concerned with the language of judgment and the 
analysis of som of the law texts. It discusses the topics related to the style of 
judgment and law. It is a new scientific field that takes language into 
consideration. The purpose of this research is to analyze the written text and 
present these topics in a simple and lawful way. 

 To achieve such purpose, a sample is presented which reflects the five 
different stages of analyzing and describing the distinctive, descriptive 
judging text. So the research aims at showing the connective elements and 
the way they are linked to the text by M.A.K Halliday by means of 
distributing different texts and the rules that establish these very texts like 
deviation, generalization, and showing the summary of these rules in a 
simple language. 

The body of the research is made of two sections besides the 
introduction, The first part is concerned with the theoretical part which 
presents the history case of the language of judgment , its definition ,and the 
main aspects and purposes of this specific language and all important 
themes related to this language. 

The second part is the practical one that takes various judging texts into 
consideration and appoints the stages through which the judging texts are 
analyzed. Then the main results reached at by the researcher are shown at 
the end. Finally the summary of the research is presented in both Arabic and 
English language, followed by a list of references. 
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Abstract 
 

Morphosyntax presents the characteristic of the syntax of the dictionary 
words and it organizes and clarifies the relationship between phrases of 
sentences to be suitable with morphemes.  

In the Hawrami dialect in which includes all the morphological forms 
have syntactical functions in the sentence. It is also a verbal clitics and it is 
either a noun or a pronoun. 

It forms a morphosyntactic sentence which expresses sentences with 
morpheme. Morphosyntax has a significant role in many of the levels but 
what differs this dialect from the other Kurdish dialects is having five group 
clitics and also having element morphemes in which made the dialect to be 
emerged in a complex dialect and this is to be taken into regard in the 
morphosyntatics.  
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Abstract
 

 The pronouns (independent pronoun and dependent pronoun) are a 
subject that studied by the two branches of grammar (morphology and 
syntax) for detection its types, forms and the type of its work in the 
sentence.  

 The researcher in the present study try for appearing of the types and 
forms of the pronouns found in Surchee accent and detection its function in 
the sentence. 

 We can summarize the results of the present study in presence of three 
dependent pronoun categories and four independent pronoun categories 
which are differ during using in the sentence.
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Abstract 
 

An Ideological comparison between Kemalizm ، Baathism ، 
Fascism and Nazism 

 

Kemalizm and baathism are existed as two similar fascism countries in 
the East. As Fascism and Nazism were similar in basic thoughts and when 
they came to power they exchanged experience، then they became alliance 
in the Second World War against the western alliance; in the same way، 
kemalizm and Baathism are known as similar to those countries and always 
named as fascism countries، not only theoretically but also have practically 
repeated themselves in the same way; making the supreme and pure gender 
and using power for self impose and working against democratic basis. To 
implement this، they have dominated several main bases like education، 
science، and the media outlets. They are thirsty for power and attack the 
borders of other countries. 

The reason for choosing this topic is that: till now in many countries 
under these mottos nations and ethnicities are under threat of annihilation. 
In addition، till now such a topic has not been discussed in detail and talked 
about scientifically. What have been researched about in this regard are 
some dispersed subjects that could not get use of necessarily. Also، we want 
to prove that there are some political powers which are not less than 
Fascism and Nazism and they follow the same root so that it is necessary to 
discuss such a topic and do researches about. Such a comparison would 
create a historical and political awareness in the future. 
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Deducted areas in the lraqi kurdistan region 
A study of geopolitical 

Deducted area from the lraqi Kurdistan region mean that Kurdish areas 
that have not returned to territory so far and thus remained outside the 
authority of the Kurdistan Regional Government of Iraq. The successive 
Iraq governments and constantly was to change to demographic and 
administrative reality to own the areas, and thus to localization and fusion in 
the Arab configuration. And for the implementation of the scheme , many 
chauvinism racism means have been used and the most influential was the 
deporting of kurds place from these areas (Arabization and deportation ) and 
housing Arabs in. All documents and the historical , geographical and legal 
evidences show that those areas are belong to Kurdistan , so being not 
returning those areas to the territory of the province and the issue of not 
being determining geographical boundaries of the province with the central 
government and stalling ( Procrastination ) of this issue is the most 
outstanding problems so far between the central government and the 
provincial government , so study of this vital subject has politically , 
economic and social importance which necessitating investigation and 
study. 
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Abstract 

The aim of this research is to show the level of educational behavior of 
Koya preparatory teachers with students according some changes, For this 
purpose a measurement was prepared to measure educational behavior and 
treatment which includes (26) choices are (seldom I do , some time I do , 
Often I do , I never do). After appearance honest and insider reliability for 
the measure evaluation, the researcher chose (2) preparatory schools for 
boys and (2) preparatory schools for girls randomly. They distributed 
evaluation forms among (71) teachers of both schools. (38) were female and 
(33) were male. After collecting the forms also analyzing the effects 
according (SPSS) statistical program, results showed that teachers 
generally have high educational behavior and the results also showed there 
are differences between teachers in the educational behavior according to 
the variables of gender and Females have more educationally behavior, 
And did not show any statistically significant differences between the 
teachers in the variables (Specialization, years of service, Subscribe to 
developmental courses). In the end, the researcher has presented some 
recommendations and suggestions. 
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The private press - its appearance, evolution and its place in the 
Kurdish pres 

 
 

The specialized press, like any phenomenon of various media 
phenomena,  in general witnessing developments and different directions, 
where there is now different sectors and areas has their own press (the 
economy, health, literature, art, the environment, children, sports, students, 
young people and ... etc.). even each of these types allocated more 
specialized branches, so that readers can make optimal use of written 
materials. 

Specialized Journalism in Kurdistan has long history, where a lot of 
groups and social classes issued publications to express their privacy. Hence 
its very important studying this kind of journalism, in order to learn and 
analyze their content and technical contents. 
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Abstract 
This research entitled: (unite hearts in Noor's letters, vision 

fundamentalist doctrinal), has been interested in the question of unification 
of hearts with different destinations and views in matters of scientific 
principles of jurisprudence and doctrine Islamists, and that through the book 
"Noor's letter's" to Said Nursi , a professor who is a pioneer in the field of 
science and religion and unite hearts. The cared many issues of 
jurisprudence and Islamic jurisprudence was not allowed through these 
issues that opinions differed around to bypass differences to the extent of 
intolerance and violation of the sanctity of the other and will not accept, but 
look for a link and a point of contact between the parties to the dispute, has 
demonstrated time success thought this professor Galilee The light in the 
collection of messages people with different strata and opinions and even 
religions, and to renounce selfishness and self-love and leave the 
contentious points of order are extremely important, which is to live in 
brotherhood, loyalty and cooperation to achieve the happiness of mankind. 

We have chosen in this area demonstrate the importance of unifying the 
hearts of the disputed matter between the people of scientific principles of 
jurisprudence and doctrine Islamists, and Recall Find divided into two 
sections: the first one on the unification of hearts and its importance in 
Noor's letters, and the other on issues of fundamentalism and doctrinal 
Eptgy them unite hearts Description Muslims through Noor's letter's. I ask 
God to help us to military service, and obtain learners' Satisfaction, and be 
no effort to achieve unity attack and rejection of intolerance and admire the 
view
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Abstract 

This research tackles a dynamic issue in fundamental Fikh which is the 
ability. The ability is that feature that enables the human being to do an act 
and not to do it by his will. There are other related words namely capability 
and bareness. Actually the jurisprudents use ability for this feature while the 
scientists of fikh use the word capability. 

Ability can be divided according to different considerations like 
financial, physical, self- abilities and other' abilities. 

Another important thing is the relationship between ability and 
Assigning. Ability is considered one of the most important conditions for 
assigning.  

In other words, Assigning impossible things is inappropriate no ability is 
available.  

The study also indicates that Muslims are not assigned to control naturel 
properties like anger love, hatred, etc. Yet, they should control the effect of 
these properties as in the Hadieth of prophet Muhammad (may pray and 
peace be blessed upon him when he said (Don't get anger). The point here is 
that the Muslim should prevent his feeling of grudge because definitely a 
human being cannot control his natural readiness to be angry. 

The Islamic sharia comes to organize the life of a human being and to 
relief and not to throw heavy burdens on him. The Almighty Allah does not 
assign impossible things for a human being to do.  
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Abstract

 

Abdul-Majeed Lutfi is one of the Pioneers of Iraqi Contemporary story. 
He wrote a number of collections of short stories. The present paper is an 
attempt at explaining the narration methods and Techniques in those short 
stories on the two and important element in the Structure of short story. It 
has been found that objective narrative style prevails in the short stories he 
wrote in the time of realism whereas subjective narration characterizes his 
writing in the time when realism mixed with Romanticism As regards his 
dealing narrative time he resorted to certain Techniques to accelerate or 
otherwise slow down narrative time in harmony with the course of events. 
Among such Techniques are summarization deletion pause and scene.  
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Abstract 
 

Jobs dialogue in Discurs Jalil al-Qaisi fiction 
 

Research seeks encyclopedia to try to detect technical components of the 
dialogue in the short story in a speech Jalil Qaisi fiction and diagnostic 
functions, taking the text and accountability path to determine the structure 
of the fact that dialogue as a means head of the means of storytelling, 
contributing in drawing characters, and reveals the level of cultural, social, 
and intellectual, and offers ideas and views and their concerns directly, 
because it is the embodiment of the words of the characters and their 
movements, which this wheel drives events forward, and gives the text 
narrative vitality and regeneration. 
The nature of research requires dividing the two sections; Section I: 
communicative function, were taken through three axes, namely; cultural 
communication, communicating with the past decade, the spatial 
communication. The second section included: (function Westernization / 
disarming intimacy), on two axes, the first is the irony, and the second 

contrast. 
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– 1972 secomd edition p 162 
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Abstract 
 

      Revenge or Icillig for talcirg revenge is afearful social and legal 
phenomena a present In our society from the ancient time still now. It relies 
on social tradition, i.e revenge is an old type of punishment imposed by the 
relatives of the person harmed. The perpetrator of the crime or the accused  
person will pay for the harms done. Before the advent of Islam the poet 
aslced for revenge to be talcen as alcwdish poet says (the one who doesn’t 
have the intention of revenge, is not from his father and abastard.  
   his study is divided in to five sections. Section one talkes the history of 
Icillig on the basis of revenge. Section two deals with levels of Iciling on the 
basis of revenge Section three focuses on the reasons of revenge. Section 
three focuses on the reasons benind Icillig on the basis of revenge. Section 
four is about the position of law regarding lcillig on the basis of revenge. 
And section five is about the position of Islamic sharihat regarding this 
phenomina.  
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Abstract

 
This research deals with the study of the effect of the morals on 

achieving job satisfaction for the employees in service organizations. 
Therefore, a sample was chosen from them to explain the effective role of 
the morale- which includes(incentive, tangible and intangible motives, 
promotion opportunities , development, innovation , good administrative 
organization and the employees relationship with their environment) on 
raising or lowering the job satisfaction which includes (supervision pattern 
,work circumstances, salaries and awards , relationship with their coworkers 
and taking care of employees personal circumstances). 

The research was carried out on a purposive sample of five organizations 
give a wide spectrum of the surveyed area covering about 17% of the 
surveyed population. 

The research has focused on: How morals affect the employees job 
satisfaction? In order to examine the verification of the hypotheses, 
employees were given a questionnaires contained questions to the subject of 
the research. The data have been collected and analyzed by using statistical 
means through spss – v15 program. The research ended with an important 
conclusion: is there an effect of morale on job satisfaction in these surveyed 
organizations.The study came up the sub-conclusions as the following : 

1- Salaries , incentives, tangible and intangible motives were low and 
affect on job satisfaction in these surveyed organizations. 

2-Should the opportunities are available for that employees in these 
organizations willing to develop their capabilities. 

3-No good organizational procedures were available which led to 
interference between authorities and responsibilities as well as 
communications within organization were also not clear enough. All the 
above factors have led to low morals among the employees which in turn 
were reflected negatively on job satisfaction. 
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12.00 1.31 13.88 1.89 2.31 0.037  

9.63 1.41 6.12 0.99 5.75 0.000  
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The impact of a training curriculum by using (fixed and mobile) 
models to develop muscle strength and accuracy of the shooting to 

the young players in handball 
 
The handball game consider a team game sports which is characterized 

by the diversity of group movement in accordance with the requirements of 
the various basic skills defensive and offensive of their own. Muscle 
strength plays an important and key role in performance in the game of 
handball and importance differ to varying degrees of skill and other. It can 
use a variety of training methods to achieve these methods includes a set of 
exercises work on different muscle contractions events (such as muscle 
contraction, fixed or mobile). 

The research aims to: 
- Preparation of a training curriculum by using (fixed and mobile) models 

to develop muscle strength and accuracy of the shooting to the young 
players in handball 

- Understand the impact of a training curriculum by using (fixed and 
mobile) models to develop muscle strength and accuracy of the shooting to 
the young players in handball  

The research methodology researcher used the experimental method 
(with design groups equivalent relevant tests pre and post), and then was 
selected sample are intentionally players from the (Sirwan new club) young 
people's, (24) players were excluded (8) as a player and became the sample 
(16)as a player and were divided into two experimental groups, representing 
66.66% of the original community applied them tribal tests then the 
curriculum prepared by the researcher for two months by (3) times a week, 
and the total units (24) unit and then a posteriori tests. After obtaining the 
results were processed statistically researcher concluded the following: 

1 - Of the training curriculum was effective impact of the proposed 
research sample. 

2 - That the muscle strength of the (arms - trunk - legs) develops 
dramatically with the members of my sample search. 

Recommended researcher: 
1 - Use of training models approach to the development of muscle 

strength. 
2 - The need to confirm continuous and systematic tests to tests of 

physical abilities and skills of the players. 
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Appendix No.11
The members of Jury for the assessment. the lesson delivery in teaching

English language in the Hawler governorate, who are conducted as
specialist supervisors by the Ministry of Education in KRG.

1. Sherko Ali Jukil
2. Ahmed Salam Fat hullah
3. Saleem Haji Mala Mohammed
4. Mofaq Khidhr Qadir
5. Suad Jumha Abdullah
6. Gaylan Daud Sleman
7. Shahab Ahmad Mohammed
8. Abdullah Shareef Othman
9. Sabr Taha Ibrahim
10. Dlkhwaz Tofeeq Abdullah
11. Qaniha Mohammed Qadir
12. Shireen Arf Jarjees
13. Hamsa Jamal Abdulkareem
14. Shahla Hameed Sofi
15. Muna Glyana Mansur
16. Najiba Abdulla Abdulrahman
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47- Describing activities, expectations and procedures.

48- Vary of instructional methods.

49- Providing students with guided practice.

50- Demonstrating and the model the types of responses
And tasks that teachers want students to perform.

51- Random selection in calling upon students.

52- Waiting for a response.

53- Animated of the teacher, showing enthusiasm and interest.

54- Appropriate work difficulty.

55- Reinforcing students’ effort with praise.

56- Monitoring student’s responses.

57- Delivering immediate corrective feedback.

58- Evaluation of what has taken place in lesson.

59- Monitoring students’ comprehension.

60- Creating of activities and asking questions.

61- Making statements about the content of
the topic being taught.

62- Allowing students to clarify their own understanding

63- Summarizing lesson by the teacher and focusing
On positive gains by students.

64- Teacher’s assessment of the success of the lesson
And the accomplishment of the language objectives.

65- A smooth transition in to next subject.

66- Having materials ready for next lesson.

67- Maintaining students’ attention for the next activity.

68- Attending to individual needs of the students.

69- Rewarding good behavior for the students.

70- Correcting miss behavior of the students.

71- Creating special activities that students will enjoy doing them.
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23- Asking about the students’ feedback.

24- Engagement of students’ in lesson delivery.

25- Obvious of explanation of academic task.

26- Spending of students in the engagement of
activities which relate strongly to the topics in which
students will be tested on.

27- Strong classroom management skill,
teachers’ minimizing of boredom, off-task behavior.

28- Balance between teachers’ presentation and
opportunities for students application of information
and learning.

29- Participating of students in allocated time.

30- Students’ participating in the instructional process.

31- Meeting of lesson design to the language and
learning needs of students.

32- Effective of using time and resources.

33- Teachers’ aware of his/her teaching tempo.

34- Preparing classroom environment.

35-The focus on lesson delivery.
36- Preparation for the teachers’ classroom management
and establishing a positive classroom environment.

37- Cooperative and supportive of the learning activities.

38- Acceptance of individual differences.

39- organizing physical space of the classroom.

40- Eliminating of dangerous and disruptive situation.

41- Reinforce of establishing the classroom rules and procedures.

42- Starting lesson with giving clear instructions.

43- Stating desired quality of work.

44- Starting with a highly motivating activity.

45- Paying attention of students.

46- Removing of distractions.
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Appendix No.1

Questionnaire weak good v.good

1- Preparing of lesson plan .

2- Explicit of content objectives.

3- Explicit of language objectives.

4- Supporting of instructions to content objectives.

5- Supporting of instructions to language objectives.

6- The application of the lesson plan .

7- The effective of lesson delivery.

8- The development of the lesson guided by
explicit content and language objectives.

9-The limitation of the content objective.

10- Reminding the students of lesson focus.

11- Providing a structure to classroom procedures
before, during and after the lesson

12- Knowing direction of the lesson.

13- Supplying way for students and teacher to
assist the lesson.

14- Stating oral and written on board for all to see.

15- Recognizability of language objectives.

16- specific objectives, to book language
studied such as vocabulary certain verb form,
word endings, punctuation, summarizing and active discussion.

17- Analysis of the content by students in
writing and summary.

18- The rate of information presented during the lesson.

19- Appropriate pacing with a very high students engagement.

20- Students ‘ expectation of meeting the objectives.

21- Building the lesson upon prior student knowledge.

22-Maintain of students’ interest.
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in order that the content they teach may be more comprehensible and the
language objectives may be achieved.

-Holding intensive courses for the teachers in order that they can be
familiar with new approaches and additional teaching ideas and activities
that can be used effectively.

-Providing the teachers with instructions to use the best ideas and
activities in lesson delivery. -.

References:
-Echervarria, J., Short, D & Power, K. (2006), "School reform and

standards-based education: An instructional model for English language
learners." Journal of Educational Research, 99(4), 195-211.

-Eysenk, M.w. &Flanagan, C.(2000).Psychology for Advanced Level.
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-Heaton, J. B (1988) Longman Handbooks forLanguage Teachers:
Writing Language Tests. London: Longman.

-Heckard, R. F. & F. M. (2007). Mindon Statistics (3rd Ed.). USA:
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Publishing.

- Lipson, M., & Wixson, K. (2003). Assessment and Instruction of
Reading and Writing Difficulty: An interactive approach (4th Ed.) Boston:
Allyn & Bacon.

-Stanley, j. C. an Hopkins, N.D. (1972) Educational and Psychological
Measurement and Evaluation. Englewood Cliff, N.J. . Prentice-Hall.

-Valette, R. M. (1967). Modern Testing: A Hand Book. New York:
Harcourt, Brace of

World.
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Comprehensible for English Learners: The SIOP(R) Model (3rd . Ed.).
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assess the teachers' activities and procedures in order to find out the reasons
of the problematic situations which require urgent solutions. Also the results
help the Ministry of Education in Kurdistan Region to diagnose the weak
points in teaching and learning English language in Hawler City Schools
and the results behind them so as to find out the urgent solutions.

To achieve the aim of "lesson delivery in teaching English language, the
researcher has diagnosed number of weak points in implementing the
procedure of lesson delivery and the percentage of each item by which the
teachers can prepare a good lesson plan including explicit content and
language objectives. Also, the researcher has classified the results of each
activity in order to find out to what extent the lesson plan is applied and the
development of the lesson guided by explicit of content and language
objectives has been achieved (See table No. I). The negative sight of the
application of lesson plan and the development of the lesson guided by
explicit content and language objectives are respectively 42.55% and
44.67% . This shows that these rates are more than 40 % and it can be
considered the problematic states which require an urgent solution.

For evaluating the quality of the lesson delivery procedure in teaching
English as a foreign language, the researcher has designed a questionnaire
which has been classified into items as statements. The statements have
weak, good and very good points which indicate the qualification of
teachers in Hawler Governorate schools who were evaluated and assessed
by the jury members who were chosen for the purpose of the effect of the
assessments of the qualification of teachers in lesson delivery procedure
(See appendix No.11). Each item of the activity is analyzed according to
quality of teachers of English Language. The number of the weak, good and
v. good qualities and percentage are identified and tabulated (See table
No.1). The researcher has considered the item which has more than 40%
weak quality as the most problematic status and it needs urgent solution.

V111Recommendations
This study attempts at improving English learners' academic achievement

and promoting teachers' qualification to levels that makes them be familiar
with additional ideas, activities, and approaches that can be used effectively
for the achievement of the content and language objectives.

In the light of the results and the aims of the study, the researcher
recommends the following:-

-Providing the classroom with such facilities that help to pave the way
for the teachers to implement modern approaches in teaching English
language and for making lesson planning and lesson delivery more effective
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teachers want students to perform.

51
Random selection in calling upon
students. 658 126 19.15 126 19.15 196 29.79

52 Waiting for a response 658 224 34.04 224 34.04 112 17.02

53
Animations of the teacher,
showing enthusiasm and interest. 658 196 29.79 196 29.79 112 17.02

54 Appropriate work difficulty. 658 294 44.69 294 44.69 98 14.89

55
Reinforcing students’ effort with
praise. 658 238 36.17 238 36.17 112 17.02

56 Monitoring student’s responses 658 196 29.79 196 29.79 98 14.89

57
Delivering immediate corrective
feedback. 658 242 36.81 308 46.81 56 8.51

58
Evaluation of what has taken place
in lesson. 658 224 34.04 226 34.4 126 19.15

59
Monitoring students’
comprehension. 658 238 36.17 238 36.17 98 14.89

60
Creating activities and asking
questions. 658 182 27.66 182 27.66 168 25.53

61

Making statements about the
content of
the topic being taught. 658 224 34.04 224 34.04 126 19.15

62
permitting students to clarify their
own understanding 658 196 29.77 196 29.79 154 23.4

63

Summarizing the lesson by the
teacher and focusing On positive
gains by students. 658 238 36.17 168 25.53 154 23.4

64

Teacher’s assessment of the
success of the lesson And the
accomplishment of the language
objectives. 658 224 34.04 238 36.17 112 17.02

65
A smooth transition into next
subject. 658 168 25.53 224 34.04 154 23.4

66
Having materials ready for next
lesson. 658 154 23.4 168 25.53 154 23.4

67
Maintaining students’ attention for
the next activity. 658 210 31.91 154 23.4 140 21.28

68
Attending to individual needs of
the students. 658 252 38.3 210 31.91 126 19.15

69
Rewarding good behavior of the
students. 658 252 38.3 252 38.3 140 21.28

70
Correcting missbehavior of the
students. 658 224 34.04 224 34.04 112 17.02

71
Creating special activities that
students will enjoy doing them. 658 266 40.43 266 40.43 98 14.89
Total 46718 17299 37.03 18244 39.05 11175 23.92

VII- The result:-
The purpose of the study in identifying the process of lesson delivery as

a classroom procedure is to help the supervisors of English language and the
teachers of English language in order that they can be familiar with it. The
purpose is achieved throughout the results, because the results diagnose and
identify the different criteria which pave the ways for achieving the content
and language objectives so that teachers of English language can be familiar
with them. At the same time the results help the specialists and supervisors
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25
Obviousness of explanation of
academic task. 658 266 40.43 294 44.67 98 14.89

26

Spending students in the
engagement of
activities which relate strongly to
the topics in which students will
be tested on. 658 308 46.81 266 40.43 84 12.77

27

Strong classroom management
skill,
teachers’ minimizing of boredom,
off-task behavior 658 238 36.17 252 38.3 168 25.53

28

Balance between teachers’
presentation and
opportunities for students
application of information and
learning. 658 140 21.28 294 44.67 224 34.04

29
Participation of students in
allocated time. 658 144 21.91 294 44.67 154 23.4

30
Students’ participating in the
instructional process. 658 252 38.3 224 34.04 182 27.66

31

Meeting of lesson design to the
language and
learning needs of students. 658 266 40.43 322 48.94 70 10.64

32
- Effectiveness of using time and
resources. 658 252 38.3 280 42.55 126 19.15

33
teachers' awareness of his/her
teaching tempo 658 238 36.17 294 44.67 266 40.43

34 Preparing classroom environment. 658 238 36.17 294 44.67 126 19.15
35 The focus on lesson delivery. 658 252 38.3 266 40.43 140 21.28

36

Preparation for the teachers’
classroom management and
establishing
a positive classroom environment. 658 238 36.17 308 46.81 112 17.02

37
Cooperative and supportive of the
learning activities 658 308 46.81 266 40.43 84 12.77

38
Acceptance of individual
differences. 658 210 31.91 280 42.55 168 25.53

39
organizing physical space of the
classroom 658 224 34.04 294 44.67 140 21.28

40
Eliminating of dangerous and
disruptive situation. 658 182 27.66 280 42.55 196 29.79

41
Reinforcement of establishing the
classroom rules and procedures. 658 224 34.04 224 34.01 140 21.28

42
Starting lesson with giving clear
instructions. 658 196 29.79 196 29.79 266 40.43

43 Stating desired quality of work. 658 224 34.04 224 34.04 126 19.15

44
Starting with a highly motivating
activity 658 224 34.04 224 34.04 168 25.53

45 Paying attention by the students. 658 112 17.02 112 17.02 238 36.17

46 Removing of distractions. 658 252 38.3 252 38.3 168 25.53

47
Describing activities,
expectations and procedures. 658 266 40.43 266 40.43 56 8.51

48
Variation of instructional
methods. 658 336 51.06 336 51.06 56 8.51

49
Providing students with guided
practice. 658 224 34.04 224 34.04 126 19.15

50
demonstrating the model the types
of responses and tasks that 658 266 40.43 266 40.43 126 19.15
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Table No. 1

N
o.

Statement

N
o.of

assessm
ent

N
o.O

f
w

eak

Percentage

N
o.O

f
good

Percentage

N
o.O

f
V

.good

Percentage

1 Preparing of lesson plan . 658 252 38.3 252 38.3 154 23.4
2 Explicit of content objectives. 658 266 40.43 266 40.43 126 19.15
3 Explicit of language objectives 658 280 42.55 280 42.55 98 14.89

4
Supporting of instructions to
content objectives. 658 252 38.3 280 42.55 126 19.15

5
Supporting of instructions to
language objectives. 658 266 40.43 294 44.69 98 14.89

6 The application of the lesson plan 658 280 42.55 308 46.81 70 10.64
7 The effective of lesson delivery. 658 266 40.43 294 44.67 98 14.89

8

The development of the lesson
guided by explicit content and
language objectives 658 294 44.67 266 40.43 98 14.89

9
The limitation of the content
objective. 658 266 40.43 336 51.06 56 8.51

10
Reminding the students of lesson
focus. 658 252 38.3 322 48.94 84 12.77

11

providing the instructions to class
room the procedures before ,
during and after the lesson 658 252 38.3 336 51.06 70 10.64

12 Knowing direction of the lesson 658 266 40.43 322 48.94 70 10.64

13
Supplying way for students and
teacher to assist the lesson. 658 280 42.55 280 42.55 98 14.89

14
Stating oral and written on board
for all to see. 658 252 38.3 308 46.81 98 14.89

15
Recognizability of language
objectives. 658 252 38.3 336 51.06 70 10.64

16

specific objectives, to students’
language book studied such as
vocabulary certain verb form,
word endings, punctuation,
summarizing and active
discussion. 658 336 51.06 252 38.3 70 10.64

17
Analysis of the content by
students in writing and summary. 658 375 56.96 98 14.89 106 16.15

18
The rate of information presented
during the lesson. 658 224 34.04 294 44.67 140 21.28

19
Appropriate pacing with a very
high students engagement. 658 242 36.81 294 44.67 54950 8351

20
Students ‘ expectation of meeting
the objectives. 658 294 44.67 294 44.67 70 10.64

21
Building the lesson upon prior
student knowledge 658 280 42.52 336 51.06 42 6.38

22 Maintain of students’ interest. 658 350 53.19 224 34.04 84 12.77

23
Asking about the students’
feedback 658 252 38.3 322 48.94 84 12.77

24
Engagement of students’ in lesson
delivery. 658 322 48.94 266 40.43 70 10.64
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V-Procedures:-
A- Collecting Data:-
As previously mentioned, the sample is the English teachers in the

schools of Hawler Governorate who are exposed to the assessments by the
specialist supervisors of English Language. The questionnaire forms will be
distributed among them for the purpose of collecting data concerning the
assessment of lesson delivery as a classroom procedure. Before the
distribution of the questionnaire forms, a brief idea will be explained in
order that the specialist supervisors can have the concept of assessments and
how they can assess the application of lesson delivery procedure by the
teachers.

B-The instrument:-
The instrument of the study is a questionnaire, which includes (71)

statements designed in different ways to reach the suitable results for
assessing the lesson delivery as a classroom procedure.

C- The statistical means:
The statistical means used in this study are percentage and Pearson

correlation coefficient formula.
VI- Reliability of the assessments:-
The application of the assessments can be considered reliable since the

questionnaire forms were filled by the specialists supervisors . The
consistency of the process also gives the reliability to the assessment,
because the questionnaire forms are designed in different ways(i.e. some
items are repeated in a different style) by which if there is any liability in the
assessment and to what extent the assessment is reliable will be known,
therefore; it leaves no place for the personal assessment(See Table No.1).
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proceeding of lesson delivery in teaching ''New English Course For Iraq
(NECI)'' for teaching and learning English, but after the use of ''Series of
Sunrise'' as textbooks in various grades, from'' 1st-11th ''which needs new
methods and more experiences. For a more formal systematic study the
questionnaires have been prepared to assess the status of teaching and
learning English through the study of lesson delivery as a classroom
procedure and the use of such textbooks. The items of assessments have
been drawn from a wide variety of sources, The questionnaire forms will be
distributed among specialist supervisors and be filled by them as the tool of
the evaluation. Before giving questionnaires to the supervisors, the steps of
teaching and the idea of the lesson delivery as a classroom procedure will be
explained, such as; how teachers plan and apply it. Also the samples who
are the teachers of the English Language will have the idea about the
assessments of the lesson delivery procedure.

The study will consider the wide variety of data: the assessments of
lesson plan, instructions, the application of the lesson plan, the effectiveness
of lesson delivery, the objectives, the rate of information, appropriate pacing
with a very high students engagement, expectation, building background,
explanation of academic tasks, classroom management skills, focus on
lesson delivery, reinforcing, feedback, teacher's assessments of the success
of the lesson and a smooth transition into next subject are necessary for
evaluating the situation of teaching and learning English Language process.
In this study the researcher designed the questionnaire in a way to include
various statements concerning the qualities and activities which pave the
way for the achievement of the content and language objectives, therefore;
the questionnaire contains (71) statements for the assessment of the process
of lesson delivery and the role of English teachers in implementation of this
process in Hawler Governorate Schools (See Appendix No.1). The
questionnaire also aims to help the English Language supervisors who are
conducted by the Ministry of Education in KRG as specialists in teaching
English in order to be familiar in their assessments with lesson delivery
components including features such as good plan, content and language
objectives which should be clearly supported by lesson delivery. Filling
these questionnaires will be carried out by the supervisors throughout the
academic year 2010-2011 in their visit to the Basic Schools in Hawler City.
An analysis of this study will be based on questionnaire forms which
include statements about the application of the lesson delivery procedure
that is implemented by the teachers in Hawler Governorate Schools.
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should state desired quality of work and this can be achieved by starting
with a highly motivating activity and building lesson upon prior knowledge.

3- Evaluation of what has taken place in the lesson:
In order to evaluate what has taken place during lesson delivery, teachers

monitor students' comprehension. For achieving this evaluation, teachers
create some activities such as; asking questions or making statements about
the content being taught and students must decide whether the statements
are true or false and allowing students to clarify their own understanding.
Also teachers summarize the lesson and focus on positive gains made by
students by using reinforces as a direct result of their good behaviors. At the
end of the lesson delivery, teachers determine whether the lesson was
successful and the content and language objectives were accomplished or
not(Lipson&Wixson2003).

4-A smooth transition into next subject:-
After the assessment of the students understanding and the endurance of

the achievement of the content and language objectives, teachers make a
smooth transition into next subject that has ready materials. In this process
teachers maintain attention of students until they have been given clear
instructions for the next activity, in which teachers do not do tasks that can
be done by students such as passing out paper or collecting assignments, but
they move around and attend to individual needs. Teachers should provide
students with simple, step-by-step instructions, when necessary they utilize
a freeze and a listen signal (Vogt and Jane2008:160).

5-Student relationships and developing positive teacher:
In this process teachers should have a positive role and be model by

setting good examples. Teachers should create an exciting learning
environment for all students and reward good behaviors and correct
misbehaviors. Also teachers should create special activities that enjoy
students.

1V-Questionnaire:-
Concerning the previous presentation of the lesson delivery as a class

procedure that is applied by the teachers. The study involves collecting,
describing, classifying, explaining and suggesting possible assessment for
the implementation of lesson delivery that teachers and students are likely to
do for the aim of the achievement of the objectives of contents and language
in teaching and learning English. Also the study through the questionnaires
aims to help teachers to achieve the end of the lesson delivery component
which includes, content objectives, language objectives, the engagement of
the students and pacing of the lesson appropriate to the students' ability
level. English language teachers may have been doing their best in
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5- Pace lessons appropriately:
Pacing refers to the rate of time at which information is presented during

a lesson. Appropriate pacing with a very high student engagement make all
the students have a reasonable expectation of meeting the objectives. The
purpose of pacing of the appropriate lesson is to promote the students'
ability level, and this pacing depends on lesson content, proficiency level of
EL students and students prior knowledge of content. It is important for the
teachers to build the lesson upon prior students' knowledge in order that the
rate for EL students could be brisk enough to maintain students' interest, but
this rate should not be quick to loose the student' understanding. In which
the teacher can ask the students' feedback such as; how am I doing –going
too fast- too slow….. just right? That is to be said knowledge, but the
teacher should ensure that every student is paying attention. To avoid
students' boring and restlessness, teachers should ensure that all distractions
have been removed. Activities, expectations and procedures should be
described. For maintaining students' attention, teachers can vary
instructional methods, provide students with guided practice in which they
should demonstrate model of the type of responses or tasks they want
students to perform. Teachers should ask a question before calling on
students, use random selection in calling upon students and wait at least five
seconds for a response. Teachers should be animated by corrective
feedback(Vogt and Jane2008:160).

III- Effective Lesson Delivery and practices:-
1-Preparing classroom environment:
The lesson delivery component brings written lesson plans to life in the

classroom. It is not possible to create an effective lesson with focus on
lesson delivery only; the lesson delivery requires a good preparation for the
teacher's classroom managing and establishing a positive classroom
environment, in which the teacher should make the classroom a pleasant,
friendly place, and create a non-threatening learning environment. The
learning activities should be cooperative and supportive, since there is
individual differences and this individual differences should be accepted.
Also the classroom requires organizing physical space, in which the
dangerous and disruptive situations should be eliminated. The classroom
rules and procedures should be established and be consistently reinforced
(Echervarria, &Power2006: 205).

2-Obviuos Instructions:
The teachers should start their lessons by giving obvious instructions to

support the content and language objectives clearly. First of all teachers
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3-Language objectives clearly supported by lesson delivery:-
Language objective enables students to acquire and learn the four skills

of target language. The lesson delivery must clearly support language
objectives, therefore; the language objective should be stated orally and
written on board for all to see. It should be preferably in a designed space
every time .i.e. the language objective needs to be recognized in lesson's
delivery. It also can be related to ESL standards from TESOL. The language
objective can be specific to students’ language book such as vocabulary,
certain verb forms, word endings, punctuation, summarizing, and active
discussion. It should enable students to analyze the content by writing a
summary (Vogt and Jane2008:160).

4-Promote students Engagement:-
Students should be engaged approximately 90% of the period in order

that the lesson delivery can be effective. The higher level of student
engagement requires some factors that contribute to it such as well planned
lesson , clear explanation of academic tasks or instructions, appropriate
amount of time spend on an academic task in which students spend their
time actively engaged in activities that are related strongly to the topics they
will be tested on and they learn more about the topic. The student
engagement also requires strong class room management skills, in which the
most effective teachers minimize boredom, off-task behaviors, making
announcements, passing out papers, etc, but it should be there a balance
between teacher presentation and opportunities for students to apply
information and learning in meaningful ways and decisions. Teachers make
regarding amount of time spent on topic and each academic tasks (reading,
word study, writing….). Another factor required for high levels engagement
is active student involvement, i.e. that students are actively participating
during allocated time: The more actively students participate in the
instructional process the more they achieve, i.e. students learn more when
they are attending to the learning tasks that are the focus of instruction.
Another factor is that the lesson design should meet the language and
learning needs of students, since class time needs to be planned effectively;
therefore the time and resources should be used effectively. The teacher
should be aware of their teaching tempo. In addition of this the teacher
should watch for cues that students are becoming confused, bored or
restless, therefore; some times the lesson must be shortened. Finally, the
appropriate lesson pace should come with practice which is planned in an
effective way(Echervarria, &Power2006: 198).
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I-Descriptions:-
The term lesson delivery can be defined as delivering lesson by the

teacher for the purpose of supporting content and language objectives with
appropriate pacing to students' ability level in order that the students can
engage the lesson approximately 90% to 100% of the instructional period.

The appropriate lesson delivery requires a good lesson plan including
explicit content and language objectives, since it is an essential guide to the
progress of teaching and learning and the developments of the whole lesson.
In addition to this, the subsequent instruction should obviously support these
objectives (Vogt. and Jane2008:159).

II- The lesson delivery components include the following features:
1- A good lesson plan for lesson delivery:
The appropriate lesson delivery requires a fabulous lesson plan, since it

is the essential guide to the process of teaching and learning, but the
problem is that when the teachers teach the lesson, it goes far differently
than what they planned, because the development of interesting lesson takes
a great deal of time and effort. Therefore, the lesson delivery component of
the teachers should focus on this common problem and they, as new
teachers, must be committed to spending the necessary time in this effort.

The lesson plan is one thing to write the lesson and another to deliver it
effectively, because it is important to realize that the best planned lesson is
worthless if interesting delivery procedures, along with good classroom
management techniques, are not in evidence and the lesson plan should
include explicit content and language objectives which guide the
development of the whole lesson (Ibid).

2- Content objectives clearly supported by lesson delivery:-
Content objective is that the teacher provides the opportunity to students

to understand and to be familiar with the content of the topic, i.e. students
will be able to demonstrate knowledge of the topic by illustrating and
labeling the stage, therefore the content objective should be explicit and the
subsequent instruction must clearly support it. The content objective should
be limited to one or two per lesson in which the teacher spends time and
energy to teach students the content, and the students need to learn the
material (the topic). Therefore the content objective should be stated orally
and be written on the board for all to see. It should be preferably in a
designed space every time. The purpose of content objective is to remind the
students of lesson focus, and to provide them with a structure and
procedures before, during and after the lesson. The content objective allows
students to know direction of the lesson and it also supplies methods for
students and teacher to assess the lesson(Vogt and Short D2008:51).
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Lesson Delivery As a Class Procedure in
Teaching English in Hawler Governorate Schools

Assist. Prof. Dr. Ali Mahmood Jukil
University of Salahaddin

College of Basic Education
English Department

Introduction
The study presents the procedure of lesson delivery in teaching English

language as a foreign language in Hawler Governorate Schools as the title
indicates. The term lesson delivery refers to the process in which teachers
deliver lessons

for the purpose of achieving the pedagogical objectives effectively. The
appropriate lesson delivery requires a good lesson plan including content-
based tasks, language-based tasks and explicit objectives of these tasks with
appropriate pacing to students’ ability level for promoting students
engagement. The purpose of this study is to tackle the question of lesson
delivery, to assess the implementation of the process in teaching English
Language and helping teachers to achieve the goal of the component of the
lesson delivery.

The study presents various topics relevant to the lesson delivery
including the description of the procedure, its component that includes many
features such as; a good plan supporting content and language objectives,
promote students' engagement and pace lesson appropriately. Then it
presents the effective lesson delivery and practices which include; preparing
classroom environment, obvious instructions, a smooth transition into next
subject. Then the study attempts at evaluating the status of lesson delivery
throughout collecting data by using questionnaires as a tool. Then the study
explains the procedures adopted in the assessments such as; choosing
samples and members of jury, statistical means and the reliability of the
data. The study ends with the results of the assessments and
recommendation as well as the list of references and some appendices for
further illustration.
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5- Shopping

1- Do you like shopping? Discuss.
2- How often do you go for shopping? Explain
3- What kind of shopping do you prefer? State
4- Discuss this picture of shopping?
6- Friends
1- How many friends do you have? Explain
2- Does your friend help you in your homework? How? Discuss
3- How often do you visit our friend? State
4- Do you go together to school? How.
7- Fashion
a- Do you like the modern fashion? Discuss
b- Which fashion do you prefer most clothes, shoes, bags? Discuss
c- Would you prefer to be a model in the future? Do you agree or

disagree.
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3-Traveling

A- Describe this picture of this family at the airport.
B1- Do you like traveling?

2- If so where would you like to travel? Discuss.
3- Would you prefer to travel alone or with your family? Explain.
4- Where do you usually spend your vacation? State.

4- Television

a- Do you like watching T.V? Discuss.
b- Do you watch TV before or after doing your homework?
c- What T.V program do you like best? Explain
d- Do you like plays? Discuss.
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Appendix (1) Interview Questions
Choose one of these topics and discuss
1- School

a- Where does our school lie?
b- Why do you choose this School? Discuss.
c- What is your favorite school Subject? Why? Discuss.
d- Could you draw an image for your school? State.

2- Family

A- Discuss this picture of a family?
B- Talk about your family:
1- What're your father and mother?
2- How many brothers and sister do you have? explain
3- Is the relation between the members of your family strong? How?
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Recommendations
In the light of the results of the present study, the following

recommendations are proposed:
1. Syllabus designers have to allocate time and give more emphasis to

the practical aspect in teaching speaking skill.
2. Teachers of English in Iraqi school are invited to adopt and develop

modern techniques in teaching RC and other skills based on the level of
language proficiency of their students.

3. Schools in Iraqi have to create speaking labs and centers for students
to strengthen the connections and interactions among different levels of oral
and literate speech; pre-reflexive discourse, inner speech, analysis and
evaluation that increase the creativity in speaking and sophistication of
language

4. Actual use beside the fun and playfulness.
5. Crucial interest should be given to the discussion technique as it

promotes beneficial and joyful learning and make students equal partners in
the process of learning.

6. Classroom -size must be expanded in order to meet the needs of the
large number of students and to fit the use of the discussion technique.

7. Teaching speaking skills needs to be part of our educational system
and special courses in the curriculum which should be designed to teach
thinking in discussion and other skills.

Suggestions for Further Studies
Building on the present study, further studies are suggested to be

conducted:
1. Study can be administered to investigate the effectiveness of the

discussion technique on different types of reading (diary, narration,
etc.) at different levels of education.

2. Study can be conducted in developing speaking strategy and critical
thinking.

3. Study can be managed on overcoming the EFL students' anxiety.
Reverences'
Alderson, J.C. and Urquhart, A.H. (1984) Reading in a Foreign

Language. London: Longman.
Bailey, k. M., and L. Savage, eds. 1994. New ways in teaching

speaking. Alexandria. VA: TESOL.
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Language (3rd ed).USA: Heinle& Heinle
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The discussion technique is based on mediated learning experiences, a
dynamic process through which students of weak ideas interact with creative
students to learn how to generate and arrange their ideas that support their
cognitive development. While through redefinition of problems and
engagement in deep discussion, students will become excellent discoverers
of facts and information.

The result also implies that the discussion technique enables students to
build their self-confidence. Consequently, students will develop a sense of
joy, and conviction in their learning which encompasses the willing spirit.
These characteristics will allow students to undertake activities without fear;
an inner strength will overcome their fears in speaking fluently and
accurately.

During the discussion technique, the progression in the students’
thinking process encourages them to develop all other aspects and good
qualities in speaking; their styles, usage, and their abilities in creating
elaborative sentences with correct use of mechanisms. The results of the
present study are in agreement with Liu&cheng (2007), Tomsic&Suthers
(2006), Ozean Ozyurt (2009), and Spenzini (1999) studies.

Conclusions This study concludes that the discussion technique
enhances students’ speaking performance.

Apart from better speaking scores, the students’ discussion are of better
quality in terms of grammar, vocabulary, comprehension, fluency, and
pronunciation; the experimental group students score significantly better
than the control group students in their speaking skill. When their discussion
is analyzed based on the compartmentalization of the five speaking
components (skills), it is undoubtedly obvious that students show significant
enhancement in all the five components of the speaking skills. This
indicates that the incorporation of the discussion technique provides the
mechanism to improve the students’ speaking performance through
improving the five speaking skills which are also vital layers skills in
language learning. Thus, the benefits of the incorporation of the discussion
technique are twofold. Not only have the students performed better in the
speaking score but at the same time they improve in the five components of
reading skills (grammar, vocabulary, comprehension, fluency, and
pronunciation) which are also important elements in language learning in
general.
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Experimental control
Graphic 6 the Mean Scores of the Experimental and Control Groups in the

Total Performance

All findings of the present study demonstrate the positive impact of the
discussion technique on students’ performance in speaking skill.

The reasons behind the results are due to the fact that using the
discussion technique provides opportunities for students to come up with
original and useful ideas. This technique encourages students to think more
widely, to promote deeper reflection, and to avoid impulsivity.

By analyzing experimental group students’ own ideas in connection with
the ideas of control group, students, it is found that EG(experimental group)
personal thoughts will allow them to eliminate the weak points in their
ideas, and prepare alternative plans to deal with problems that might arise.
Focusing on how they learn as well as what they learn, students, through the
discussion technique, can develop their meta- cognition- ability, willingness,
and self expression association with understanding to reflect on their own
thinking process.

This means that group discussion activity in the discussion technique
seems to be an essential activity for promoting and generating ideas that
lead to good speaking skill.

The authenticity character of the discussion technique is regarded as the
main reason behind its greatest value; it provides formal and convenient
ways for a student to use a certain type of thinking in particular situation. It
has the benefit of blocking the confrontations that will be happened when
student involves with different types of thinking styles which discuss the
same problem.
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Experimental control
Graphic 5 the Mean Scores of the Experimental and Control groups in the

pronunciation component

Result Related to Students 'total Performance: The result reveals that
the mean score of the experimental group is 13, 53, and the control group is
10. The computed t-value is 6.470 higher than the table t-value (2) at 0.05
level of significance and under 58 degrees of freedom. See Table 14 and
Graphic 6.

Table 14 the Means, Standard Deviation, t-value for the Total
Performance

t- value
Group No. of

Subject
Mean

_
×

Standard
Deviation Computed Table df

Experimental 3o 13.53 2.501
Control 30 10 1.640

6.470
2 58
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Table 5 the Means, Standard Deviations, t-Values for the Fluency
Component

t- value
Group No. of

Subject
Mean

_
×

Standard
Deviation Computed Table df

Experimental 3o 3.03 0.669
Control 30 2.43 0.697 3.449 2 58

Experimental control
Graphic 4 the Mean Scores of the Experimental and Control groups in the

Fluency component

Result Related to the Fifth Component of speaking skills
(pronunciation): The result reveals that the mean score of the experimental
group is 2.40, and the control group is 1.63. The computed t-value 5.036 is
higher than the table tabulated (2) at 0.05 level of significance and under 58
degrees of freedom. See Table 6 and Graphic.

Table 6 the Means, Standard Deviations, t-values for the
Pronunciation Component

t- value
Group No. of

Subject
Mean

_
×

Standard
Deviation Computed Table df

Experimental 3o 2.40 0.675
Control 30

1.63 0.490

5.036 2 58



13

which is 2.50. The computed t-value is 4.026 higher than the table tabulated
(2) at 0.05 level of significance and under 58 degrees of freedom. See Table
4 and Graphic 3.

Table 4 the Means, Standard Deviations, t-Values for the
Comprehension Component

t- value
Group No. of

Subject
Mean

_
×

Standard
Deviation Computed Table df

Experimental 3o 3.20 0.610
Control 30 2.50 0.731 4.026 2 58

Experimental control
Graphic 3 the Means, Standard Deviation, t-values for the Comprehension

Component

Result Related to the Fourth Component of speaking skills
(Fluency): The result reveals that the mean score of the experimental group
is 3.03, and the control group is 2.43. The computed t-value 3.449 is higher
than the table tabulated (2) at 0.05 level of significance and under 58
degrees of freedom. See Table 5 and Graphic 4.
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Result Related to the Second Component of speaking skills
(Vocabulary):

The result reveals that the mean score of the experimental group is 2.53,
and the control group is 1.83. The computed t-value 4.078 IS higher than the
table tabulated (2) at 0.05 level of significance and under 58 degrees of
freedom. See Table 3 and Graphic 2.

Table 3 Means, Standard Deviations, t-values for the Vocabulary
Component

t- value
Group No. of

Subject
Mean

_
×

Standard
Deviation Computed Table df

Experimental 3o 2.53 0.571
Control 30 1.83 0.747 4.078 2 58

Experimental control

Graphic 2 the Mean Scores of the Experimental and Control Groups in the
Vocabulary Component

Results related to the Third Component of speaking skills
(Comprehension)

The result reveals that the mean score of the experimental group in
Comprehension is 3.20 which is better than the scores of the control group
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comprehensioncontrol302.50.6644.026258significant

fluency
Experimental

control
30
30

3.03
2.50

.691

.6263.449258significant

pronunciation
Experimental

control
30
30

2.40
1.63

.479

.5095.036258significant

Total
Experimental

control
30
30

13.53
10.00

1.676
2.0476.470258significant

Results Related to the First Component of speaking skills grammar):
The result reveals that the mean score of the experimental group is 2.37

is better in grammar than the control group which is 1.60. The computed t-
value is 4.261 higher than the table tabulated (2) at 0.05 level of significance
and under 58 degrees of freedom. See Table 2 and Graphic 1.All scares
above revealed that the experimental group is better than the control group.

Table 2 the Means, Standard Deviations, tabulated for the Grammar
Component

t- value
Group No. of

Subject
Mean

_
×

Standard
Deviation Computed Table df

Experimental 3o 2.37 0.765
Control 30 1.60 0.621 4.261 2 58

Graphic 1 the Mean Scores of the Experimental and Control Groups in
theGrammar Component



10

6. From each group, a student expresses aloud the ideas that she and her
group had written

7. When time was up, groups were encouraged to choose the best group's
sheet that has the largest quality of ideas.

Stage Three: Assessment: the students 'responses are assessed by the
teacher and by their peers following a well defined rubric.

The control group had been taught by the researcher according to the
conventional techniques employed in teaching RC as follows:

Stage One: Reading the passage a loud, explaining the new words in
Arabic.

Stage Two: Asking students to read silently, and then asking individual
student to read.

Stage Three: The students are asked to answer the questions that have
been listed in the textbook and then to write down their answers in their note
books.

Afterwards, an interview has been used to evaluate the effectiveness of
the experimental procedure. Interview is a procedure for measuring ability,
knowledge or performance (Richards et al, 1992: 377). In the current study,
an interview has been chosen to achieve the aim of the study and to verify
its hypothesis. Both groups of students are exposed to the same interview.
Accordingly, seven selected topics with the interview's questions have been
constructed to be the instrument of this study (see appendix 1).

3.1 Results and Discussion:
Comparison of the Experimental and the Control Groups in the

interview
In order to compare the experimental and control groups, the t-test for

two independent samples is used. The results indicate the following see
Table (1).

Table (1) The Mean, Standard Deviations, and t- values for the Sample
Speaking Performance

t-value
itemgroupnumbermeanStd

.deviati
oncomputedtable

dfitem

grammar
Experimental

Control
30
30

2.37
1.60

.490

.5714.261258significant

vocabulary
Experimental

control
30
30

2.53
1.83

.995
1.1374.078258significant

Experimental303.20.681
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The population of the study consists of the 5th year students in AL Risafa
1st in Baghdad; Adamyia preparatory school for girls has randomly been
chosen to be the sample of the study

The total number of the 5th grade of secondary school students in
Adamyia preparatory school is 180 students. Two sections out of four have
been selected randomly. In the same way, one section has been selected
randomly as an experimental group; it is section (A) which includes 33
students. Another section has been also selected randomly as a control
group; it is section (B) which includes 32 students. After excluding the
repeaters, the total number of the sample subjects is 60 female students. RC
topics have been presented for both the control and experimental groups.
Discussion technique has been selected for teaching the experimental group
and the control group has been taught according to the conventional method.
Following are the topics of RC that have been presented for both
experimental and control group.

1. The School That Travels
2. The Road Safety.
3. Libraries
4. Language.
5. The Olympic Games
6. The Prophet of God.
The experiments started on 10th of Oct. 2010 and lasted for three

months during the academic year 2010-2011, to end up on the 10th of Jan.
2011. Both groups were taught by the researcher herself. The procedures
which were followed by experimental group in employing of discussion
technique are:

Stage One: Warm up: the researcher had prepared sheets of papers that
include the determined topic of RC and a number of questions with pictures
give to each group to be discussed by the class using the discussion
technique.

Stage Two: the Procedures are the following steps:
1. Classifying the students into groups.
2. Giving each group the sheet of paper which included the determined

topic of RC with a number of questions and pictures.
3. Asking the students in each group to read the topic and discuss the

questions
4. Encouraging students to generate and elaborate their ideas based on

the topic presented in the paper.
5. having students read and discuss with whom writing down their ideas.
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2- Skimming, students search for the general idea or ideas of the whole
passage to know where to find the main idea of different paragraphs, and to
demonstrate an ability to synthesize them as a whole unit by means of
generalization;

3 – Sub- vocalization, it is reading very slowly and methodically, either
saying the words out loud or at least with a voice in reading to see its merits
and demerits (Staiger, 1973:45ff);

4-Light Reading, Study reading involves thinking about what is being
read so that it is understood and can be recalled. It needs to be worked at,
with time for reflection, thought, analysis, criticism, comparison, notes
made, points highlighted and emphasized ,arguments followed and
evaluated the whole summarized

2. The Experiment:
The term "experimental method "in language teaching and applied

linguistics refers to "educational research in which ideas or hypothesis
tested or verified by setting up situations in which the relationship between
different subjects or variables can be determined"(Richards, et al,
1992:133). In order to achieve the aim of the study, the same technique
followed with both Brown and Rodgers' (Brown, H. D. 1994 211)'quasi-
experimental design' which is characterized by the following features:

1-Selecting two groups randomly and assigning them to an experimental
and a control group.

2-The independent variable is administered only to the experimental
group.

3-Both groups of subjects submit at the end of the experiment to an
interview to measure the influence of the dependent variable.

The experimental group is taught RC by using the discussion technique,
while the control group is taught by the conventional technique. The control
group has been taught by the researcher according to the conventional
techniques which employed in teaching RC as follows:

Stage One: Presenting the material orally to the pupils during the course
of which the teacher is to explain the new words listed. It should also be
noted that in explain the words, the teacher may use any method, including
the use of the native language provided that not much time is wasted.

-Stage Two: Constituting the activity of reading which is usually done
silently either in class or at home. Occasionally the teacher may read aloud
and a few pupils may also be asked to do so in class.

-Stage Three: This stage deals with answering in writing the objective
questions about every passage.



7

5) Storytelling, when Students can briefly summarize a tale or story,
they may create by their own, this technique will foster their creative
thinking;

6) Interviews, Students can conduct interviews on selected topics with
various people, This gives students a chance to practice their speaking
ability not only in class but also outside and helps them becoming
socialized;

7) Story completion, It is free-speaking activity for which students sit in
a circle. Each student starts to narrate from the point where the previous one
stopped (Baruah and Burk, 1998:116);

8) Reporting, before coming to class, students are asked to read a
newspaper or magazine and, in class, they report to their friends what they
find as the most interesting news;

9) Playing cards, in this game, students should form groups of four. Each
student in a group will choose a card; write 4-5 questions about that topic to
ask the other people in the group;

10) Picture describing, another way to make use of pictures in a speaking
activity is to gives students just one picture. For this activity students can
form groups and each group is given a different picture;

11) Find the differences, For this activity students can work in pairs and
each couple is given two different pictures and they will discuss the
similarities or differences in these pictures ;

( Pattison, 1987:17).
Recently there has been increased focus on the teaching of reading and

other literacy skills, both in North America and abroad. Part of this may
relate to the recognition that reading is probably the most important skill for
second language (L2) learners in academic contexts (Tomsic (2009),
Liu&Sheny (2007), Grabe, 1991: 375-406), and part of it may come from an
increase in the number of students worldwide who are learning English as a
second or foreign language. Generally, the main task of the EFL reading
teacher is to help students change their reading habits by teaching those
efficient reading skills (Schonell and Goodacre, 1974: 140ff). Therefore, the
teacher who aims at developing his students’ RC must have considerable
knowledge and practice in the various types of reading that can be used for
carrying out this purpose such as:

1-Scanning, which is looking over a text quickly to get a specific piece
of information to explain for students how to be done (Mei-Yun 1989:15)?
Students can use scanning to pinpoint a specific item or item of information,
the RC teacher asking them to start at the same time and see who the first to
find it is;
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as a means to apply the discussion technique which is supposed to develop
student 'speaking skill.

1.2 Aim of this research:
The study aims at investigating the effect of discussion technique in

teaching RC on EFL student’s speaking skill. It is hypothesized that there is
no statistical significant difference in students' speaking skill between those
students who are taught RC according to the conventional techniques and
those who are taught by using discussion technique.

1.3 Theoretical Background
Teaching speaking is a very important part of second language learning.

The ability to communicate in a second language clearly and efficiently
contributes to the success of the learner in school. Therefore, it is essential
that language teachers pay great attention to teaching speaking. The steps of
"teaching speaking” for ESL learners are the following:

1-Produce English speech and sound pattern
2- Properly use word and sentence stress, intonation patterns and the

rhythm of the second language.
3-Select appropriate words and sentences according to the proper social

setting, audience, situation and subject matter.
4-Organize their thoughts in a meaningful and logical sequence.
5- Language is used as a means of expressing values and judgments.
6-Use the language quickly and confidently with few unnatural pauses,

which is called fluency (Nunan, 2003).
A discussion technique can be held for various reasons .The students

may aim to arrive at a conclusion, share ideas about an event, or find
solutions in their discussion groups. Lastly, in class or group discussions,
whatever the aim is , the students should always be encouraged to ask
questions, paraphrase ideas, express support, check for clarification, and so
on(Sheils:1986:87).

There are many types of discussion techniques used in teaching Reading
Comprehension such as:

1) Discussion technique, when the students aim to arrive at a conclusion,
they share ideas about an event, or find solutions in their discussion groups;

2) Role- playing, which is particularly suitable for practicing the
sociocultural variations in speech acts, such as complimenting, complaining
(Harmer, 1984:109).;

3) Simulations, students can bring items to the class to create a realistic
environment;

4) Brainstorming, students could produce ideas in a limited time
effectively, depending on the context;
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rules appropriately in each studying communicative circumstance (Chany et
al. 1998:13).

Students spend many years English and continue trying to learn English
even after attending college and they still could not master speaking English
well .There may be many reasons behind such a problem of student's
mastering speaking English skills, and why they avoid speaking English
language? Even though, they may understand it. They might be afraid to
speak English because they feel that they may lose face publicly and they
may not be interested to participate in discussing the subject. It is this
unwillingness to speak that can create a problem for the EFL teacher who
teaches students communicatively (Celce- Murcia. M. 2001; 23)

Teachers of English secondary schools, fourth and fifth grade, in Iraq
often notice this distinct weakness in the students’ speaking performance.
Therefore, experts see if students do not learn how to speak or do not get
any opportunity to speak English in class, EFL teachers should create a
classroom environment where students have real-life communication,
authentic activities, and meaningful tasks that promote oral language. This
can occur when students collaborate in groups to achieve a goal or to
complete a task. Speaking is an active skill like writing which is more
demanding than the passive skills.

Speaking in a foreign language is a very difficult problem for students'
competence and they need long tasks to be developed. Students must be
across many steps before controlling speaking in a foreign language. They
should master sound system, vocabulary, comprehension and responding
immediately to whatever said to them in the aimed language. Speaking is
regarded as an active skill like writing but it is more demanding than other
passive skills.

In EFL Contexts, reading has been at the center of debate among
teachers and scholars. Theories about reading create an awareness of the
influence of reading on listening, speaking, writing, and even translation.
This has been demonstrated by many studies such as Light (1970: 121),
Alderson and Urquhart (1984: 3).

Lyons V., 1982 aimed to investigate the effect of cooperative learning
discussion on the students’ achievement test. Spenzini S., (1999) aimed to
find out the effectiveness of cooperative discussion techniques for teaching
a piloted EFL class at Paraguay’s Binational Centre (BNC). Concerning the
aim, all the studies; Tomsic (2009), Liu&Sheny (2007), Spenzini (1997) aim
at investigating, examining or revealing the effect of discussion on learner's
language. Therefore, the researcher has used Reading Comprehension (RC)
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To verify this hypothesis, a sample of (60) female students is chosen
randomly from the fifth preparatory grade of Al-Aadamyh preparatory
school, during the first semester of the academic year 2010/2011. The
sample has been distributed into two equal groups, the control and the
experimental. Both groups have been equalized in these variables: age,
subjects 'scores in the final examination of the previous year 2009-2010, and
the educational level of their parents. The researcher herself has taught both
groups the assigned material (six selective topics).

The validity, the interview and the scoring scheme of the topics have
been obtained by exposing them to jury members in the fields of ELT and
linguistics. The subjects 'responses of the interview have been separately
scored by the researcher and two other scorers separately. The reliability of
the interview has been secured by using Alpha Cronbach Formula (0.82),
intrascorer reliability (0.988), and interscorer reliability (0.934).

Statistical analysis of data obtained from the interview indicates that
there are statistically significant differences between the experimental group
performance and that of the control group in terms of grammar, vocabulary,
comprehension, fluency, pronunciation, in favor of the experimental group.

It has been concluded that using discussion technique develops students'
performance in speaking skill and gives them opportunity to simplify their
thinking process, explore facts, seek the negative and positive aspects in a
given topic and suggest logical solutions and decisions.

Keywords: EFL, teaching techniques, reading comprehension
1.1 INTRODUCTION
The ability to use a foreign language is at the very heart of what it means

to be able to speak a foreign language. Our personality, our self image, our
knowledge of the world and our ability to reason and express our thoughts
are all reflected in our spoken performance in a foreign language.

Speaking is the process of building and sharing meaning through the use
of all class activities since the orientation of today is the integration of
skills. That is, speaking is an activity that requires the integration of many
subsystems and many factors to make speaking a second or foreign
language a formidable task for language learners. Yet, for many people,
speaking is seen as the central skill (Bailey and Savage, 1994: vi-vii).

Despite its importance, for many years, teaching speaking has been a
real problem and English language teachers have continued to teach
speaking just as a repetition of drills or memorization of dialogues.
However, today's world requires that the goal of teaching speaking should
be to improve students' communicative skills, because only in that way can
students express themselves and learn how to follow the social and cultural
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ABSTRACT
Speaking is a crucial skill in second and foreign language learning and

teaching. Despite its importance, for many years, teaching speaking has
been a real problem and English language teachers have continued to teach
speaking just as a repetition of drills or memorization of dialogues.

This study aims at investigating the effect of using discussion technique
in teaching reading comprehension on developing EFL student’s speaking
of the five speaking components skills in terms of (grammar vocabulary,
comprehension, fluency and pronunciation). Therefore, it has been
hypothesized that there are no statistically significant differences in
speaking skill between those students who are taught RC according to the
conventional techniques and those who are taught by discussion technique
types (discussion, Role- playing, Simulations, Brainstorming, Storytelling,
Interviews, Story completion, Reporting, Playing cards, Picture describing,
and Find the differences).
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